Abstmence .

Noctumal emission

Testosterone Ovulation

Puberty Sex cell (spermfovumy)
Adofescent Labia Minora (Outer)
Erection Labia Majora {Inner}
Semen Clitoris

Ejaculation Cervix

Menstruation Urethra

Serotum Uterus

Tesles Ovary

Sperm Fatiopian tubes
Epididymis Estrogen

Vas deferens Progesterone
Seminal vesicles  Menstrual cycle
Prostate gland Endometrium
Cowper's gland Vagina

Penis Hymen

HE.7.PHC.1.1 - Explam how physical, mentatfemotional, social, andiniellectual dimensions of health are interrelated
HE,7.PHC.1.3 - Explain the importance of assuming responsibility for personal and reproductive health behaviors

HE.7.PHC.2.7 - Explain the influence of personal values, attitudes’, andbeliefs about individual health practices and
behaviors

HE.7.PHC.4.1 - Articuiate ways {o reques! access to healthy products, services, and environments.

HE.7.CEH.1.1 - Investigate how physical, mental/emotional, social, and intellectual dimensions of community health are
inferretated

HEALTH SKILLS ADDRESSED
Core Congepts
Anaiyzmq External and Infernal Influgnces

: LESSON CONTENT

Top'it':fl'.es'sbﬁ '

Supportmg ResourcefActwn!ylAssessment

Lesson One:

Puberty (including secondary sex
characteristics)

e Students will be able to describe
the physical, social, mental and
emotional changes associated
with pubesty for boys and girls.

Bellwork: How are you different now than you were 3 years ago? How has your body changed? How have yourthoughts
or feslings changed? How have your relationships wilh friends or family changed? Describe 1 way you have changed in
your body, your thoughts/feelings and your relationships.
Lesson Resources and Activities: { HeallhSmart — Abstinence, Puberty and Personal Health)
¢ Lesson 5: Puberly (p. 59 - 66)

o Whatis Puberty Gailery Welk - “A Time of Change” {Workbook p. 9-11)

o "Whall Learned about Puberty” (Workbook p. 12}

o Extension option: "When my Parenis were Teens” {Master 4)

Lesson Two:

Female Reproductive System

Diagramsand Functions)

s Students will be able to summarize
the basic femals reproductive body
parls and their functions.

Belfwork: A gamele is the name given to a sex cell. Whatis the name of the female sex celi?

Lesson Resources and Activities: { HealthSmarl - Abstinence, Puberly and Personal Health}
«  lesson 6: The Femate Reproductive System (p. 67 - 77}
+  Female Reproductive Organs - External Overview-- (Slide 6}
+  “Female Reproductive Organs” {Workbook p. 13}
*  *Femate Reproduciive Organs - Matching Activily” - {Masters 5A-B)
*  *Understanding the Female Reproductive System™ (Workbook p. 14)

Lesson Thres:

Male Reproductive System

{Diagrams and Functions)

+  Students will be able to summarize
basic male reproductive bedy parls and
their funclions.

Belfwork: A gamete is the name given to a sex cell. Whatis the name of the male sex cell?

Lesson Resources and Activities: { HealthSmart - Abstinence, Pubetty and Personal Health)
*  Lesson7: The Male Reproductive System (p. 79 ~ 87}
+  Male Reproductive Organs - (Slide 8)
«  “Male Reproductive Organs” (Workbook p. 15)
+ “Male Reproductive Qrgans — Malching Activity” — {Masters 6A-B)}
¢ ‘Understanding the Maie Reproductive System” {Workbook p. 16}

Lesson Four:
Menstruation/Ovulation/Fertilization

s Sludenis will be able {o describe the
stages of the menstryal cycle.

»  Studenis will be able fo describe how
pregnancy occurs.

Beliwork: How often does a *period” or a female’s menstauation typically ocour?

Lesson Resources and Activities: { HealthSmart — Abstinance, Puberty and Personal Health)
s lesson 8: The Menstrual Cycle and Pregnancy {p. 89 - 98)
+ “Ovulation Overview” - {Slide 9}
«  “Qvulation, Menstruation & Pregnancy” Partrer Turn and Talk {Workbook p. 17-18)
+ “Menstuation” - (Slide 10)
«  “Understanding Menstruation & Pregnancy™ (Workbook p. 19)
Lesson Resources and Activifies: { HealthSmart - HIV, STD & Pregnancy Prevention}
+  Lesson 5: Reproduction and Teen Pregnancy (p. 45 - 57}
*  “Repreductive Facts” (Workbook p. 19-11)
+ *Pathway of Sperm” (Slide 10}
«  “Ferfilization” {Siide 11}

L esson Five: Taking Care of your
Reproductive Health

e Students will be able to describs
praclices to profect their reproductive
health.

s Students will be able to summarize the
benefits of good hygiene practices for
prometing health and maintaining
posilive social refationships,

jsharing with ofhers.

Balfwork. You have been learning about puberty and the male and female reproductive systems. Al of these things are
part of your sexual kealth. On a piece of paper, write what you think the term sexual health means? You will not be

Lesson Resources and Activifies: { HealthSmar! - Abstinence, Puberty and Personal Heallh)
+  Lesson 9; Taking Care of your Sexual Heafth (p. 101 - 104)
»  “Taking Care of Sexual Health” - (Workbook p. 20-21) - Jigsaw Aclivity
+  “Ask the Expert’ - (Workbook p. 22-23) - Wriling Activity
+ Group Share Out
Homework for Next Week: “Staying Abstinent: Parent/Guardian Interview” (Master 7)




Lesson b

Puberty

Overview

In this informational lesson, students learn
about puberty. Small groups brainstorm
physical, emotional and social changes they
think occur during puberty. The class discusses
and evaluates the groups' lists, and then
students complete an activity sheet on the
changes they learned about. As homework,
students interview parents or other adults
about puberty and sexuality.

Time: 45-60 minutes

Lesson Objective

Students will be able to:

associated with puberty for boys and girls.

Standard 1:
Comprehending Concepts
Performance Indicator
1.8.2: Describe the
interrelationships of
emotional, intellectual,
physical and social health in
adolescence,

Standard 4:
Communication
Performance Indicator
4.8.1: Apply effective
verbal and nonverbal
communication skilis to

enhance health.
.

1. Describe the physical, social, mental and emotional changes

Materials & Preparation

Prepare

Title the 6 pieces:
— What Is Puberty?
— Mental and Emotional Changes
— Social Changes
— Physical Changes for Boys
~— Physical Changes for Girls
— Getting Through Puberty
* Have markers.

* Have blank index cards.

bstinence, Puberty & Personal Health

* Have What Is Puberty? (Slide 5), or make a transparency, if needed.
* Have the Group Roles slide or transparency (Slide 2). -
* Hang 6 pieces of chart paper at different places in the classroom.,
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Lesson b » Puberty

Copy
+ When My Parents Were Teens (Master 4) for each student.

A Review
+ A Time of Change (Student Workbook pages 9-11).

+ What | Learned About Puberty (Student Workbook page 12) and
Scoring Rubric, page 194.

Health Terms

Review the teaching steps, slides, master and activity sheets for terms or
concepts your students may not know, and be prepared to explain them.

Examples:

* estrogen * puberty

* genitals * pubic

¢ gland *+ reproductive
_ + hormone « self-conscious
; * mature * testicles
+ menstruation * testosterone
‘ * penis * vagina

* progesterone

| ‘.?é; Support for Diverse Learners

To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

* Clarify the changes boys and girls go through, as needed. Correct any
misconceptions or misunderstandings before classroom discussion
and completion of the activity sheets.

» Add a discussion of myths and facts about puberty to the lesson to

address misinformation and other things students may have heard or
worry about.

To ensure student success with group activities and communicating about
sexual and personal health issues:

iR » Make time to talk privately with students who appear reluctant or
inhibited about discussing sexuality and personal health issues with
i peers in class or with an adult family member. Keep in mind that
some students may have family rules that prohibit or limit discussion

, 60 HEALTH Sza+7  Middle School




Puberty + Lesson 5

of these issues. Give these students the same respect as other students
who are willing to openly communicate about sexual health in class.

* Modify group activities to allow students to start the activity in pairs
to think, share and write/discuss, and then, when students feel more
comfortable with sharing, move them into larger groups of 4 to
continue the discussion.

* For this and later lessons, consider that some parents/guardians may
not discuss sexual health and relationships with their children
because of lack of knowledge, discomfort, cultural concerns, taboos,
ete. Provide alternate ways for students to obtain information from a
trusted adult and complete the When My Parents Were Teens family
sheet.

To ensure student success with reading:

* Pair students with stronger reading skills with those who may need
help reading the A Time of Change reading sheet, or call on strong
readers to read the information aloud in class.

1o ensure student success with writing:

* Allow students to work in pairs to write the questions they have
about sexuality or body changes on the index cards.

* Pair students with stronger writing skills with students who may
need help reading and responding to the questions on the What |
Learned About Puberty activity sheet. Students may also work in
trios.

* Allow students to'select magazine pictures of examples of physical,

: social, mental and emotional changes associated with puberty for
both boys and girls, and explain their choices to a partner, as an
alternate way to complete the What | Learned About Puberty
activity sheet.

Abstinence, Puberty & Personal Health 61




Lesson 5 ¢ Puberty

62

@ Get students ready for learning

Transition

Write the following words on the poard: body, thoughts/feelings,
relationships.

Take out a piece of paper. Think about how you are different now than
you were three years ago. How has your body changed? How have your
thoughts or feelings changed? How have your relationships with your
family and friends changed? Describe at least 1 way yowve changed in
each of these areas.

Allow students to focus and work quietly for a minute or two. Allow
students to share what they wrote, if they want to.

Motivate

Changes can be exciting. They can also be confusing. There may be
things you are worried or curious about. Youwll have a chance to get
many of your questions answered as we continue to learn about
sexuality and how your bodies and lives are changing. If you have a
question youwd like to ask, you have a chance to ask it anonymously,
without giving your name, NOw.

Distribute an index card to each student. Explain that students can write
a question they have about sexuality or body changes of the card, and
that you will be answering these questions over the next few lessons.
Tell students not to put their names on the cards, unless they would like
a private answer. When students have finished, go around the room and
collect the cards in a box or other container.

(Note: Take time after the lesson to review students’ questions and
decide if there’s a particular lesson in which you will answer them.
Remove any questions that are inappropriate or irrelevant. Arrange to
meet with any students who requested a private answer. Be sure to
check school and district policies on teaching sexuality education,
answering student questions and mandated reporting of suspected
abuse.)

HEALTHSmars. Middle school
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Puberty * Lesson 5

E Define puberty

Prepare
Show the What Is Puberty? slide. What Is
) . Puberty?
State Elél‘iﬁ::x ;so:lhrebzt:?e of

changes from a child's
body to an adult body.
Your brain, feelings and
relatienships change too.

Puberty is the stage of life when your body
changes from a childs body to an adult body:
Your brain, feelings and relationships change
too.

BT i PRyt Wik Bt

Explain T
Slide 5

During puberty, your body’s reproductive system
matures. These are the body parts that allow
people to have children. After puberty, your body is physically able to
reproduce, although most people aren’t ready to raise or support a child
until many years after puberty.

Puberty brings other changes too. Some of these are physical. Others are
mental or emotional. Still others are social. You're going to read more
about these changes now.

B Small groups list changes of puberty

Prepare J—

Put students into at least 5 groups of 4 and Group Roles
show the Group Roles slide. Assign students in T e and kes sune
each group the following jobs: ,

averyore siays focused,
Writer

Vifrites dovwn the group member

* Time Keeper: Keeps track of time and 1espanass,
makes sure everyone stays focused. Facllitator

Leads discusslon and makes sure
everyone In the group participates.

* Writer: Writes down the group member
responses.

Reporter

Reporis the group answers lo the
class,

AR Arvrnr V|t e bt

* Facilitator: Leads discussion and makes J
sure everyone in the group participates.

Slide 2
* Reporter: Reports the group answers to the class.

{Note: If there are fewer than 4 students in a group, assign group
members more than one task.)
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Lesson 5 ¢ Puberty

Read & Shal'e A'].‘ima:!qchange
‘ Direct students to turn to A Time of Change on A Time of Shange 2

page 9 of the Student Workbook. Assign a ATmootChangs |
reading section to each group. If you have more :
than 5 groups, you can assign some sections to
more than one group.

Tigd *

Read the section assigned to your group. Then
‘ move to the chart paper station that matches

i the title of the section you read. Work in your
i group to come up with a list of the key points
‘ you think everyone in the class should know —
i about this aspect of puberty. e

| Workbook pages 9-11

L
T T I

Pl

Allow time for groups to read the information
and record key points on the designated chart paper. When groups have
;f: finished, review each section, allowing reporters to share the key points
their group wrote down. Correct any misinformation and supplement the
group lists, as needed.

Assessment & Closure

| E Students demonstrate learning

Complete & Share What 1 Learned
i About Puherty
Direct students to turn to What | Learned e — ]

|
o i 3 Ty La 1 SR TR Lol b dxing FbmTy.
i

About Puberty on page 12 of the Student
Workbook and review the directions for
completing the activity sheet.

Tuke T L el ST I hat Mgt Bariag it

bty

1 ‘ Think about what you've learned today, then o
describe:

* 1 social change

1 mental or emotional change .

L]

3 physical changes for boys Workbook page 12

3 physical changes for girls

2 physical changes for both boys and girls

Allow students time to complete the activity sheet.
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" Puberty ¢ Lesson 5

B Prepare for homework assignment

Explain

One of the tips for getting through puberty was _—
to connect with your family. There are good When My Parents Were Teons
things that can come from talking to your
parents or other trusted adults about puberty
and sexuality.

Assign

Distribute the When My Parents Were Teens
family sheet.

You are going to have a chance to talk with
your parent, guardian or another adult you
trust and complete this activity sheet together.
Sharing experiences and learning about each other's points of view is
part of growing up. Make sure the adult you talk with signs the sheet
after yow've finished. I will be asking you to share how the talk went in
the next lesson.

E End the lesson

Close

Master 4

Today you learned about changes that happen during puberty. What are
" some examples of changes that happen during puberty in each of these
areas?

* Mental changes

* Emotional changes

Social changes

Physical changes for boys

Physical changes for girls

Physical changes for both boys and girls

Call on several students to share changes for each category.

Abstinence, Puberty & Personal Health 6b




Lesson 5 ¢ Puberty

Assess

: Collect students’ What | Learned About Puberty activity sheets and
| evaluate their work for this lesson.

Obhjective 1
\l students described the physical, social, mental and emotional

F changes associated with puberty for boys and giris by:

4 [] Completing the What | Learned About Puberty activity sheet.

| (Scoring Rubric, page 194)
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Student Journal

Lesson 5: Puberty

Journal entry

Think about how you are different now than you were 3 years ago. How has
your body changed? How have your thoughis or feelings changed? How
have your relationships with your family and friends changed? Describe at
least 1 way you've changed in each of these areas.

Class discussion notes

Abstinence, Puberty & Personal Health HEALTHfM Middle School 9




What I Learned
About Puberty

Directions: Complete the statements to describe the different changes
of puberty.

TR

This is 1§6¢ial change that happens during puberty:
social 2

This is 11 1ge that happens during puberty:

s during puberty:

2.
3.

These are 2j
puberty:

1.
2.

Self-Check

E1 I described 1 social change that happens for young people
during puberty.

1 | described 1 mental or emotional change that happens for
young people during puberty.

7 | described 3 physical changes that happen for boys and 3
that happen for girls.

{1 1 described 2 physical changes that happen for both boys
and girls.

12 HEALTHSar7 Middle School
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 wastor 4
When My Parents Were Teens

Directions: Take a few minutes to talk to your parent/guardian(s) or another
trusted adult about these questions. Don’t write down the answers. Have the adult
sign the sheet when you're done. Then answer the questions for you at the bottom
of the page.

1. What were some of the physical changes that surprised you when you went
through puberty?

2. What were some ways your friendships or life changed when you went
through puberty?

3. Did you ever get embarrassed by something you said or did as a teen?
If so, what was it?

4. How did you get along with your parents when you were a teen?
5. What were some of the goals you had when you were a teen?
6. What are some things that are the same for me as when you were a teen?

7. What advice do you want to give me about sexuality?

Sign off

I discussed this sheet with my son or daughter.

8. How did you feel about talking to your parent?

9. What are at least 2 benefits teens get from talking to their parents or another trusted
adult about sexuality?

Self-Check

3 1 asked my parent/guardian the questions.

[3 The adult | tatked to signed the page.

O | described how | felt about talking to my
parent/guardian.

O [ described at least 2 benefits of talking about
sexuality with a parent or other trusted aduit.

Abstinence, Puberiy & Personal Health




A Time of Change

> What Is Puberty?

Puberty is the time when your body changes from a child's body to an adult body. Puberty
can begin any time between ages 9 and 16. Puberty happens to everybody. And each
person goes through puberty at his or her own pace.

During puberty, glands in your body begin to produce hormones, Hormones are chemicals
that signal parts of the body to grow and change.

The body's reproductive or sex organs are the parts that allow people to reproduce, or have
children. During puberty, hormones cause these organs to mature. After puberty, girls can
get pregnant and boys can father a child. But even though their bodies can reproduce, most
young people aren’t ready to raise or support a child until many years after puberty.

Hormones cauge other changes to girls’ and boys’ bodies too. Both girls and boys:
B Grow quickly and sometimes feel clumsy in their taller, larger bodies.
Bl Sweat more and may have body odor.

Bl Get oilier skin and can have pimples.

Girls often begin puberty 1 to 2 years earlier than boys do.

The 2 main hormones that cause female bodies to grow and change are estrogen and
progesterone. Men's bodies make some estrogen and progesterone too. But women make 10
times more of these hormones than men do.

These are some of the main changes that happen to girls during puberty:
i Hips get wider. |

Waist gets smaller.

Hair grows under arms.

Hair grows around genitals (pubic area).

Breasts develop. One breast sometimes grows larger than the other. This is normal.

The vagina makes a white, sticky substance. This is normal. It's how the vagina
cleans itself.

Menstruation (“having periods”) starts any time from age 9 to 16.

{continued)
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A Time of Change

(continued)

The main hormone that causes male bodies to grow and change is testosterone. Women’s
bodies make some testosterone too. But men make 10 times more testosterone than
women do.

These are some of the main changes that happen to boys during puberty:

B2 Shoulders get broader.

I Muscles grow.

B Voice gets deeper,

Hair grows under arms and on arms, legs, chest and face.
Bl Hair grows around the genitals (pubic area).

¥l Penis and testicles grow larger. One testicle usually hangs lower than the other.
This is normal,

Boys' breasts may feel tender and grow a little. This is normal. It will go away.

ST AWTae L L AT

> Mental and Emotional Changes

The brain is also changing during puberty. Teens understand the results of their actions
more clearly than they did as children. They are able to think and solve problems in more
complex ways. They begin to be able to notice and control their impulses. This ability keeps
developing until people are in their early 20s.

Feelings change too. Hormones can cause teens to be more emotional and to have more ups
and downs in their feelings. Moods may change cuickly. Both boys and girls become more
aware of their bodies as they go through puberty. Some may feel excited about growing up.
Many feel shy, embarrassed or worried about the changes.

Girls and boys who develop earlier or later than their friends may feel self-conscious. But, in
a few years, the changes even out. Each person has his or her own time clock that
determines when puberty will start. Some people mature earlier, some later. Almost all
young people wonder if the things they're feeling, thinking and going through during
puberty are normal.

10 HEALTHS#a»7 Middle School




A Time of Change

(continued)

» Social Changes =~ .

Friends often become more important during puberty. Teens may care more about being
liked or fitting in. Sometimes teens may feel left out and lonely. Almost everyone does. Old
friendships can change and new friendships begin.

Some young people begin to have romantic feelings toward others. These feelings are
normal. They also can be strong and confusing. It's important for teens to learn how to
express these feelings in ways that respect themselves and others.

Sometimes young people may have problems at home during puberty. Teens want a new,
more adult relationship with their family. But they may not know how to get it. Teens may
argue with parents, or feel embarrassed by things parents say or do. Family members are
going through changes too. They need to learn to live with their teen as a more grown-up
person. This can be hard for everyone.

Here are some things that can make puberty easier:

E Remember that you're not alone. Puberty happens fo everyone. Your parents went
through it. Your friends and classmates are all going through it. Each person has his or
her own way of growing and changing, but everyone grows and changes. Think about
the person you want to be and make the choices that are right for you.

Get the information you need. Find an adult you can trust. Your parents, other
relatives, doctors, nurses, teachers and school counselors can give you support. Know
how to find reliable answers to your questions,

E Connect with your family. Find things to talk about and share with family members.
Help out at home and follow through on things you say you'll do. This makes it easier for
you and your parents to feel trust and stay close.

Take good care of your hody. Eat healthy food. Be physically active. Get enough sleep.
Keep yourself clean. Thig helps you look and feel good. It makes it easier to get though
the emotional ups and downs.

Work on a skill. Find something you like to do and can do well. It could be sports,
music, cooking, studying, building or fixing things, training your dog, drawing or writing
stories. Having something you do well helps you feel good about yourself and worry less
about the changes you're going through.

Abstinence, Puberty & Personal Health 11
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I discussed this sheet with my son or daughter.

| Mastor 4
When My Parents Were Teens

Directions: Take a few minutes to talk to your parent/guardian{s) or another
trusted adult about these questions. Don't write down the answers. Have the adult
sign the sheet when you're done. Then answer the questions for you at the bottom
of the page.

Questions for Parent

What were some of the physical changes that surprised you when you went
through puberty?

. What were some ways your friendships or life changed when you went

through puberty?

. Did you ever get embarrassed by something you satd or did as a teen?

if so, what was it?

How did you get along with your parents when you were a teen?

What were some of the goals you had when you were a teen?

What are some things that are the same for me as when you were a teen?

What advice do you want to give me about sexuality?

Sign off

Questions for You

8. How did you feel about talking to your parent?

What are at least 2 benefits teens get from talking to their parents or another trusted
adult about sexuality?

Self-Check

[} | asked my parent/guardian the guestions.

[1 The adult | talked to signed the page.

3 | described how | felt about talking to my
parent/guardian.

[} | describad at least 2 benefits of talking about
sexuality with a parent or other trusted adult.

Abstinence, Puberty & Personal Health




Lesson 6
The Female

Reproductive System

Overview

This lesson teaches about the female
reproductive system. Students report on
interviews they completed with parents or
other adults about puberty and sexuality. After
learning the names and functions of the female
reproductive organs, students test their
knowledge through a matching activity. They
then complete an activity sheet about what
they've learned.

Time: 45-60 minutes

Lesson Objectives
Students will be able to:

adults about sexuality.

Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between
healthy behaviors and
personal health.

Standard 4:
Communication

Performance Indicator
4.8.1: Apply effective
verbal and nonverbal
communication skills to
enhance health.

1. Summarize the benefits of talking with parents and other trusted

2. Summarize basic female reproductive body parts and their functions.

7

Materials & Preparation

Prepare

* Have Female Reproductive Organs—External (Slide 6), or make a

transparency, if needed.

* Have Female Reproductive Organs—Internal (Slide 7), or make a

transparency, if needed.

* Have blank index cards.

* Go though the anonymous question cards to find any-that have to do
with female reproductive anatomy that could be answered in this

lesson.

lence, Puberty & Personal Health
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Lesson 6 ¢ The Female Reproductive System

Copy

« Female Reproductive Organs Matching Activity (Masters 5A-B).
Copy and cut apart the cards. Make enough cards for each student to
Pt have one.

Review
« Female Reproductive Organs (Student Workbook page 13) and Female
Reproductive Organs Key, page 76.
« Understanding the Female Reproductive System (Student Workbook
page 14), Understanding the Fematle Reproductive System Key, page
77, and Scoring Rubric, page 195.

Health Terms
Review the teaching steps, slides, master and activity sheets for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:
e birth canal » mons pubis
* cervix s organ
+ clitoris * ovaries
* external « reproductive
+ fallopian tubes * urinary opening
+ fetus s uterus
* hormone * vagina
» internal « vaginal opening
¢ labia majora + vulva

s labia minora
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The Female Reproductive Syste

Support for Diverse Learners

To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

¢ If available, use a 3-dimensional model of the female reproductive
system (internal and external) to provide a visual example as students
complete the Female Reproductive Organs activity sheet.

* Make enough sets of the Female Reproductive Organs Matching
Activity cards for students to practice matching all of the organs and
their functions with a partner, to reinforce concepts and help students
become more comfortable with the terms.

To ensure student success with reading and writing:

* Distribute copies of the Female Reproductive Organs—iInternal and
External slides for students to review and use when they complete the
activity sheets. '

* Make a slide or transparency of the Female Reproductive Organs Key
and review the answers with students.

* Allow students to complete the Understanding the Female
Reproductive System activity sheet as homework, and/or work with
an adult family member to complete.
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Lesson 6 * The Female Reproductive System

B Get students ready for learning

Transition

Today, you're going to learn about the organs in the female reproductive
system. On a piece of paper, write the names of as many organs in the
female reproductive system as you know. Try to use the scientific names
if you can. Write what each organ does if you know that too.

Alfow students to focus and work quietly for a minute or two.

Debrief

For homework, you interviewed your parents or another adult about
puberty and sexuality. How did you feel about talking to this adulf?
What are the benefits, or good things you get, through talking to your
parents or other adults you trust about sexuality? Why do you think it’s
important for teens to be able to talk to a trusted adult about these
things?

Allow students who completed the assignment to share their answers to
the questions. Collect the completed When My Parents Were Teens
interview sheets to assess student learning about the benefits of talking
fo trusted adults about sexuality.

Motivate

If you have a question you'd like to ask about the female reproductive

system, you have a chance to ask it anonymously, without giving your
name, nOw.

Distribute an index card to each student. Explain that students can write
a question they have about the female reproductive system on the card,
and that you will be answering some of these questions during the
lesson, Tell students to remember the class groundrules when writing .
the questions, and not to put their names on the cards, unless they
would like a private answer. When students have finished, go around the
room and collect the cards in a box or other container.

(Note: You will review these questions later in the lesson.)
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eaching Step

system

Explain

Complete

Direct students to turn fo Female
Reproductive Organs on page 13 of the
Student Workbook.

As | review each organ and what it does, fill in
the blanks on the activity sheet.

Prepare

Show the Female Reproductive Organs—
External slide.

Explain

Review the external female organs. Direct
students to fill in the correct blank for each
organ as it is introduced. If there is time, ask
students to guess the function of some of the
organs before telling them. o

The external female reproductive organs are the
labia majora, labia minora, clitoris, urinary
opening and vaginal opening. Together they are
called the vulva.

» The mons pubis is the area where fat under

puberty.

urinary opening.

- Abstinence, Puberty & Personal Health

B Teach about the female reproductive

During puberty, the female body becomes able to get pregnant and have
a baby. Each of the organs yow'll learn about today plays a role.

Female Roproductive Organs

| Creysespree—persy =]

¥
i
]
f

v vy¥Y v v v v ¥

b, Pty & Pt Tt [

Workbook page 13

Female Reproductive
Organs-External

Slide 6

the skin covers the pubic bone. Hair grows in this area during

* The outer lips (labia majora) and inner lips (labia minora) are folds of
skin that surround and protect the clitoris, vaginal opening, and

The Female Reproductive System e« Tesson 6
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Lesson 6 ¢ The Female Reproductive System

« The clitoris is about the size of a pea and is full of sensitive nerve
endings. Its purpose is to provide sexual pleasure.

» Below or behind the clitoris is the urinary opening. This is where
urine leaves the body. *
+ Below or behind the urinary opening is the vaginal opening. This is
where menstrual fluid leaves the body and where a baby comes out

. during childbirth.

Review

Be sure students have correctly identified the external female
reproductive organs on the activity sheet before you review the internal
organs. Make any needed corrections before continuing. (See the
Female Reproductive Organs Key.)

Prepare

Show the Female Reproductive Organs— Female Reproductive
Organs--Internal

Internal slide.

Explain

Review the internal female organs. Direct
students to fill in the correct blank for each
i organ as it is introduced. If there is time, ask
ey students to guess the function of some of the

’ organs before telling them.
A . _ - Slide 7
) The internal female reproductive organs

include the vagina, uterus, fallopian tubes and ovaries.

T i AR M Bt

+ The vagina is a muscular tunnel about 4 inches long that goes from
the vaginal opening to the opening of the uterus. It provides a way for
menstrual fluid to leave the body, and receives a man’s penis during
sexual intercourse, It is also the passage though which a baby is born,
so it is sometimes called the birth canal.

o The uterus is a pear-shaped organ, about the size of a fist. It is one of
the strongest muscles in the body because it has to be able to push a
baby out during childbirth. It's where a fertilized egg grows and
develops into a baby when a woman is pregnant.

« The ovaries are almond-shaped organs that make female hormones
and hold the female’s eggs. When a gixl is born, her ovaries contain
more than 300,000 unripe egg cells.
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* The fallopian tubes come out of each side of the uterus. An egg travels
from an ovary though a fallopian tube to get to the uterus.
Fertilization happens when a male sperm enters the female egg while
it is in the fallopian tube.

» The cervix is the end of the uterus that opens into the vagina. During
pregnancy, it stays tightly closed to help protect the developing fetus.

H Students identify female reproductive
organs

Explain

You're going to have a chance to see how well you remember the names
and functions of the female reproductive organs. Take a few minutes to
review your Female Reproductive Organs activity sheet.

Allow a few minutes for students to review their activity sheets.

Complete & Share
Distribute the Female Reproductive Organs Femsale Reproductive Organs |—
- . s Matching Activity
Matching Activity cards, one to each student. e 1
Each card has either the name of a female '“;"”"’““te ﬁ“‘“ s
. L , uterlips | amsmecwss |||
reproductive organ or its definition/function. {Labla mafora} e
Inner lips b e et

{Labia minors) pie et

Ask students to find the person with the card |
that matches their card’s word or definition/ i
function. Once they have found the person with ‘f Urinary Pty
|
;

s . A wwradivy
Clitoris o

T

opeRing SR bk
the matching card, they should stand next to
each other in a circle.

Vagina Pelvrriveldurdie N —

b, g Pl e

After everyone has found his or her partner, ask
each pair to read the word and definition/
function and ask the other students to give a thumbs-up if they think it is
a correct match, or a thumbs-downs if they think the match is incorrect.
Provide corrective feedback as needed.

Masters S5A-B
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- Assessment & Closure

H Students demonstrate learning

Complete Understanding the Female
Reproductive System
Direct students to turn to Understanding the R v '
Female Reproductive System on page 14 of @:,._N.,.‘,..__..,.,_...,,_....__.
the Student Workbook. ' o
Think about what you learned today as you :::::‘..:,.m._&m.ﬂ.
complete this activity sheet. O
(Pt W cha maene i

Alfow time for students to complete the activity @t st mensmtos
shest. Take time while students are working on
the activity sheet to review the anonymous u ]

questions about the female reproductive
system collected at the beginning of cfass.
Rernove any questions that are inapproptriate or irrelevant.

E End the lesson

Workbook page 14

Close

Let’s see if your questions about the female reproductive system were
answered today. :

Read any question cards colflected in Lesson 5 and at the beginning of
class that ask about the female reproductive system. Use them to review
the material learned by asking the question and allowing the class to
answer it when possible. Take this opportunity to answer other
anonymous questions that relate to female anatomy and physiology as
well. Be sure to supply the correct terminology for any vernacular used
in students’ questions.

Assess

Collect students’ Understanding the Female Reproductive System
activity sheets and evaluate their work for this lesson.

HEALTHS7war7  Middle School




Objective 1
Students summarized the benefits of talking with parents and other
trusted adults about sexuality by:

0 Completing the When My Parents Were Teens activity sheet.

Objective 2
Students summarized basic female reproductive body parts and their
functions by:

[0 Completing the Understanding the Female Reproductive
System activity sheet.

(Scoring Rubrics, page 195)

Abstinence, Puberty & Personal Health
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75




Lesson 6 * The Female Reproductive System

Teacher Page

Female Reproductive
Organs Key

76

Directions: Write the name of the organ above its definition.

External

clitoris

inner lips

I N
{labia minora) £ ™ yrinary

I/l opening
vaginal )
opening/ g <
g ~

—

,_;/\/—

Internal

<

faliopian tubes

- ﬁ G o

uterus

cervix
vagina

p- vulva

The name for all of the external female
reproductive organs.

p _mons pubis
The fatty tissue covering the pubic bone,
above the vulva.

p labla minora or inner lips

Inner folds of skin that cover and protect the
vaginal and urinary openings.

p labia majora or outer lips
Outer folds of skin that surround and protect
the other external organs.

p clitoris

A pea-shaped organ full of nerve endings. Its
purpose is to provide gexual pleasure.

p _urinary opening
Urine leaves the body through this opening.
p vagina

A muscular tunnel that connects the external
and internal reproductive organs.

p uterus
A pear-shaped organ, about the size of a fist.
It's where a fertilized egg grows and develops
while a woman is pregnant.

p ovaries

Almond-sized organs that make female
hormenes and hold eggs.

p fallopian tubes

ubes that carry eggs from the ovaries to the
uterus.

P cervix

The end of the uterus that connects it to the
vagina.

Self-Check

€1 | wrole the name of each organ by ils correct definition.
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Teacher Page

Understanding the Female
Reproductive System Key

Directions: Answer the questions using what you've learned.

)What are 2 things the vagina does?
4. _provides a way for menstrual fluid to leave the body; receives the penis during

o, sexual intercourse; allows a baby to pass through during childbirth.

V\There does the fertilized egg grow and develop while a woman is
pregnant?
uterus

} 'What do the ovaries do?
hold eags and make female hormones

/Where is an egg fertilized?
fallopian tube

What is the name for all of the external female reproductive organs?
vulva

B ) What 2 parts protect the external reproductive organs?
1. labia majora (outer lips)

o labia minora (inner lips)

What is the name of the sensitive organ that provides sexual pleasure?
clitoris

(8 ' What is the narrow end of the uterus called?
cervix

Self-Check

[3 | answered all 8 questions,
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Student Journal

Lesson 6: The Female
Reproductive System

Journal entry

Write the names of as many organs in the female reproductive system as you
know. Try to use the scientific names if you can. Write what each organ
does if you know that too.

Class discussion notes

Abstinence, Puberty & Personal Health HEALTHSmar Middle School 10
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§lide 6

\
|
Female Reproductive
Organs—External
mons pubis
\{_ﬁ\ T -
N \ ECV
SN,
\))/% / ey
outer lips — 17 /DN T
(labia majora)/r\ \ )
inner lips s\ ’f:; '
(labia minora) 7
y l ’
vaginal / \‘-i@"
opening ~ |
\. J
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Female Reproductive
Organs—Internal

fallopian tubes

ovary %\\ \M ovary
& Q[ uterus

cervix i

vagina

N
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Master 5A

Female Reproductive Organs

Directions: Copy and cut apart the cards. Make enough so that each student
can participate. Note: Some students might have duplicate cards.

Female Reproductive Organs Definition or Function

.;
I
I
I
i
;
;
;
i
i
|
|
|
|
|
i
1
|
|
|
|
I
|
1
|
|
|
1
|
1
|

-
1
1
|
l
{
l
I
I
I
i
I
|
|
|
|
|
l
1
I
I
I
|
|
|
|
|
|
1
I
|
[

-

Outer folds of skin that
surround and protect external
reproductive organs

Outer lips

(Labia majora)

___._...-—_____..—_r———-um--——__-..
—____._.-......._—_.-......E————_—_._u——_——

1
|
|
|
|
i
i
|
|
|
|

____________________________________________________________ |

i

. I

Inner llps Inner folds of skin that |

. . cover and protect the vaginal 3

(Labia minora) and urinary openings |

|

[ e e e e e T T T T T T T e e 72 ";
l 1 ;
i I I
' - . l A small, highly sensitive I
i Clltorls ! organ that provides i
! ! sexual pleasure ;
i 1 3
e et it s e e e s e o o s e s o T it s e ———————————————— -4
| | 1
: | |
| - | [
i Urlnary i The opening through i
E - . which urine leaves the body |
~ opening |
e oo .
| I |
i | I
l " ' The tunnel that provides a way for !
i ‘; ag lna i menstrual fluid to leave the body, and 3
| { through which a baby is born. H
| |
| | |

{continued)
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Female Reproductive Organs

[ I S b e e s i i o o o s s e e e b e e e e et e e e e

Cervix

|
l
!
1
|
|
|
|
|
i

e e e ——_———— e

Uterus

-

Fallopian
| tubes

-

. Ovaries

1

t
I
1
1
1

Mons pubis

|
|
|
|
|
l
i
i
1
|
|
|
|
|
|
|
[
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Female Reproductive Organs

7  {continued)

Definition or Function
o

Narrow end of the uterus
that opens into the vagina

Pear-shaped organ in which
a fertilized egg grows and
develops into a baby

e e

Tubes through which an egg
travels on its way to the uterus
and where eggs can be
fertilized by sperm

Female organs that
produce female hormones
and contain eggs

The external female reproductive
organs—the labia majora, labia
minora, clitoris, urinary opening

and vaginal opening

e T T

The area where fat under
the skin covers the
pubic bone

|
|
|
|
{
l
1
I
1
I
I
|
|
|
|
|
|
|
|
|
|
l
|
|
I
i
I
i
I
I
L




Female Reproductive Organs

Directions: Write the name of the organ above its definition.

External

\\_.ﬁ \\ ;\\/ }{//I'_/
outer lips ——\\=)f) )
(labia majora) a 5

inner lips
(tabia minora)

\.‘ \ gy
S 1 opening
vaginal } /7 K _
opening / Ny
.

Internal

()

fallopian fubes

/

\

g s
(== ovary
’ uterus

vagina

cervix

Abstinence, Puberty & Personal Health

<

The name for all of the external female
reproductive organs.

The fatty tissue covering the pubic bone,
above the vulva.

Inner folds of skin that cover and protect the
vaginal and urinary openings.

Outer folds of skin that surround and protect
the other external organs.

A pea-shaped organ full of nerve endings. Its
purpose is to provide sexual pleasure.

Urine leaves the body through this opening.

A muscular tunnel that connects the external
and internal reproductive organs.

A pearshaped organ, about the size of a fist.
It's where a fertilized egg grows and develops
while a woman is pregnant.

Almond-sized organs that make female
hormones and hold eggs.

Tubes that carry eggs from the ovaries to the
uterus.

The end of the uterus that connects it to the
vagina.

Self-Check

O | wrote the name of each organ by its correct definition.

13




Understanding the Female
Reproductive System

Directions: Answer the questions using what you’ve learned.

@ What are 2 things the vagina does?
1.
2.

@Where does the fertilized egg grow and develop while a woman is
pregnant?

@What do the ovaries do?

| Where is an egg fertilized?

@What is the name for all of the external female reproductive organs?

@What 2 parts protect the external reproductive organs?
1,

2,

@What is the name of the sensitive organ that provides sexual pleasure?

What is the narrow end of the uterus called?

0 ianswered all 8 questions.

[ Self-Check
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Lesson 7

System

The Male Reprbductive

Overview

This lesson teaches about the male
reproductive system. After learning the names
and functions of the male reproductive organs
they know, students test their knowledge
through a matching activity. They then
complete an activity sheet about what they've
learned.

Time: 45-60 minutes

Lesson Objective
Students will be able to:

‘Standard 1:

Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between
heaithy behaviors and
personal health.

1. Summarize basic male reproductive body parts and their functions.

Materials & Preparation

Prepare

needed.
¢ Have blank index cards.

Copy

student to have one.

Review

Reproductive Organs Key, page 86.

Mence, Puberty & Personal Health

* Have Male Reproductive Organs (Slide 8), or make a transparency, if

* Go though the anonymous question cards to find any that have to do
with male reproductive anatomy that could be answered in this lesson.

* Male Reproductive Organs Matching Activity (Masters 6A-B). Copy
and cut as directed on the master. Make enough cards for each

* Male Reproductive Organs (Student Workbook page 15) and Male
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« Understanding the Male Reproductive System (Student Workbook
page 16), Understanding the Male Reproductive System Key, page 87,
and Scoring Rubric, page 195.

Health Terms

Review the teaching steps, slide, master and activity sheets for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:

¢ absorbed * semen

» bladder ) . seminal fluid

» Cowper’s glands * seminal vesicles
* ejaculation * sperm

s epididymis * testicles

« erection * testosterone

« fertilization * tissue

* penis + urethra

» prostate gland * vas deferens

= scrotum

Support for Diverse Learners

To ensure student success with comprehending concepts:

¢ Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

« If available, use a 3-dimensional model of the male reproductive
system to provide a visual example as students complete the Male
Reproductive Organs activity sheet.

+ Make enough sets of the Male Reproductive Organs Matching Activity
cards for students to practice matching all of the organs and their
functions with a partner, to reinforce concepts and help students
become more comfortable with the terms.

To ensure student success with reading and writing:

+ Distribute copies of the Male Reproductive Organs slide for students
to review and use when they complete the activity sheets.

« Make a slide or transparency of the Male Reproductive Organs Key
and review the answers with students.

+ Allow students to complete the Understanding the Male Reproductive

System activity sheet as homework, and/or work with an adult family
member to complete.

HEALTHSarr Middle School




The Male Reproductive Systern + Lesson 7

Introduction

H Get students ready for learning

Transition

Today, you're going to learn about the organs in the male reproductive
system. Just like you did in the last class, on a piece of paper, write
down the names of as many organs in the male reproductive system as
you know. Try to use the scientific names if you can. Write what each
organ does if you know that too.

Allow students to focus and work quietly for a minute or two.

Motivate

If you have a question you'd like to ask about the male reproductive
system, you have a chance to ask it anonymously, without giving your
name, now.

Distribute an index card to each student. Explain that students can write
a question they have about the male reproductive system on the card,
and that you will be answering some of these questions during the
lesson. Tell students to remember the class groundrules when writing
their questions, and not to put their names on the cards, unless they
would like a private answer. When students have finished, go around the
room and collect the cards in a box or other container.

(Note: You will review these questions later in the lesson.)

@ Teach about the male reproductive
system

Explain

During puberty, a male’s body becomes able to fertilize a female’s egg to
cause a pregnancy. Each of the organs you'll learn about today plays a
role.
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Prepare -
Show the Male Reproductive Organs slide. Male Reproductive
Organs
Complete

Direct students to turn to Male Reproductive
Organs on page 15 of the Student Workbook.

As I review each organ and what it does, fill in
the blanks on the activity sheet.

Armanan By Bt Euiht

Explain
Slide 8

Review the male organs. Direct students to fill
in the correct blank for each organ as it is
introduced. If there is time, ask students to
guess the function of some of the organs
before telling them.

Male Roproductive Organs

The male reproductive system includes the
penis, scrotum, urethra, testicles, epididymis, vas
deferens, seminal vesicles, prostate gland and
Cowper’s glands.

+ The penis is made up of spongy tissue. Most
of the time it is soft and limp. But when a
man becomes sexually excited, the tissue of
the penis fills with blood and it becomes larger and firm. This is
called an erection. It happens before sexual intercourse, or when the
man has sexual feelings or thoughts. It can also happen during sleep.

i by e Btk

Workbook page 16

» The 2 testicles are about the size and shape of small plums. They
make the hormone testosterone and produce sperm, the microscopic
male reproductive cells. Every day, a healthy male produces several
hundred million sperm. The testicles make sperm best at a few
degrees cooler than normal body temperature. This is why they hang
outside the body in the scrotum.

o The scrotum is a loose sac of skin that hangs behind the penis. 1t
holds the testicles. If the testicles get cold, the scrotum hugs the body
to warm them up to the best temperature for making sperm. If the
testicles get too warm, the scrotum hangs low to cool them down.
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The epididymis is a tightly coiled tube that curves over the top of each
testicle. After sperm are made they move into the epididymis for up
to 6 weeks, There they mature and develop the ability to swim.

L]

The vas deferens is the tube that leads out of the epididymis. There are
2 of them, one from each testicle. Each vas is about 17 inches long,
Mature sperm move from the epididymis into the vas deferens where
they are stored until they leave the body. Unused sperm get broken
down and absorbed by the body.

The prostate gland is about the size and shape of a walnut. The
prostate makes a thin, milky fluid that helps the sperm move. The
prostate grows larger at puberty.

The seminal vesicles are pouches that connect to each vas deferens
before it reaches the prostate gland. They make a sticky yellow liquid
called seminal fluid that gives sperm energy and helps them move.
Together, the fluid from the seminal vesicles and prostate gland make
semen—the milky white liquid containing sperm that leaves the penis
when a man ejaculates. Ejaculation is when the muscles of the

reproductive organs contract and push the semen out of the man’s
body.

* The urethra is a tube that starts at the bladder and runs through the
penis to its end. It carries both urine and semen out of the body, but
never at the same time. When a man is sexually excited, a valve
closes off the bladder, so urine can’t pass through the urethra.

* The Cowper’ glands are 2 small glands along the urethra. They make
a clear fluid that passes through the urethra before a man ejaculates
to tlush out any traces of urine. This fluid is called pre-ejaculate.
Sometimes this fluid can contain sperm that have been left in the
urethra from earlier ejaculations.

B Students identify male reproductive
organs

Review

You're going to have a chance to see how well you remember the names
and functions of the male reproductive organs. Take a few minutes to
review your Male Heproductive Organs activity sheet,

Allow a few minutes for students to silently review their activity sheets.
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Complete | o
Distribute the Male Reproductive Organs Mole Reproductive organs
Matching Activity cards, one to each student. L—__:Tf_h_’_nffcjiw ] |
Each card has either the name of a male L L N LSS
reproductive organ or its definition/function. Pepis | WREZEES |14
Ask students to find the person with the card Testiclos | "R N
that matches their card’s word or definition/ 1 Sorotum | gEEEE | [
function. Once they have found the person with ‘} Epididymis | ™o
the matching card, they should stand next to {
each other in a circle. ' J Urethra | "eamss

M, Putry & st T

After everyone has found his or her pariner, ask
each palr to read the word and definition/
function and ask the other students to give a “thumbs-up” Iif they think it
is a correct match, or a “thumbs-downs” if they think the match is
incorrect. Provide corrective feedback as needed.

Masters 6A-B

“Assessment &Closure

E Students demonstrate learning

Complete Undorstanding tho Mala
Reproductive System

Direct students to turn to Understanding the @mf’:’:::, """"" =
Male Reproductive System on page 16 of the P S
Student Workbook. B

(Do T epusa made che Pk b sz
Think about what you learned today as you -
complete this activity sheet. Onpmmsmmmear

(3] it s cacme a1 popan il i ekl Mo Broimar anct
Allow time for students to complete the activity @;v;,m-n-m-m«w-n»-—-
sheet. Take time while students are working on
the activity sheet to review the anonymous u
questions about the male reproductive system Workbook page 16

collected at the beginning of class. Remove any
questions that are inappropriate or irrefevant.
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BE End the lesson

Close

Let’s see if your questions about the male reproductive system were
answered today.

Read any question cards collected in Lesson 5 and at the beginning of
class that ask about the male reproductive system. Use them to review
the material learned by asking the question and allowing the class to
answer it when possible. Take this opportunity to answer other
anonymous questions that relate to male anatomy and physiology as
well. Be sure to supply the correct terminology for any vernacular used
in students’ questions.

Assess

Collect students’ Understanding the Male Reproductive System
activity sheets and evaluate their work for this lesson.

Obhjective 1
Students summarized basic male reproductive body parts and their
functions by:

(0 Completing the Understanding the Male Reproductive System
activity sheet.

(Scoring Rubric, page 195)
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Teacher Page

Male Reproductive
Organs Key

Directions: Write the name of the organ above its definition.

p testicles

Egg-shaped organs that make testosterone
and sperm.

epididymis

g; . bladder = >

sers}ina!
vesicle p seminal vesicle

A tightly coiled tube where sperm mature.
vas deferens

This pouch makes a fluid that gives sperm
energy and helps them move.

p penis

This organ is made up of spongy tissue.

Lol urethra

_Egi penis
When a rman becomes sexually excited, the
tissue fills with blood and becomes erect.

p scrotum

prostate This loose sac of skin holds the testicles
gland and keeps them at the right temperature for

making sperm.

p vas deferens

The tube that carries mature sperm away
. from the testicles and holds them until they
leave the body.

p Cowper’s gland

This gland makes a clear fluid that cleans
the urethra before sperm pass through it.
4 p prostate gland

This walnut-sized gland makes fluid that

mixes with the spérm to form semen.

p urethra

The tube that carries sperm and urine out
of the body.

Self-Check

1 wrele the name of each organ by ils correct definition.
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“Teacher Page

Understanding the Male
Reproductive System Key

Directions: Answer the questions using what you've learned.

What does the scrotum do?
holds the testicles and keeps them at the best temperature for making sperm

Where are sperm and male hormones made?
testicles

q What 2 things does the urethra do?
4, catries urine and sperm to the outside of the body, but never at the same time

2,

s Which 2 organs make the fluid for semen?
- 1. _prostate gland

2. _seminal vesicle

Where do the sperm mature and become able to swim?
epididymis

What is the tube called that carries the sperm away from the testicles
and stores them until they leave the body?
vas deferens

What is the name of the organ that fills with blood and becomes erect
during sex?
penis

@) Which glands make a fluid that cleans the urethra before sperm pass
through it?
Cowper's glands
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Student Journal

Lesson 7: The Male Reproductive
System

Journal entry

Write the names of as many organs in the male reproductive system as you
know. T1v to use the scientific names if you can. Write what each organ
does if you know that too.

Class discussion notes
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Slide8

Male Reproductive
Organs

seminal
vesicle

vas deferens

urethra
penis 5 prostate
W gland
Cowper’s
testicle gland
epld:dymls
scrotum

.

Abstinence, Puberty & Personal Health



HEALTHS7ar7  Middle School

©@ETR Associates

Master 6A

Mal Reproductive Organs

Directions: Copy and cut apart the cards. Make enough so that each student
can participate, Note: Some students might have duplicate cards.

Male Reproductive Organs Definition or Function

Made up of spongy tissue.
It becomes erect when a man
is sexually excited.

e s e et i i

Where testosterone and
sperm are made.

— e e =

Holds the testicles and
helps keep them at the
right temperature.

Tightly coiled tube where
sperm mature.

Tube that carries urine and
semen out of the body.

e e e

e e e o o s 2 s e s b e s e e e e

(continued)
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Male Reprodutive Organs

Male Reproductive Organs

Vas deferens

e s e o i S g

{continued)

Definition or Function

Tube that holds mature sperm
until they leave the body.

| |

| |

| |

| H

! i

i |

! {
e frmm oo :
{ i |
I . ! I
i Semlnal | Make fuid that gives sperm |
[ - energy and helps them move. i
. vesicles | |
i ! |
oo e — -
| | |
i PIO Sta.te i Makes fluid that mixes with the IE
‘ i sperm to produce semen. |
a gland | |
. | !
. e |
- C 's | =
! OWpeI' S | Make fluid that cleans the urethra |
I ' before sperm pass through it. I
| glands | |
D e et e e e L H
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Male Reproductive Organs

Directions: Write the name of the organ above its definition.

bladder

seminal

vas deferens N\ vesicle

urethra

penis

prostate

epididymis gland
. scrotum  Cowper’s
testicle gland

Abstinence, Puberty & Personal Health

>

Egg-shaped organs that make testosterone
and sperm.

A tightly coiled tube where sperm mature.

This pouch makes a fluid that gives sperm
energy and helps them move.

This organ is made up of spongy tissue.
When a man becomes sexually excited, the
tissue fills with blood and becomes erect.

This loose sac of skin holds the testicles
and keeps them at the right temperature for
making sperm.

The tube that carries mature sperm away
from the testicles and holds them until they
leave the body.

This gland makes a clear fluid that cleans
the urethra before sperm pass through it.

This walnut-sized gland makes fluid that
mixes with the sperm to form semen.

The tube that carries sperm and urine out
of the body.

Self-Check

1 | wrole the name of each organ by its correct definition.

15




Understanding the Male
Reproductive System

Directions: Answer the questions using what you've learned.

@ What does the scrotum do?

Where are sperm and male hormones made?

What 2 things does the urethra do?
1,
2.

Which 2 organs make the fluid for semen?
1.
2,

@ Where do the sperm mature and become able to swim?

What is the tube called that carries the sperm away from the testicles
and stores them until they leave the body?

@ What is the name of the organ that fills with blood and becomes erect
during sex?

Which glands make a fluid that cleans the urethra before sperm pass
through it?

Self-Check

3 | answered ali 8 questions.
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Lesson 8
The Menstrual Cycle
& Pregnancy

r

Overview
This lesson teaches about ovulation, the _ban
menstrual cycle and fertilization. Students read Standard 1:
about the menstrual cycle, then work in pairs Comprehending Concepts
: . b h di h Performance Indicator
to answer questions about the reading, T ey 1.8.1; Analyze the
also read about and discuss fertilization and relationship between
how pregnancy occurs. Then pairs complete an EZ?;T:a?EZ:Eﬁm and
activity sheet that reviews the material covered . \_ ' J

in the Jast 4 lessons.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:
1. Describe the stages of the menstrual cycle.
2. Describe how pregnancy occurs.

| N S

N\

Materials & Preparation

Prepare
* Have Ovulation (Slide 9), or make a transparency, if needed.
* Have Menstruation (Slide 10), or make a transparency, if needed.
* Have blank index cards.

* Go though the anonymous question cards collected in the previous
lessons to find any that have to do with ovulation, menstruation or
pregnancy that could be answered in this lesson.

Review

* OQvulation, Menstruation & Pregnancy (Student Workbook pages
17-18).

"iflence, Puberty & Personal Health




Lesson 8 * The Menstrual Cycle & Pregnancy

« Understanding Menstruation & Pregnancy (Student Workbook page
: 19), Understanding Ménstruation & Pregnancy Key, page 97, and
Scoring Rubric, page 195.

Health Terms

1 Review the teaching steps, slides and activity sheets for any terms or
iy concepts your students may not know, and be prepared to explain them.

1 Examples:
» cycle » menstruation
* ejaculation *» ovaries
s embryo « ovulation
+ fallopian tubes * predict
+ fertile * pregnancy
e fertilization e sexual intercourse
¢ fetus s uterus

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms On the board.
Frequently use verbal checks for comprehension.

« Consider social stigmas associated with discussion of body parts and
functions in public, and be aware of cultural and family values and
attitudes that may influence discussions of this topic. In certain

. cultures and countries, pregnancy among teens is not always
considered inappropriate or undesirable.

« Add a discussion of myths and facts about the menstrual cycle and
pregnancy to the lesson to address misinformation and other things
students may have heard or worry about.

« Distribute copies of the slides and review.

« Challenge accelerated students to do optional research on facts and
myths related to puberty, the menstrual cycle and pregnancy; and to
share their findings in a class presentation that advocates knowing
the facts about the topic.
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The Menstrual Cycle & Pregnancy * Lesson 8

To ensure student success with reading:

* Pair students with stronger reading skills with those who may need
help reading the Ovulation, Menstruation & Pregnancy reading sheet,
or call on strong readers to read the information aloud in class.

* Read each question on the Understanding Menstruation & Pregnancy
aloud, or have students read aloud, before students complete it,

To ensure student success with writing:

* Allow students to complete the Understanding Menstruation &
Pregnancy activity sheet with a partner, or to record, draw or
pantomime their answers. i

* Allow students to take the activity sheet home or to an afterschool
program to complete with a parent/guardian or other trusted adult.
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Lesson 8 » The Menstrual Cycle & Pregnancy

Introduction
B Get students ready for learning

Transition

You've been learning about the reproductive systems. These body
systems make it possible for people to reproduce, or have children. On a
piece of paper, list as many of the parts of the male and female
reproductive systems as you can remember. Then circle the parts you
think are most involved in pregnancy and creating a baby.

Motivate

1f you have a question you'd like to ask about how pregnancy happens,
you have a chance to ask it anonymously, without giving your name,
NOW.

Distribute an index card to each student. Explain that students can write
a question they have about how pregnancy happens on the card, and ‘
that you will be answering some of these questions during the lesson.
Tell students to remember the class groundrules when writing the
questions, and not to put their names on the cards, unless they would
like a private answer. When students have finished, go around the room
and collect the cards in a box or other containef.

(Note: You will review these questions later in the Iess'on.)

B Teach about ovulation

Explain

Once people have gone through puberty, they are physically able to
reproduce. Girls can get pregnant, and boys can fertilize an egg. But
usually young people are not prepared to raise and support a child until
many years after puberty.

‘When you know how pregnancy happens, you are better able to protect
your reproductive health. Unintended pregnancies can create physical,
social, emotional and financial hardships for teens and their families.
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The Menstrual Cycle & Pregnancy * Lesson 8

You've learned about the female ovaries, which produce female
hormones and contain eggs. One of the changes that happens when
girls go through puberty is that, about once a month, an egg matures
and is released. This is called ovulation. Ovulation starts at puberty and
happens as long as a woman is fertile-——which means as long as she is
able to become pregnant.

Prepare _—
Show the Ovulation slide. Ovulation
. @mmam @m‘rm
Read o

Direct students to turn to Ovulation,
Menstruation & Pregnancy on page 17 of the
Student Workbook. Have selected students
read the Ovulation section aloud. As the section
is read, discuss it using the slide.

@ emrmutmn | @rmsarasin
lepan iy fa o d, b mchas Bust
o,

o e Rl of S .

e ——

[ YR ——

Ask & Discuss Slide 9

You are going to work with a partner and 1 am
Owvulation, Menstruation

going to ask 3 review questions. Discuss your A Preanancy
. . Ovulatlon, Menstyuation
answers with your partner. When you think & Pregmancy

T

you know the answer, raise your hand.

Assign or aflow students to sefect partners.
Then ask the questions one at a fime. Alfow
most of the pairs to raise their hands before
calling on someone for the answer. Ask
students if they agree with the answer that was
given to each question. Correct any
misinformation or misconceptions, as needed.

LI

A, Pl § bl s o

What is ovulation? Workbook pages 17-18
Where is an egg fertilized?

If an egg is fertilized, where does it travel to and attach itself?

Summarize
Ovulation is the release of a mature egg from an ovary.

A sperm enters the egg and fertilizes it in the fallopian tube.
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Leggon B * The Mensirual Cycle & Pregnancy

The fertilized egg travels down the fallopian tube to the uterus where it
attaches itself to the lining and begins to grow.

E Teach about menstruation

Prepare
Show the Menstruation slide. Menstruation
I Fr
Read
N T
Direct students to turn to Ovulation, ~ - ‘3
Stage f utoe 1 dars

Blage 3 qs-issen
o it patedy

M ndrasadbu vy
et b Bran ke,

e
Yody wak . et prried,

A, Pt § b i

Menstruation & Pregnancy on page 17 of the
Student Workbook. Have selected students
read the Menstruation section aloud. As the
section is read, discuss it using the slide.

Ty brve e Ty

A ot PR Ut it

1 Ask & Discuss Slide 10

Why is it hard for 2 woman to predict when she can get pregnant?

Allow students to respond to the question and discuss their ideas.

1 -
} Summarize
|

Menstrual cycles aren’t always the same number of days. It can be hard
to predict when an egg will be in the fallopian tube.

Read

1 - Direct students to turn to Ovulation, Menstruation & Pregnancy on
page 18 of the Student Workbook. Have students read the How
l Pregnancy Happens section aloud.

| Ask & Discuss
How does a woman become pregnant?

Allow students to respond to the question and discuss their ideas.

Summarize

A woman is pregnant once a fertilized egg has attached itself to the
: lining of her uterus. Although it is important to understand how
pregnancy occurs, it is not healthy for boys and girls your age to

i become pregnant or get someone pregnant.
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Complete

Direct students to turn to Understanding
Menstruation & Pregnancy on page 19 of the
Student Workbook.

Think about what you learned today as you
complete this activity sheet.

Allow time for students to complete the activity
sheet, Take time while students are working on
the activity sheet to review the anonymous
questions about the menstrual cycle and
pregnancy collected at the beginning of class.

E End the lesson

Close

today.

Assess

sheets and evaluate their work for this lesson.

Ahstinence, Puberty & Personal Health

B Students demonstrate learning

Understanding Menstruation
& Pregnancy

[y ]

[T,

£B) W by 2k g of Lt mararrat yis b

ragednrimg Bagsh

¥

YV

()0 e 3 i e s o it i

Workbook page 19

Rermove any questions that are inappropriate or irrefevant.

Let’s see if your questions about how pregnancy happens were answered

Read any question cards collected in Lesson 5 and at the beginning of
class that ask about the menstrual cycle or pregnancy. Use them to
review the material learned by asking the question and alfowing the class
to answer it when possible. Take this opportunity to answer other
anonymous questions that relate to menstruation or pregnancy as well,

Collect students’ Understanding Menstruation & Pregnancy activity

The Menstrual Cycle & Pregnancy * Lesson 8
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Objective 1
Students described the stages of the menstrual cycle by:

O Completing the Understanding Menstruation & Pregnancy

activity sheet.

Objective 2
Students described how pregnancy occurs by:

O Completing the Understanding Menstruation & Pregnancy

activity sheet.

(Scoring Rubric, page 195)
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Teacher Page -

Understanding Menstruation
& Pregnancy Key

Directions: Answer the questions using what you've learned.

What is ovulation?
Ovulation is the release of a ripe egg from an ovary,

What happens in each stage of the menstrual cycle?

Stage 1 (1-7 days)
Menstruation—

the lining of the
uterus leaves the
body through the

vagina.,

Stage 2 (6-12 days)
Egg ripens in an

ovary and lining

of the uterus

gets thicker,

Stage 3 (13-15 days before next period)
Ovulation—

a ripe eaq is

released from one

of the ovaries.

Stage 4 (about 14 days)
The egg travels

to the uterus.

@) What is it called when a sperm joins with an egg?
fertilization

How does a woman bhecome pregnant?
Semen s efaculated from the man's penis during sexual intercourse and the sperm

travel through the woman's reproductive system. If there is a rive egqg in one of the

fallopian tubes, a sperm may enter and fertilize the

egg. The fertilized eqg travels to the uterus and

Self-Check

0O | answered alf 4 questions.

O | described what happens in each of the
4 stages of the menstrual cycle.

0 | described how pregnancy occurs.

attaches to the lining of the uterus. Then the

woman is pregnant,

1Ab5tillence, Puberty & Personal Health
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Student Journal

Lesson 8: The Menstrual Cycle
& Pregnancy

Journal entry

List as many of the parts of the male and female reproductive systems as
you can remember. Then circle the parts you think are most involved in
pregnancy and creating a baby.

Class discussion notes
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Ovulation

fallopian
g tube

@ Finger-like structures
' pull egg into fallopian
tube.

fallopian tube to the
uterus.

If an egg has been
fertilized, it attaches itself
to the lining of the uterus.

.
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Ovulation, Menstruation
& Pregnancy

> Ovulation

Ovulation is the release of a ripe egg from an ovary. During the years a woman is fertile,
her ovaries release an egg every month. On average, a woman will release about 500 eggs
in her lifetime. All the eggs a woman will ever have are already in her ovaries when she is
born (about 300,000). About 14 days before a woman's period, one of her ovaries releases a
ripe egyg into the fallopian tube. Fingerlike structures pull the egg into the tube.

The egg travels down the fallopian tube to the uterus. This usually takes about 5 déys.
After it reaches the uterus, the egg is shed during a woman's period.

If a woman has sexual intercourse with a man while an egg is in the fallopian tube, a
sperm can enter the egg andg fertilize it. The fertilized egg travels down the fallopian tube
to the uterus. But instead of being shed with the next period, it attaches to the lining of the
uterus. This is the beginning of a pregnancy.

» Menstruation

Menstruation, or having periods, begins for girls during puberty. Periods are part of the
menstrual cycle. It's called a cycle because it happens over and over. The menstrual cycle
happens because a girl's body is preparing to reproduce.

The menstrual cycle has 4 stages:

Stage 1 is menstruation. The lining of the uterus is made up of blood and tissue. This
lining has been getting thicker to support the growth of a fertilized egg. When the egg
has not been fertilized this lining isn't needed. So it flows out of the body through the
vagina. This is when a woman has her period. About 4 tablespoons of bloody fluid
leaves the uterus over the next 3 to 7 days. The first day of a woman's period is Day 1 of
her menstrual cycle. :

Stage 2 is when an egg ripens in an ovary. As the egg ripens, the lining of the uterus
begins to build up and become thicker again. The timing of this part of the cycle is the
least easy to predict. It can take 6 to 12 days or more.

Stage 3 is ovulation. Once the egg has been released from memEmE=mm_==s
the ovary, the woman is fertile and is most likely to become Fact
pregnant. Ovulation happens 13 to 16 days before the The ripe egg is as
woman's next period. small as the point of
a needle.

(continued)
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Ovulatlon, Menstruation
& Pregnancy

{continued)

B Stage 4 is when the egg travels to the uterus. This is the part of the menstrual cycle
that is always the same length for most women—about 14 days. The egg usually takes 3
to 4 days to reach the uterus. If the egg has been fertilized, it attaches to the lining of

el e the uterus and begins to grow. This is the start of pregnancy. If

I The uterus is one of the
strongest muscles in the

|

. body.

Fact

the egg hasn't been fertilized, the woman will start her period in
about 10 more days.

When they have their periods, girls can keep doing everything they

e e S

__________ - usually do. They can bathe, wash their hair, swim and play sports.

18

Menstruation is a normal, healthy part of life.

When a man ejaculates during sexual intercourse, semen containing millions of sperm
leaves his penis in spurts. The sperm travel through the woman's reproductive system. They
swim up the vagina and through the uterus, and some of them reach the fallopian tubes. If
there is a ripe egg in one of the tubes, a single sperm may enter the egg. When the sperm
and the egg combine, it's called fertilization.

Once an egg has been fertilized, changes happen quickly. It begins to divide and form new
cells even on its way to the uterus. When the fertilized egg reaches the uterus and attaches
itself to the lining, the woman becomes pregnant. For the first 8 weeks of pregnancy, the
new organism is called an embryo. After that it is called a fetus. The fetus will continue to
grow and develop for the next 9 months until it is ready to be born.

Pregnancy and having a child is a wonderful event for mature couples in a serious
relationship. But it's not a healthy choice for teens your age. Both boys and girls need to
know how pregnancy happens and take responsibility for preventing it.

HEALTHS sy Middle School
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4 A

Menstruation

Stage 1 (1-7 days) . Stage 2 (6-12 days)
Lining flows out of the uterus ~ Egg ripens in the ovary and
through the vagina. This is ~uterus lining gets thicker.

menstruation, or the period.

lining
uierus

Stage 3 (13-15 days

beiore next period) Egg travels to uterus. If it’s
Egg is released from ovary - not fertilized, it leaves the
and moves into fallopian tube. body with the next period.

\, o
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Understanding Menstruation
& Pregnancy

Directions: Answer the questions using what you've learned.

@ What is ovulation?

@What happens in each stage of the menstrual cycle?

Stage 1 (1-7 days) Stage 2 (6-12 days)

Stage 4 (about 14 days)

@ What is it called when a sperm joins with an egg?

@How does a woman become pregnant?

Self-Check

1 I answered all 4 questions.

O | described what happens in each of the
4 stages of the menstrual cycle.

[ | described how pregnancy ocours,
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Lesson b5

Pregnancy

Reproduction & Teen

—
Overxview
This lesson reviews facts about reproduction
and pregnancy. After reading about how Standard 1@
fertilization occurs, students take part in an Comprehending Concepts
vitv that helps th d d the risk of Performance Indicator
activity that helps them understand the risk o 1.8.1: Analyze the
pregnancy as a result of unprotected sex. They relationship between
list consequences that would occur if they E’zf::xa?ﬁgzﬁrs and
became teen parents, and work in pairs to Performance Indicator
create posters of the top 5 reasons not to 1.8.8: Examine the
become a teen parent. They take home a family | likelihood of injury or finess
h helo th di he chall f if engaging in unhealthy
sheet to help them discuss the challenges o behaviors.
being a parent with a parent or guardian. Performance Indicator
. 1.8.9: Examine the potential
Time: 45-60 minutes seriousness of injury
or iliness if engaging in
Lesson Obiecti‘yes unhealthy behaviors.
: Standard 7:
T Students will be able to: Practicing Health-
1. Explain how pregnancy occurs. Enhancing Behaviors
. ” . . Performance Indicator
2. Personalize the risk of pregnancy if having 7.8.1: Explain the
unprotected sexual intercourse. importance of assuming
. . responsibility for personal
3. Identify the consequences of becoming a health behaviors.
teen parent. Standard 8:
4. Use advocacy skills to encourage others to Advocacy
; ' Performance Indicator
avoid unplanned pregnancy. 8.8.2: Demonstrate how
\.

HIV, STD & Pregnancy Prevention

to influence and support
others to make positive
health choices.

Performance Indicator
8.8.3: Work cooperatively
to advocate for heatthy
individuats, families and

schools.
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Lesson 5 * Reproduction & Teen Pregnancy

Materxials & Preparation

Prepare

« Assess students’ knowledge and understanding of anatomy and
sexual reproduction prior to instruction. Provide additional
instruction on male and female anatomy, menstruation and
conception, as needed. The Abstinence, Puberty & Personal Health unit
covers these topics in Lessons 6, 7, and 8.

« Have Pathway of Sperm (Slide 10) and Fertilization (Slide 11), or
make transparencies, if needed.

i + Number and list 12 months of the year on the board.

« Cut 6 paper squares, number them from 1 to 6, and place them in a

container.

« Have posterboard and markers.

Copy
+ Time to Talk: Challenges of Being a Parent (Master 2) for each
student.

Review
« Reproduction Facts (Student Workbook pages 10-11).

+ My Pregnancy Risks (Student Workbook page 12), and Scoring Rubric,
page 180.
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Reproduction & Teen Pregnancy * Lesson b

Health Terms

Review the teaching steps, slides, master and activity sheets for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:

cervix » reproductive
conception *» seminal vesicles
Cowper’s glands * sexual intercourse
ejaculate * sperm
fallopian tubes * testicles
fertilization + unprotected sex
-implantation * ‘urethra

ovaries * uterus

penis * vagina
menstrual period * vas deferens
pre-ejaculate fluid + withdrawal
pregnancy s zygole
prostate gland

Support for Diverse Learners

To ensure student success with comprehending concepts:

Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension. Define and clarify
terms related to reproductive anatomy and physiology, fertilization
and conception.

If available, use 3-dimensional models of the male and female
reproductive systems to provide visual examples to accompany the
discussion of the Pathway of Sperm and Fertilization slides.

Clarify the concept of statistical chance before conducting the
Pregnancy Risk activity. Be sure students understand thata 1in 6
chance does not mean they can have unprotected sex 5 times before
getting pregnant. -

The Pregnancy Risk a:ctivity is intended to illustrate the very real risk
of a pregnancy within a year if having unprotected sex. To keep the

HIV, STD & Pregnancy Prevention
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48

activity strictly statistically accurate, you could leave all 6 numbers in
the container as you draw for each month. However, be aware that
some students’ number(s) might not be called within the twelve
months with this method. In this case, continue drawing numbers for
additional months until all students are standing,.

To ensure student success with group activities.and communicating about
sexual health issues:

Remind students of the class groundrules for discussing sexuality and
sexual health.

Consider the cultural, personal and family values and stigmas that
may be associdated with discussion of body parts and functions in
public. Be aware of individual differences in development that may
affect students’ comfort and embarrassment levels.

Be aware of cultural and family beliefs, customs and attitudes toward
pregnancy and reproduction. Pregnancy among teens is not
considered inappropriate in some cultures and countries.

Review the Tips for Answering Questions About Sexuality teacher
page from Lesson 2 prior to instruction.

To ensure student success with reading:

As students read aloud the Reproduction Facts activity sheet,
highlight key terms and concepts, and check frequently for
understanding.

To ensure student success with writing:

Pair students with stronger writing skills or peer tutors with students
who may need help completing the My Pregnancy Risks activity
sheet.

Allow students to work in pairs, or draw or record their answers to

the Exit Ticket, or have them complete it as homework with a trusted
adult.

To challenge accelerated students:

Have students conduct research on facts and myths related to puberty,
_the menstrual cycle and pregnancy, and share theix findings in a class
presentation.

HEALTHS/arr  Middle School




Reproduction & Teen Pregnancy * Lesson b

B Get students ready for learning

Transition

In the last lesson, you learned about actual and perceived norms. You
learned that people sometimes do things because they think everyone
else is doing them.

On a piece of paper, describe a perceived norm that could have a
negative effect on a person’s health or well-being.

Allow students to focus and work quietly for a minute or two. Call on
students to share what they wrote, if they want to.

Motivate

Youw've been learning about how to protect your sexual health. Part of
that is understanding the consequences and responsibilities of _
becoming sexually active. One of the possible results of sexual activity
is becoming pregnant or getting someone pregnant.

How do you think a young person’s life would change if he or she
became a teen parent?

Allow students to respond fo the question and discuss their ideas. Make
a list of key points on the board. Save the list for use at the end of the
fesson.

HIV, STD & Pregnancy Prevention
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Define sexual activity ~

Explain

Sexual activity is defined as any sexual behavior that can result in
pregnancy or STD. The type of sexual behavior that can lead to
pregnancy is vaginal intercourse between a man and a woman. This
occurs when a man’s penis enters a woman'’s vagina.

Having sexual intercourse can also put people at risk of STD, including
HIV. One of the responsibilities of becoming sexually active is learning
how to protect yourself and your partner from pregnancy and other
negative consequences of sexual intercourse.

Ask & Discuss

How serious do you think the consequences of pregnancy can be?

Allow students to respond to the question and discuss their ideas.

Summarize

_ Getting pregnant or getting someone pregnant can mean big changes in
i a person’s life. The list you made earlier includes just some of the things
i‘ teen parents have to deal with.

Briefly review the key points from the list of changes students creafed at
the beginning of class.

B Teach about fertilization

Explain -

We're going to review how a pregnancy Pathway of
Sperm

happens so you can understand why its so
important to reduce your risk of getting
pregnant or getting someone pregnant.

| ” Prepare

Show the Pathway of Sperm slide.

BTN o VAT Vs et

Slide 10
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Read Repmdlﬂon Factr

Summarize

Review

Prepare

Read

HIV, STD & Pregnancy Prevention

Reproduction & Teen Pregnancy * Lesson b

Direct students to turn to Reproduction Facts e P e |5

on page 10 of the Student Workbook.

Call on student volunteers to read the Pathway
of Sperm section aloud.

Use the slide to review and clarify the
information from the reading sheetf. Review "
male anatomy, as needed. “ s i

The pathway of the sperm is testicle, vas Workbook pages 10-11
deferens, prostate gland, and urethra. The

seminal vesicles make a fluid that gives the sperm energy and helps them
move. The Cowper’s glands make a liquid that cleans the urethra before
the sperm pass through it. Sometimes the pre-ejaculate liquid can
contain sperm too.

List the following words on the board: urethra, testicle, vas deferens,
prostate gland.

Work with a partner to put these reproductive parts in the order'the'’
sperm travel when they leave a man’s body.

Pair students and allow time for them to make their lists. A.!{qw several.
pairs to report. Make sure that students know the correct or\déff )
pathway of the sperm: testicle, vas deferens, prostate g!apd;’ ureth

i

Show the Fertilization slide.

Direct students to turn to heproduction Facts
on page 171 of Student Workbook.

Call on student volunteers to read the
Fertilization section aloud.
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Summarize

Use the slide to review and clarify the information from the reading
sheet. Review female anatomy, as needed.

About 14 days before a woman’s menstrual period, one of her ovaries
releases a ripe egg into the fallopian tube. If 2 woman has sexual
intercourse several days before or after this tiine, a sperm may combine
with the egg. This is called fertilization. The fertilized egg travels to the
uterus. When it implants in the uterus, pregnancy begins.

Ask & Discuss

Where in the woman'’s body does fertilization happen?

Where does the fertilized egg implant?

Allow students to respond to the questions to be sure they understand
what they've learned.

Explain

It takes only one sperm to reach an egg in the fallopian tube for
fertilization to occur. This is why pregnancy can easily happen if the
couple doesn’t use some means of protecting themselves from pregnancy.

E Explain ineffectiveness of withdrawal

Explain

Sometimes people try to avoid pregnancy by practicing withdrawal. This
is when a man withdraws or takes his penis out of the woman’s vagina
before he ejaculates or comes. Withdrawal is not an effective way to
prevent pregnancy. The pre-ejaculate fluid secreted by the Cowper’s
glands that passes through the urethra before the semen can sometimes
pick up sperm from previous ejaculations. So it's possible for some
sperm to enter a woman’s vagina even before the man ejaculates. It can
also be difficult for younger, less experienced men to tell exactly when
ejaculation will occur.

The surest way to prevent pregnancy is to be abstinent and choose not
to have sex.
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B Demonstrate risk of pregnancy

Explain

Every time a person has unprotected vaginal intercourse she or he risks
getting pregnant or causing a pregnancy. The chances of pregnancy from
unprotected sex are roughly 1 out of 6 each month. But no one can
know ahead of time when that 1 out of 6 chance will happen. It can
even happen the first time a couple has sex.

Prepare My Pregnancy Rizks
Write the months of the year on the board. Have _ if'“""‘“"“"‘": 'jl‘_"'_*_"l ,
the container with the numbered squares ready. :._;...t:, e al
Direct students to turn to My Pregnancy Risks ’i:-::- S
on page 12 of the Student Workbook. Tell them L i

to choose a number from 1 to 8 and to write
this number in the box at the top of the activity
sheet.

Demonstrate

. . . Workbook page 12
We're going to do an activity that will pag

demonstrate the risk of pregnancy if people are having unprotected sex.

Use the following steps to complete the activity:

1. Explain that for the purposes of this activity, students will make
believe that everyone in the class is having unprotected sex each
month, even though this isn’t true. Stress that most students their age
are not having sex. ‘

2. Draw, or have a student volunteer draw, a paper square from the
container and read the number aloud. Write this number by the first
month listed on the board.

3. Ask all students who wrote down that number to stand. When
students are standing, tell the class that this is how many pregnancies
have occurred at the end of the first month of having unprotected sex.
Explain that while boys don’t get pregnant, they do share equal
responsibility for a pregnancy.

4. Return the first number to the container and draw another number.
Write this number by the second month listed on the board. Ask
students with this number to stand. Explain that these students would
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be pregnant at the end of the second month. Return the number to
the container. (Note: If the first number happens to be drawn again,
explain that these students are already pregnant and draw a number
for the next month.)

5. After a number has been drawn twice, put it aside. Tell students that
some numbers being called twice reflects the fact that people may
become pregnant a second time in a year if they continue to have
unprotected sex.

6. Continue drawing numbers and writing them next to the subsequent
month until all the numbers are called or all students are standing,
whichever comes first. Tell students that they are all pregnant!

Summarize

As you can see, some people will become pregnant the first time they
have unprotected sex, some the third time, some the sixth time, some
the twentieth time. Some will get pregnant the first month, some the
second and some in later months. Nobody can predict for sure when a
pregnancy might occur, but over the course of a year aimost every
couple who is having unprotected sex will get pregnant. F

Complete & Share

Look at your number and the mouth it was called, and then complete
Part 1 on the activity sheet.

Allow time for students to complete Part 1 of the activity sheet.

How did you determine what month the baby would be born?

Alfow students to share their responses.

Summarize

The baby would be born approximately 9 months after you or your
girlfriend became pregnant.
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Students examine consequences of
pregnancy

Explain

There are many consequences and responsibilities that come with
pregnancy and the birth of a baby.

Having a baby as a teenager can be physically, emotionally and
financially difficult. Here are some facts:

« Babies of teens are more likely to be born early. They are more likely
to weigh less than normal when they are born. They are more likely
to die within the first month after birth.

» Teen parents have to find ways to pay for medical care, food and
childcare for their baby (and themselves). They may have to find a
place to live and a job to support themselves and their baby.

+ Social problems may include not being able to spend time with
friends any more, not having things in common with friends who
aren’t parents, and not having a support network if their parents or
families reject them.

« Teen mothers are more likely to drop out of school. This can make it
hard to get a good job. Teen fathers may drop out or do poorly in
school because they have to work to help support their baby.

Physical problems include being tired from caring for the baby.
Sometimes there are problems with the pregnancy or birth that can
affect both mother and baby. '

Ask & Discuss
What are some of the responsibilities teen parents have?

._ Allow students to respond to the question and discuss their ideas. Write
{ key points on the board. '

Summarize

Teen parents have to get health care for their baby, plan and earm money
for expenses, adapt to big changes in their lifestyle and keep their own
physical, mental and emotional health so they can take good care of
their child. The best choice for young people is to be abstinent and
choose not to do any sexual behavior that can lead to pregnancy.
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B Students demonstrate learning

Complete

Direct students to complete Parts 2 and 3 of the My Pregnancy Risks
activily sheet.

Allow time for students to complete the activity sheet.

Create & Share

You are now going to have the chance to put Allow students to create

your new knowledge into practice. Work with posters on the computer
ith 3 that incorporate digital

a partner fo create a poster with your top images and graphics.

reasons teens should avoid pregnancy. Be sure Posters can be displayed

your reasons are based on facts and use words g;‘ x‘;isgshgﬁln:‘;zb::g

that will appeal to and convince teens. | displayed at school.

After evaluating the posters, you may want to
display them in the classroom or throughout the school,

Exit Ticket

On a piece of paper, describe how pregnancy occurs. Be specific about
the path of the sperm and where fertilization takes place. Be sure to put
your name on your paper and hand it in before you leave class.

Write the criteria for completing the Exit Ticket on the board and allow
time for students to complete the assignment.

B End the lesson

Close

At the beginning of the lesson, we made a list of ways life might change

if you became a teen parent. Think about what you've learned today and
let’s review that list to make any changes or add anything new you now

know.

Review the list on the board from the beginning of class, alfowing
students to make additions or suggest changes based on what they
learned today.
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Send Home EI
P . . . Challenges of
Distribute a Time to Talk: Challenges of Being Being a Parent

a Parent family sheet to each student. Explain
that they are to take this sheet home and talk to
a parent or guardian about the challenges of
parenthood.

Assess

Colfect students’ My Pregnancy Risks activity
sheets, Exit Tickets and posters and evaluate
their work for this lesson.

Objective 1
Students explained how pregnancy occurs by:
[7 Completing the Exit Ticket.

Objective 2

Students personalized the risk of pregnancy if having unprotected
sexual intercourse by:

O Completing Part 1 of the My Pregnancy Risks activity sheet.
Objective 3
Students identified the consequences of becoming a teen parent by:

{1 Completing Part 2 of the My Pregnancy Risks activity sheet.

Objective 4
Students used advocacy skills to encourage others to avoid
pregnancy by:
[ Completing Part 3 of the My Pregnancy Risks activity sheet.
[0 Creating posters that feature reasons to avoid pregnancy.

(Scoring Rubrics, page 180) |
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Reproduction Facts
» The Pathway of Sperm

Sperm are the microscopic, male reproductive cells. They are shaped like tadpoles with a head
and a tail section. A boy's 2 testicles begin making sperm once he reaches puberty. They will
keep making sperm for the rest of his life.

From each testicle, mature sperm move up into a tube called the vas deferens. The sperm stay
in the vas deferens until the man ejaculates. Many sperm cells never leave the body. Ater a few
days, they die. The body breaks them down and reabsorbs them.

When a man ejaculates, his sex organs contract. This pushes the sperm through the vas
deferens. The seminal vesicles add a sticky liquid called semen. Semen gives the sperm energy
and helps them move. The sperm then move into the prostate gland, where more liquid is
added to the semen, and out the penis through the urethra. Before the sperm go through the
urethra, a clear fluid made by the Cowper's glands passes through the urethra to clean it. This

pre-sjaculate fluid can sometimes contain sperm that were left in the urethra from previous
ejaculations.

During sexual intercourse, the man places his penis inside the woman's vagina. When he
ejaculates, semen is released into the vagina. One teaspoon of semen contains 200-500 million
sperm. Millions of tiny sperm then
travel through the woman's
reproductive system.

vas deferens
The sperm use their tails to swim
forward. The strongest sperm are
able to swim through the uterus

prostate
gland

seminal and move into the fallopian tubes.
vesicle More than 200 hundred million
sperm are released. But only about
2,000 reach the fallopian tubes.
sperm
Cowper’s Sperm can live for 6 to 8 hours in
gland the vagina and for up to b days
once they get into the uterus and
fallopian tubes.
' urethra
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Reproduction Facts

{continued)

> Fertlllzatlon

About 14 days before a woman has her menstrua_‘l period, one of her ovaries releases a ripe egyg
into the fallopian tube. The egg is as small as the point of a needle. The egg travels down the
fallopian tube toward the uterus.

If a sperm reaches the ripe egg, it may enter it. When the sperm and egg combine, it's called
fertilization or conception.

As the sperm enters the egg, it releases a chemical that prevents any other sperm from
entering.

The fertilized egg is now called a
zygote. It continues to travel down fallopian
the fallopian tube to the uterus. tube
When the zygote implants into the
uterus, this is the beginning of
pregnancy. The uterus provides a
safe place where the fertilized egg
can develop and grow during
pregnancy. In about 9 months, a
baby will be born.
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Student Journal

Lesson 5: Reproduction & Teen
Pregnancy

Journal entry

Describe a perceived norm that could have a negative effect on a
person’'s health or well-being.

Class discussion notes
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Lesson 9

Taking Care of Sexual

Health

Overview

In this lesson, students learn about taking care
of their sexual health. They revisit the
definition of sexuality, then, in small groups,
read about ways boys and girls can protect
their sexual health. They complete an activity
sheet to show what they've learned.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:
1. Describe practices to protect sexual health.

2. Summarize the benefits of good hygiene
practices for promoting health and
maintaining positive social relationships.

3. Explain the importance of seeking help for
sexual health issues.

Materials & Preparation

Prepare

Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between
healthy behaviors and
personal health.

Performance Indicator
1.8.6: Explain how
appropriate health care can
promote personal health.

Standaxd 3:

Accessing Resources
Performance Indicator
3.8.4: Describe situations
that may require
professional health services.

Standard 7:

Practicing Health-
Enhancing Behaviors
Performance Indicator
7.8.1: Explain the
importance of assuming
responsibility for personal
health behaviors.

+ Have the What Is Sexuality? slide or transparency (Slide 4).
* Go though the anonymous question cards to find any that have to do
with sexual health that could be answered in this lesson.

Review

* Taking Care of Sexual Health (Student Workbook pages 20-21).
+ Ask the Expert (Student Workbook pages 22-23), and Scoring Rubric,

page 196.

Abstinence, Puberty & Personal Health
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Lesson 9 + Taking Care of Sexual Health-

Health Terms

Sl Review the teaching steps, slide and activity sheets for any terms or
1 concepts your students may not know, and be prepared to explain them.

Examples:
« abstinent + over-the-counter
* circumcision  pelvic
_ ¢ discharge + self-exam
: * foreskin « sexually transmitted disease
| . * genitals . (5TD)
: il + gland ¢ symptom
» groin ¢ tampon
il « hormone * testicular cancer
E * hygiene » toxic shock syndrome

Support for Diverse Learners

To ensure student success with comprehending concepts:

+ Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

To ensure student success with reading;
» Distribute copies of the What Is Sexuality? slide.
« Pair students with stronger reading skills with those who may need

help reading the Taking Care of Sexual Health reading sheet, or call
on strong readers to read the information aloud in class.

« Read the questions on the Ask the Expert activity sheet aloud.

To ensure student success with writing:

» Pair students with stronger writing skills with students who may
need help reading and responding to the questions on the Ask the
Expert activity sheet. Or allow students to record their responses, or
create a drawing, poster or cartoon. .
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Taking Care of Sexual Health ¢ Lesson 9

Introduction

E Get students ready for learning

Transition

You've been learning about sexuality, puberty and the male and female
reproductive systems. All of these things are part of your sexual health.
On a piece of paper, write what you think the term sexual health means.
You won't have to share your definition with anyone.

Allow students to focus and work quietly for a minute or two.

Motivate

What are some tliings students your age worry about?

Allow students to respond to the question, and write their ideas on the
board.

Do any of these things relate to sexual health?

Circle any items that might relate to sexual health. These might include
physical, social and emotionaf worries. If none of the items on the list
relate to sexual health, prompt students for examples.

Today you’re going to learn more about ways to take care of your sexual
health.

~ Teaching Steps

B Teach about protecting sexual health

Review i

Does anyone remember the definition of What Is )
sexuality from the first lesson? Sexuality?

Sexuality s about more than
"having sax> It inchider:

Allow students to share their ideas. Show the © ok tesogef sl ot
* How they isel about thamastees ds mile

What Is Sexuality? slide to reinforce the broad s b
definition of sexuality.

+ How wall they Bxten srd communicats
about 3ax

* Knowing yourss!f sad your vihots

* Trawking olhars with cespact

» Wa¥ing rasponadla cholcas about anzual
behndors

The choices you make about sex and how you
take care of your body are important parts of
your sexual health. '

i
i
‘P‘ Healthy sexuality is sbout
§
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Explain

Each person can take steps to take care of his or her own sexual health.
There are things that boys and girls should know about and things they
can do to protect their sexual health.

Re ad & Share I Taking Cars S‘Ls.emnl Health

Put students into groups of 3 and direct them
to turn to Taking Care of Sexual Health on
page 20 of the Student Workbook.

‘Faking Care of Sexual Health

This reading sheet has 3 sections. In your
group, each of you will read one of the

sections——Things for Both Girls and Boys to
Know, Things for Girls to Know or Things for

Boys to Know-—and take notes on the main

points. When everyone has finished studying
his or her section, you'll share what you've

HIEH ill} ] .

learned with the other members of your group. Workbook pages 20-21

Decide who will read each section now.

Allow time for students to read the material and present main points
within their groups.

Ask & Discuss

What is one new thing you learned that applies to how both girls and
boys can protect their sexual health?

Allow students to respond to the question and discuss their ideas.

What is one new thing you learned about how girls can protect their
sexual health?

Allow students to respond to the question and discuss their ideas.

What is one new thing you learned about how boys can protect their
sexual health?

Allow students to respond to the question and discuss their ideas.

Summarize

Protecting your sexual health is important, both now and in the future.
Its part of healthy sexuality.
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B Discuss importance of health care

Explain

There are many things you can do to take care of your sexual health,
but it’s also important to know when to get help.

Ask & Discuss

When should you get professional help for sexual health issues?

Alfow students to respond to the question and discuss their ideas.

Summarize

In addition to regular checkups, both boys and
girls should see a doctor or other health care
provider if they have pain, find a lump or sore
on their genitals, or notice other signs of
problems with their sexual health.

Invite a nurse or physician
1o discuss ways students
can help protect their
sexual health.

E Students demonstrate learning

Complete Ask the Expert
Direct students to turn to Ask the Expert on _Askthe Bpert. ;
page 22 of the Student Workbook. [ T“"“:;;;&:_mﬂ =
These are some questions students your age Eas #
have about puberty and sexual health. Work in B _WHMJ -
your groups to write a response to each e oo - -
situation that will help these students protect Py =
their sexual health. In your advice, be sure to DI
explain when and why the person should get Ry - k=
help, if the situation could be serious. i

. i i

Allow time for students to complete the activity

Workbook pages 22-23
sheet. pag
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E End the lesson

Close

How did you answer one of the letters on the Ask the Expert activity
sheet?

Allow time for several students to share their answers to each of the
different letters. Reinforce key points and correct any misinformation, as
needed.

3 | Assess

L Collect students’ Ask the Expert activity sheets and evaluate their work
for this lesson.

|
: Objective 1

3 : Students described practices to protect sexual health by:

! {1 Responding to Question 1 on the Ask the Expert activity sheet.

Objective 2

Students summarized the benefits of good hygiene practices for

. promoting heaith and maintaining positive social relationships by:

) [ Responding to Question 2 on the Ask the Expert activity sheet.

Objective 3
Students explained the importance of seeking help for sexual health
issues by:
[ Responding to Questions 3 and 4 on the Ask the Experi activity
sheet.

(Scoring Rubric, page 196)

.
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Student Journal

Lesson 9: Taking Care
of Sexual Health

Journal Entry
Write what you think the term sexual health means.

Class discussion notes
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Taking Care of Sexual Health

One of the changes of puberty is learning to take care of your sexual health. Keeping your
body healthy is important for everyone, and especially for young people who plan to have
children one day. ‘The more you know about how your body works, the easier it is to know
what's normal for you and to notice any problems.

> Things for Both Boys and Girls to Know

Hygiene: The word hygiene refers to keeping things clean to stay healthy. Teens are active
with school, friends, sports, hobbies and lots of other things. When you reach puberty, your
body becomes more active inside too. Your glands and hormones cause you to sweat more
and can make your skin more oily, so it's important to clean your body more often.

Here are some things to do:

# Bathe or shower every day. Some people need to wash more often than others. Wash
with soap and water, and be sure to clean your armpits, feet and between your legs.

B Use deodorant or antiperspirant. Wait until your body cools down after you shower or
bathe to put it on.

Wash your hair often. It can get extra oily when you're going through puberty.

B Wear clean clothes and change your socks and underwear at least once a day.

Keep the genital area clean and dry.

Risks of having sex: The best choice for teens is to be abstinent, or not have sex, Teens
who have sex risk getting pregnant or causing a pregnancy. They also risk getting a
sexually transmitted disease (STD). An STD is an infection that is passed by sexual contact.
STDs can cause uncomfortable symptoms and lead to health problems, including not being
able to have children later. All STDs can be treated, and most can be cured. But some STDs
stay in your body for life and can continue to cause problems.

Menstrual cramps: Some girls and women get cramps the first day or two of their periods.
Cramps can cause a dull ache in the belly area, or can sometimes be sharp and painful.
Girls can prevent or lessen cramps by getting regular physical activity, eating a well-
balanced diet and getting enough rest. A heating pad on the belly and taking overthe-
counter pain relievers can also help. If cramps are severe, a girl should taik to a doctor.

Tampons: If a girl uses tampons duxing her period, she should change the tampon every 3
to 4 hours and wear a pad a night. Tampons have been connected to a rare but serious
disease called toxic shock syndrome. If a gizl feels light-headed and has a high fever,
vomiting, diarrhea, aching muscles, headache or a rash that looks like a sunburn while
using a tampon, she should tell an adult right away.
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Taking Care of Sexual Health

{continued)

» Things for Girls to Know continusd) 00000
Vaginal discharge: A healthy vagina has a normal discharge that keeps it clean and
protects it from infection.

When to see a doctor: A girl should see a doctor for regular checkups. She should talk to
her parents or a doctor if she has any of these symptoms:

B Sores on the vagina or vulva

Bl Heavy discharge from the vagina that itches, burns or smells

Pain in the pelvic area

B Bleeding that isn't part of her regular period

> Things for Boys to Know

Circumeision: In newborn boys, a fold of skin called the foreskin covers the tip of the
penis. Sometimes the foreskin is removed in a procedure called circumcision. Circumcision
is done for religious, social or cultural reasons. It has no effect on penis size or how the
penis works, Boys who aren’t circumeised should gently pull the foreskin back and wash
inside the fold when they bathe.

Testicular self-exam: Boys should start checking their testicles once a month starting in
high school, Testicular cancer is fairly rare, but it is the most common cancer in young men
ages 15 to 35. It can be cured 90% of the time when it's found early. To check for any lumps
or other changes, roll each testicle between the thumbs and fingers of both hands. Then
feel the groin area on both sides for any lumps or swelling.

Protecting the genitals: When boys play sports they should wear an athletic supporter or
“jock strap” to protect their genitals. This is a support made out of stretchy material that
holds the penis and testicles in close to the body.

When to see a doctor: A boy should see a doctor for regular checkups. He should talk to
his parents or a doctor if he has any of these symptoms:

Burning or pain when peeing, or a need to pee often
B Drip or discharge from the penis

Sores, bumps or blisters near or on the penis, testicles or groin area

Lumps or other changes in his testicles
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Ask the Expert

Directions: Read the questions and offer advice. Be sure to explain
when and why the person should get help, if needed.

l Question 1

| don't get thig “sexual health’
ofuff 'm not having sex and |

dont plan to any time soon.
Co what kind of things do |
heed to take care of?

| Question 2

My best friend stinks! If just

ctarted thig past year He
plays a lof of gports so you

really notice when hes been
sweating. Buf lately hes got
body odor in the morning 100,
even before PE. or practice. |
tried to say something about
it but he just laughed. What

can [ say fo convince him
that hygiene is important®?

22

@ Your advice {Describe at least 3 ways to |
take care of sexual health.) '

Your advice

=
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Ask the Expert

(continued)

‘ Question 3

@ Your advice

'm a 13-year-old girl. |

ctarted getting my period last

year. At first | got it almost
exactly every 28 days, but

how Its coming sooner in

some months and later in

others. I've also been having

more cramps and pain. [ thi

normal? What chould | do%

Question 4

Your advice

The other day [ felt a lump in

one of my festicles. It doesnt

hurt or anything, but | hever

noticed it before. fm only 15. 1
don't heed fo worry about

this, do 1?2 What chould | do%?

L

il

03
[

0
i}

Self-Check

We wrote advice for each of the questions.

We described al least 3 ways to take care of sexual health
in the response to Question 1.

We explained the benefits of hygiene and why it's
important in the response to Question 2,

We explained why it's important to talk to a health care
provider about sexual health issues In at least 1 response.

Abstinence, Puberty & Perscnal Health
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Staying Abstinent

Directions: Take a few minutes to sit down with your parent or guardian and
discuss these gusstions.

» Questions for Parent

1. What are some good ways for teens to express feelings of affection for
someone they feel attracted to?

2. What advice do you have for me about how to stay abstinent?

3. What are some benefits I'll get from remaining abstinent?

Sign off
| discussed this sheet with my son or daughter.

P Question for You

What did you learn from talking to your parents?

Abstinence, Puberty & Personal Health



Lesson Topic(s): Abstinence & Pregnancy
7

Abslmence Pressure line HE.7.PHC.1.1 - Explain how physical, mentallemotional, social, andintellectual dimensions of health are interretated
Advocacy Regret

Alternative Reputation HE.7.PHC.1.3 - Explain the imporiance of assuming responsibility for personal and reproductive health behaviars
Aftraction Resist

Benefit Risk HE.7.PHC.2.7 - Explain the influence of personal values, attitudes', andbelisfs about individual health practices and behaviors
Consequence Self-Respect

Effective Sexual HE.7.PHC.4.1 - Acliculate ways lo request access to healthy products, services, and environments.

Emotional Abstinence

Environment Suppott HE.7.CEH.1.1 - Investigale how physical, mentalfemotional, social, and intellectual dimensions of community health are
Goal interrelated

tneffective

Influence

Negative Influence HEALTH SKILLS ADDRESSED

Norm Core Concepts, Analyzing External and Infernat Influences, Goal Setting, Self-Management, Advocacy

Peers

Perceived norm

Permanent

Planning ahead

Positive Infiuence

TopicILe.éson - Supportl'n'g Resource!Acllwty!Assessment

L.esson One: Benefits of Abstinence  [Belfwork: Wrile at least 2 appropriate, healthy and safe ways for teens to show their affection loward someone they are
+  Students wilt be able to determine  Jattracled to.

the benefits of being sexually Lesson Resources and Activitles: { HealthSmart - Abstinence, Puberty and Personat Health)
abstinent, . ‘ s Lesson 11: The Benefits of Abstinence {p. 117-122}
v+ Students will be able to explain why +  Review - “Staying Abstinent: Paren! Interview” Recommendalions - (from previous week)
sexual abst.mealce is the safest, +  Listall of the benefils of abstinence on the boardichart paper/padiet
most effective nsk‘ avoldance «  (Creale a collaborative TOP 10 Lists of the Benefits of Absiinence
method of protection from HIV, other + *My Advice about Abstinence” Advice Letter (Workbook p. 26)
STO and pregnancy.

e Students will be able to advocate for
profecting sexual health by being
sexually abstinent.

Beflwork: To influence means to affect or change someone's thoughts, betiefs or behaviors. Think about a fime when you had

Lesson Two: Influences on o make a decision. How did your influences guide you in your decision making. Were they positive or negative?

Abstinence & Begin - Create an

Ad Campalgn Lesson Resources and Activities: { HealthSmart - Abstinence, Puberly and Personal Health)
+  Lesson 12: Influences on Abstinence {p. 123-130)
»  Students will be able to describe +  Partner Turn and Talk - Influences on Being Abstinent. {Teacher Guide p. 127)
influences that conlribute and +  “Influences on Abstinence” {Workbook p. 27}
protect against engaging in +  *Whal my Friends Think” {(Master 8} - Inside/Ouiside Circle
sexual risk behaviors. Create an advocacy campaign based on ABSTINENGE:

= Students may choose to creale a product by hand OR use lechnology (o create & brochure, poster,
adverfisement, video, etc.

Campaign must have evidence of:
o Aclear, health-enhancing sfand
o Direct advice lo others
o  Persuasion for making a heaithy choice
o Passion and conviction
Beltwork: Write a goal that you wani lo achieve.

Lesson Resources and Activities: { HealthSmart - Abstinence, Puberty and Personal Health)
. Lesscm 17: Achieving Goais !hrough Abstinence (p. 165 - 172)
“My Goals & My Future” Parl One — {Workbook p. 31}
+  Review consequences of being sexually active
+  Teach About Responsibilities of Parenthood
+  Small Group Brainstorm of Consequences of being a Teen Parent (Slide 2)
+  Negalive Consequences Gallery Waik: Family, Friends, Health, Financial Fulure, Education,
Emotions
Complete Part Two of “My Goals & My Future® (Workbook p. 32)

Lesson Three to Four: Abstinence- |
Create an Ad Campaign

l.esson Five: Achieving Goats through
Abstinence

s Students will be able to idenfify
personal goals for the fulure,

e Sludents will be able to identify the
emotional, social, physical, and
financial effecis of being a teen
parent.

«  Students will be able to describe '
how negative consequences of
becoming & teen parent would affect
personal goals,

s Students will be able to explain how
sexual abstinence can help young
people reach future goals.




Lesson 11
Benefits of Abstinence

Overview

This lesson reinforces the choice to be
abstinent. Students identify the benefits of

Standard 1

sexual abstinence and vote on a list of the top gorx;xprehendlrgd-(lo?cepts
erformance indicator
10 benefits. Then they use what they have 1.8.1: Analyze the
learned to compose a letter of advice about relationship between
abstinence. healthy behaviors and
personal health,
Time: 45-60 minutes Standard 8:
: Advocacy
Lesson Objectives Performance Indicator
8.8.1: State a health-
Students will be able to: enhancing position on a
topic and support it with
1. Determine the benefits of being sexually ach):urate inﬂfr':naﬁon_
abstinent. Performance Indicator

8.8.2: Demonstrate how

2. Explain why sexual abstinence is the safest,
. to influence and support

most effective risk avoidance method of others to make positive
protection from HIV, other STD and heaith choices.

\. /
pregnancy.

3. Advocate for protecting sexual health by being sexually abstinent.

Materials & Preparation

Prepare
* Have chart paper.

Review
+ Staying Abstinent: Parent Interview (Master 7).

* My Advice About Abstinence (Student Workbook page 26), and
Scoring Rubric, page 197.
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Lesson 11 * Benefits of Abstinence
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Health Terms

Review the teaching steps, master and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* benefit * reputation
*» regret » self-respect

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

To ensure student success with family involvement activities:

« Consider that parents/guardians may not want the information from
the interview with their child to be shared in class, and make
allowances for differences in students’ backgrounds and family
situations in debriefing the parent interview assigniment.

To ensure student success with writing:

« Allow students to share and list benefits of being sexually abstinent
with a partner or in small groups or 3 or 4 before having the class
discussion. Students who have not interviewed a parent/guardian may
be more willing to offer suggestions in a small group.

« Allow voting for the top 3 benefits to be private by having each
student write on a piece of paper the 3 benefits that maiter most to
him or her.

« Pair students with stronger writing skills with students who may
need help writing the letter on the My Advice About Abstinence
activity sheet. Or allow students to record or act out their responses.

+ 1f students need more time to complete the activity sheet, allow them
to complete it as homework, or with a parent, family member or
friend.
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Benefits of Abstinence + Lesson 11

B Get students ready for learning

Transition

Think about what you learned in the last class about expressing
affection and attraction. On a piece of paper, write at least 2 appropriate,
healthy and safe ways for teens to show their affection toward someone
they're attracted to.

Allow students to focus and work quietly for a minute or two.

Debrief

Take out your completed Staying Abstinent: Parent Interview activity
sheets. What are some of the things your parents or guardians said in
respomnse to the first 2 questions?

Review the first 2 questions on the parent interview activity sheet and
allow students to share their parents’ advice.

We'll come back to the third question later in class, What did you learn
from talking with your parent or guardian?

Allow students to share what they learned from conducting the parent
interview.

Motivate
How do you feel when you help someone who asks you for advice?
Make a list of feelings on the board,

Today, you are going to have a chance to give advice about remaining
abstinent. |
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Legson 11 » Benefits of Abstinence

B Examine benefits of abstinence

Review

During the last class, you learned about abstinence. What is abstinence?

Allow time for a few students to share their answers. Make sure students
are clear about the definition of sexual abstinerice,

Abstinence is choosing not to do any sexual activity that can result in
pregnancy or a sexually transmitted disease (STD).

Explain

The word abstain means to do without something. But choosing not to
have sex offers many benefits or good things for teens. Look at your

: Staying Abstinent: Parent Interview activity sheet again. What did your
i parents think were some benefits of abstinence?

- H Allow students to share their parents’ responses to the third question on
1t the parent interview activity sheet. List the main benefits named on the
i board.

Create

: These are some ideas your parents and guardians had. What do you
| think? Let’s make a list of all the benefits or things you get from being
abstinent.

Call on students to suggeét benefits of abstinence and add their ideas to
the list on the board. Try to elicit a benefit from each student. Make sure
students’ responses include;

s Self-respect and respect from others

* No worries about getting pregnant or an STD

Freedom from pressures of sex

Not having regrets
* Following your religious beliefs

* Protecting your reputation

After the list is complete, ask students to vote on which benefits matter
most to them. Alfow each student to have 3 votes. Tally the votes next to -
each response. Transfer the top 10 fo chart paper and display the list in

¥ the classroom or in the hallway outside the classroom.
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Benefits of Abstinence ¢ Lesson 11

_Assessment & Closure

B Students demonstrate learning

Explain

You're now going to have a chance to use what you've learned about the
benefits of abstinence to write a letter that gives advice about
abstinence. Imagine that someone you know and care about wants to
know if he or she should be abstinent—this person could even be
yourself! Think about what you've learned and do your best to convince
this person to be abstinent. Be sure you explain why abstinence can
protect teens’ health, including how it helps protect teens from
pregnancy and STD, and describe at least 5 benefits of remaining
abstinent in your letter. '

Complete

— My Advice About Abstinence -

Direct students to turn to My Advice About o
Abstinence on page 26 of the Student
Workbook. e

Alfow time for students to complete their letters.

Summarize

Abstinence is important for both boys and
girls, even though they may have different
reasons for being abstinent. Abstinence—
choosing not to have sex—offers a lot of great
benefits for teens.

E End the lesson

Close

Workhook page 26

Find a partner and share how knowing all the benefits of being
abstinent will help you stick to your choice to stay abstinent.

Allow pairs to share briefly. Then call on students to report what their
partners said.
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t Lesson 11  Benefits of Abstinence

Assess

Collect students’ My Advice About Abstinence activity sheets and
evaluate their work for this lesson.

Objective 1
Students determined the benefits of being sexually abstinent by:
. [} Completing the My Advice About Abstinence activity sheet.

Objective 2
Students explained why sexual abstinence is the safest, most

effective risk avoidance method of protection from HiV, other STD and
pregnancy by:

[0 Completing the My Advice About Abstinence activity sheet.

; ‘e Objective 3
Students advocated for protecting sexual health by being sexually
abstinent by:

[ Completing the My Advice About Abstinence activity sheet.

i) L (Scoring Rubric, page 197)

|
Hi
i
;

.
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What Is
Abstinence?

Abstinence is choosing
not to do any sexual
activity that can result in
pregnancy or a sexually
transmitted disease (STD).
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What's Your Advice?

Directions: Your school website just selected you to be an advice
blogger for other students who write in with questions about sexual health.
Use the information from Protecting Your Sexual Health on page 4, and
what you've learned today, to follow the instructions and respond to these
students’ questions.

l Student 1 @ Explain at least 3 ways Wanting to Know l

can protect his or her sexual health.
Growing up and starting to

have sexual thoughts seems
co complicated. | want fo
have a sexual relationship
comeday, but [ also want to
stay healthy. What can | do?

Dear Wanting to Know:

From
Wanting fo Know

|

I Student 2 @ Explain to Curious why it's important to |

talk to a parent or other trusted adult.

[ have a lot of questions about
cex, buf | feel embarrassed fo | Dear Curious:

ack them. Who can { talk to?

From
Curious

N |

(continued)

HIV, STD & Pregnancy Prevention 5




What’s Youyr Advice?

| Student 3

'm in eighth grade. My
boyfriend Is a few years older:
Pve told him | don't want fo
have cex, but het been
pressuring me. | feel
confused. | dont want to have
regrefs. But cometimes |
wonder whatt the point of
walting, What should | do?

From

l Feeling the Pressure
‘ Student 4

My older sister had sex with
her new boyfriend. Now sheks
got arash and is worried che
might be pregnant. What
should she do?

From
Concerned

L

Explain why Concerned'’s sister needs to

{continued)

@ Help Feeling the Pressure understand I

that abstinence is the safest choice.
Describe at least 3 benefits of abstinence.

Dear Feeling the Pressure:

get health care.

Dear Concerned:

— |

Self-Check

3 1answered all 4 letters.

0 | offered clear and specific advice about taking care of
sexual health for each letter.
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Student Journal
Lesson 11: Benefits of Abstinence&

Journal entry

Write at least 2 appropriate, healthy and safe ways for teens to show their
affection toward someone they're attracted to.

Class discussion notes
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~ My Advice About Abstinence —

Directions: Write a letter to someone you want to convince to be
abstinent. Explain why he or she should remain abstinent and describe at

least 5 benefits of being abstinent.

Deor ,

Here’s why abstinence is the safest way to protect your sexual health:

Here are some of the benefits:

My advice to you:

Self-Check
0 | explained that abstinence protects teens from
pregnancy and HIV/STD.
L 1 | described 5 benefits of abstinence in my letter, _J
(3 My advice was accurate and convincing.
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Lesson 12
Influences on
Abstinence

Overview

In this lesson, students examine influences on

the choice to be abstinent. They identify and Standard 2:
discuss various positive and negative influences | #nalvzing Influences

, . . Performance indicator
on-a person’s choice to be abstinent, and then 2.8.1: Examine how the
list positive influences in their own lives that family influences the health
will support their choice to be abstinent. As of adolescents.

. . . Performance Indicator
homework, they interview friends about 2.8.2: Desoribe the
remaining abstinent. influence of culture on

heatlth beliefs, practices,
Time: 4‘5—60 minutes and behaviors.
Performance Indicator
Lesson Objectives 2.8.3: Describe how peers
influence healthy and
Students will be able to: unhealthy behaviors.

Performance Indicator

1. Describe influences that contribute to 2.8.4: Analyze how the

engaging in sexual risk behaviors, school and community
2. Describe influences that protect against can affect personal health
. . X . practices and behaviors.
engaging in sexual risk behaviors. Performance Indicator
3. Describe how to resist negative influences 2.8.5: Analyze how
that can threaten the choice to be sexually messages from media

influence health behaviors.

Performance Indicator

\ 2.8.8: Explain the influence
of personal values and
beliefs on individual health

practices and behaviors.
\. 7

abstinent,

Materials & Preparation

Prepare

* Write “Positive Influences” and “Negative Influences” on opposite
sides of the board.

Copy
* What My Friends Think (Master 8) for each student.
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Lesson 12 « Influences on Abstinence

Review

« Influences on Abstinence (Student Workbook page 27), and Scoring
Rubric, page 197.

Health Terms

Review the teaching steps, master and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* media ¢ peers
« negative influence + positive influence

Support for Diverse Learners

- To ensure student success with comprehending concepts:

* Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

* As an alternate approach to the analyzing influences activity, ask
students to make 2 columns on a piece of paper and label the left
column “Positive” and the right column “Negative.” Have students
work individually, in pairs, or in small groups of 3 or 4 to make a list
of positive and negative influences on sexual abstinence, and then
rank these in order of personal importance from greatest to least.
Then allow students to explain to peers, in pairs or small groups, the
reasons the influences are positive or negative. You could also have
students work in small groups to draw or describe examples of

: influences and label each one with a plus sign for positive, or a minus

e x sign for negative.

il To ensure student success with reading:

it * Make a slide or transparency of the What My Friends Think interview
sheet, then read aloud and review the directions with students. Model
the interview process by asking a few students in the class the
questions, and write their example responses on the transparency.

v
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Influences on Abstinence * Lesson 12

To ensure student success with writing:

* Allow students to audiotape or videotape their interviews with
friends, and then share in class.

*+ Have students work in groups of 4 or 5. In their groups, each student
reads and interprets at least one influence on sexual abstinence, and
identifies whether it is positive or negative. Have each group appoint
a Writer whose job is to record responses and make sure that no
answers are repeated. Then have students vote in their groups on the
best and worst influences on sexual abstinence for youth their age,
and have group Reporters share the group’s conclusions with the class.

* Allow students to create visual instead of written responses on the
Influences on Abstinence activity sheet. Students could create posters

that label or group pictures or icons depicting the influences as
positive or negative.
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Leszon 12 * Influences on Abstinence

B Get students ready for learning

Transition

Think about what you learned in the last class about the benefits of
abstinence. On a piece of paper, write at least 2 good reasons for teens
to be abstinent. Then write whether you think it is easy or hard for

: young people to stay abstinent and why.

w Allow students to focus and work quietly for a minute or two.

| Motivate

Have you ever decided to do something based on pressure from

i someone else or pressure from inside yourself? This means you were

' influenced. To influence means to aftect or change someone’s thoughts,
' beliefs or behaviors. Think about a time this happened to you.

i Raise your right hand if the influence you're thinking about was

I “E positive—did it get you to do something healthy or help you take care of
I ' . yourself? Raise your left hand if the influence you're thinking about was
negative—did it get you to take a risk or do something that wasn't such
a good idea in the end? Would anyone like to share what the influence
you're thinking about was?

Call on a few students to share their examples.

126 HEALTH S /g, Middle School




Influences on Abstinence + Lesson 12

@ Analyze influences on being abstinent

Explain

Influences can be very powerful. Sometimes they support us in making
healthy choices. Sometimes they threaten or challenge the healthy
things we are doing for ourselves. There are many things that can have
an influence on-a person’s choice to be abstinent.

Ask & Discuss

Who are some of the people who can influence your choices about
sexual activity?

Allow students to respond to the question, and list their ideas on the
board. Examples include:

¢ family

e friends and other peers

» boyfriend or girlfriend

» feachers or counselors at school

* clergy or other refigious feaders

¢ celebrities or other people students might read about in the media

What are some of the things that can influence your choices about
sexual activity?

Allow students to respond to the question, and add their ideas to the list
on the board. Examples include:

¢ media—TV, movies, music, Internet, etc.

» religious beliefs

* personal values

s culture

* internal feelings, such as curiosity, love, attraction and wanfing to be
accepted or fit in

What are some ways each of these people or things could be a positive
influence and support your choice to be abstinent? For example, your
parents could set rules about how old you have to be before you date, or

Abstinence, Puberty & Personal Health 127



Lesson 12 +« Influences on Abstinence

an older brother and sister could tell you why he or she has decided to
be abstinent.

Go through the list and discuss how each influence could support the
’ choice to be abstinent. Summarize the responses under the heading
“Positive Influences.” Encourage students to draw on these positive
influences for support.

What are some ways each of these people or things could be a negative
influence and threaten your choice to be abstinent? For example, a
boylriend or girlfriend might put pressure on you to go past the limits
youw've set around sex, or your feelings of attraction or curiosity might
make it hard to stick to your choice to be abstinent.

i Go through the list and discuss how each influence might threaten the
i choice to be abstinent. Summarize the responses under the heading

_ “Negative Influences.” Encourage students to think of ways they can

i resist negative influences.

Summarize

Many of the influences you named can be both positive and negative.
For example, if you and a friend both decide that abstinence is the best
choice, you can support each other, and your friend is a positive
influence. But if your friend teases you about not having sex or dares
you to take a sexual risk, that friend is a negative influence who
threatens your abstinence choice. You have to look for those people and
things that can protect you from taking sexual risks and support you in
staying abstinent. -
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Influences on Abstinence « Lesson 12

- [ Students demonstrate learning

Complete

Influences on Abstinence

Direct students to turn to Influences on
Abstinence on page 27 of the Student
Workbook. Have students follow the directions
to complete their activity sheet. @

E End the lesson

Assign
Peers—people your own age—can be one of N .
the most powerful influences on young people. Workbook page 27
For homework, you'll have a chance to find out
more about what your friends think about What My Friends Think
abstinence. mﬂ;ﬁ"f""m'"“" J

@ Wl e s bty bt Sewea B Py baiosed)
a

Distribute the What My Friends Think .
interview sheet to students and ask them to =
follow the directions to interview friends. Tell ® prommmm———

1

them to be preparecd to share their answers in |

the next class. ? @ oo o et
K

a

nr?‘g

*Close

A Py 2 P et

Turn to a partner and tell each other what
positive influence gives you the most support
for being abstinent and why this influence is important to you.

Master 8

Allow time for pairs to share. If you have time, call on volunteers to share
their positive influences with the class.

Assess

Collect students’ Influences on Abstinence activity sheets and evaluate
their work for this lesson.
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Lesson 12 » Influences on Abstinence

Obhjective 1
Students described influences that contribute to engaging in sexual
risk behaviors by:

[1 Completing the Influences on Abstinence activity sheet.

Objective 2
Students described influences that protect against engaging in sexual
risk behaviors by:

[1 Completing the Influences on Abstinence activity sheet.

Objective 3
Students described how to resist negative influences that can
threaten the choice to be sexually abstinent by:

1 Completing the Influences on Abstinence activity sheet.

(Scoring Rubric, page 197)

130 HEALTH5M Middle School




Student Journal

Lesson 12: Influences on
Abstinence

Journal entry

Write at least 2 good reasons for teens to be abstinent. Then write whether
you think it is easy or hard for young people to stay abstinent and why.

Class discussion notes
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Influences on Abstinence

Directions: Describe 2 positive influences in your life that will help you
. stay abstinent, and explain how each one supports your abstinence choice.
Then describe 2 negative influences that might threaten your decision to be
abstinent and explain a specific realistic way you could resist or deal with
each one.

Positive influence that supports my choice How this influence will help me stay
to be abstinent abstinent

®

@

> Negative Influences

Negative influence that could threaten my How I can resist or deal with this negative
abstinence choice influence

@

@

Self-Check

{3 1described 2 positive influences.

3 1 explained how each influence will help me stay abstinent.
E]l | described 2 negative influences.

El | explained how | can resist or deat with each influence.
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What My Friends Think

Directions: Use these questions to interview 3 of your friends about
abstinence. Be ready to share your answers in class.

Survey Questions

@ What is the best reason for teens to stay abstinent?
A

B.

C.

@ What are some negative consequences of not being abstinent?
A.

B.

C.

What's something friends can do to help each other stay
abstinent?

A.

&
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Lesson 17
Achieving Goals
Through Abstinence

Overview
This lesson helps students examine how being
abstinent can contribute to reaching their goals Standard 1:
for the future. Students think about personal Comprehending Concepts
. . Performance Indicator
goals they have for the immediate and short- 1.8.1 Analyze the
term future. Then they review the negative relationship between

heaithy behaviors and

consequen ing sexually active, with a
quences of being sexually active, wi personal health.

focus on teen pregnancy. Small groups

. ! Standard 6:
brainstorm how becoming a teen parent could Goal Setting
affect various aspects of their lives. Then they Performance Indicator
complete an activity sheet on how avoiding 6.8.4: Describs how

personal health goals

pregnancy by being abstinent can help them can vary with changing

achieve their goals. abilities, priorities and
responsibilities.

Time: 45-60 minutes \ J

Lesson Objectives

Students will be able to:
1. Identify personal goals for the future. |
2. Identify the emotional, social, physical and financial effects of
being a teen parent.
3. Describe how negative consequences of becoming a teen parent
would affect personal goals.

4. Explain how sexual abstinence can help young people reach
future goals.

Materials & Preparation

Prepare
» Have the Group Roles slide or transparency (Slide 2).
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Lesson 17 * Achieving Goals Through Abstinence

« Hang 6 pieces of chart paper at different places in the classroom. Title
the 6 pieces: Family, Friends, Health, Financial Future, Education,
Emotions.

¢ Have markers.

Review

« My Goals & My Future (Student Workbook page 31-32), and Scoring
Rubric, page 201.

Health Terms

Review the teaching steps, master and sctivity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* consequence + goal
S * financial » respousibility

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

« Explain goal setting and the concept of setting life goals.

« Appoint students with a good grasp of the concepts to act as mentors
to students who are challenged by the material.

* As an optional activity, ask students who know a pregnant teen or

teen parent to interview this person anonymously, and report their
findings to the class.

To ensure student success with reading:

» Make a slide or transparency of the My Goals & My Future activity
sheet, read aloud to students, give examples and respond to any
questions.

To ensure student success with writing:

+ Allow students to complete the My Goals & My Future activity sheet
as homework with a partner or family member(s).

s Allow students to record or draw their responses, or have a partner
write their responses.
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Achieving Goals Through Abstinence ¢ Lesson 17

@ Get students ready for learning

Transition

Today you are going to have a chance think about your goals for the
future, and how remaining abstinent can help you reach your goals.

On a piece of paper write a goal that you would like to achieve.

Allow students to focus and work quietly for a minute or two.

Motivate

Have any of you ever achieved a goal you'd set for yourself? How did
you do it and how did it feel to reach your goal? Do you think setting
goals is important? Why or why not?

Allow students to share their experiences and discuss the questions.

_ Teaching Steps
B Students think about goals for the future

Explain

Setting and working toward goals is one way to keep yourself moving
toward a healthy future. Goals can be short term—for next week or next
month—or longer term—or next year or in 5 years. Setting goals helps
you think about what you want for your life and how you can achieve it.

complete | My Gaa!s;&‘My Future

My Goals & My Future
[

Direct students to turn to My Goals & My 5

Future on page 31 of the Student Workbook.

Now you’ll have a chance to write some goals
you want to achieve before you leave this
school, by the time you graduate from high
school and by the time you're 25 years old. -

Direct students to complete Part 1 of the B ST
activity sheet. :

e
At i 4 b Rmit n

TITETTTHITTETT

AT

Workbook pages 31-32
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Lesson 17 * Achieving Goals Through Abstinence

Allow time for students to share some of the
goals they listed.

Allow students to
use digital graphics,

i Review consequences of photography and images
" = found on the Internet to
belng Sexually active represent their goals.
Explain

We're now going to think about some things that will help you
complete Part 2 of the My Goals & My Future activity sheet.

Review & Discuss

What are some of the negative consequences of becoming sexually
active that we've talked about?

Alfow students to respond to the question and discuss their ideas.

Summarize

One of the consequences of becoming sexually active that can affect a
person’s whole life is getting pregnant or getting someone pregnant and
becoming a teen parent.

E Teach about responsibilities of
parenthood

| Ask & Discuss

What are some things parents have to do for their children?

Allow students tfo respond to the question and discuss their ideas. Make -
a list of key points on the board.

Summarize

Having a child is a big responsibility. Once a person is a parent, he or
she has to take care of and be there for the baby all the time. Parents
have to do many things to take care of their children. They must:

+ Provide food, shelter and clothing for their child.

+ Respond and know what to do when their child cries.

* Keep their child clean.

» Take their child to the doctor and provide for other health care needs.
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-

Keep their child safe.
Play with their child.

Provide an eduacation for their child.

Put their child’s needs ahead of their own.

Add any points students didn’t mention to the list on the board.

B Small groups brainstorm consequences
of being a teen parent

Create & Share
You are going to be working in groups to list Group Roles
negative consequences of becoming a teen Time Keeper

Keeps track of ime and makes surs
parent_ lmugonu stays focused,
Writer
Use the following steps to complete the responcen, o
aCﬁVity : V } Fr:!nmt::‘::uion and rakes sura
evaryonas in the group pariicipates.
¢ Divide students into 6 small groups and ? Reporter
assign each group to one of the 6 chart ! Gy, o Srovp Enntermtathe
paper stations: Family, Friends, Health,
Financial Future, Education, Emotions.

_ _ Stide 2
* Show the Group Roles sfide. Assign

students in each group the following jobs:

- Time Keeper: Keeps tfrack of time and makes sure everyone stays
focused.

— Writer: Writes the group member responses on the chart paper.

-— Facilitator: Leads discussion and makes sure everyone in the group
participates.

— Reporter: Reports the group answers to the class.

(Note: If there are fewer than 4 students in a group, assign group
members more than one task.)

* Direct students to brainstorm how becoming a teen parent could
negatively affect the area of life listed on their chart paper. Alfow 1
minute.,

* When groups have listed at least one way being a teen parent could
negatively affect that category, tell them to rotate to the next piece of
chart paper, read what the previous group wrote, and then add
another negative consequence to the list for that category.
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(Note: Ask groups not to rotate until you direct them to. You may want
to use a signal such as a hand clap or ringing a bell to let the groups
know when it's time to switch. It’s important to keep the groups
moving every 1-2 minutes.)

» Have groups continue to rotate until they have written on all 6 pieces
of chart paper and are back to their original stations. Circulate as
groups work to monitor their progress.

* Once groups are at their original stations, direct them to circle the 3
things listed that they think would be most likely to discourage
students from being teen parents.

* Have the reporters from each group share the 3 things circled on each
list. Tell students to think about the consequences that would most

¢ likely prevent them from becoming a teen parent as each reporter

R shares.

i Summarize
' You've identified many negative consequences Invite a teen parent (or
i . someone who had a baby
of becoming a teen parent. Many (?f the'se 2 & teen but is now older)
consequences will affect your family, friends, to talk about how having
health, financial future, education and a baby at a young age
L . affected his or her life and
b ernotions. ability to reach certain
goals.
L v

B Students demonstrate learning

¥ Complete & Share

Direct students to turn back to My Goals & My Future on page 37 of
: ‘ Student Workbook.

Think about the consequences the groups brainstormed and which ones
I could be most important for you. Then complete Part 2 of the My Goals
- & My Future activity sheet.
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B End the lesson

Close
Raise your hand if you think being abstinent would help you achieve
these goals, and be prepared to explain how:
* graduating from high school
*» getting a good job
* doing well in your sport or other activity
* joining the band, choir or another group you're interested in
¢ learning a new skill
* having a family one day

As you read each goal, call on a few students who raise their hands to
explain how being abstinent would help them achieve that goal.

Assess

Collect students’ My Goals & My Future activity sheets and evaluate
their work for this lesson.
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Objective 1
Students identified personal goals for the future by:

[1 Completing the My Goals & My Future activity sheet.

Ohjective 2

Students identified emotional, social, physical and financial effects of
being a teen parent by:

O Completing the My Goals & My Future activity sheet.

Ohjective 3

Students described how negative consequences of becoming a teen
parent would affect personal goals by:

(] Completing the My Goals & My Future activity sheet.

Ohjective 4

Students explained how sexual abstinence can help young people
reach future goals by:

[0 Completing My Goals & My Future activity sheet.

(Scoring Rubric, page 201)
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Student Journal

Lesson 17: Achieving Goals
Through Abstinence

Journal entry
Write a goal that you would like to achieve.

Class discussion notes
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My Abstinence Plan

Directions: To help you create a plan to be abstinent, complete these
staternents:

@ My top 2 reasons for being abstinent:

1.
2.

@ These situations might make it hard to stick to my abstinence choice:
{Describe at least 2, and explain how each could threaten your choice.)

Situations:

1.

@ Here's how I can avoid these situations:
(List at least 3 things you can do.)
1.
2.
3.

These people will support my choice to be abstinent:
(List at least 2.)

@ I will tell this person about my

choice to be abstinent: Self-Check

[l |isted 2 réasons for being abstinent.
]

| listed specific situations that might make it hard to be
abstinent.

| described how | can avoid these situations.
t named at least 2 people who will support me.
f named 1 person { wiil telt about my abstinence choice.

goad
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My Goals & My Future

Directions: In Part 1 list 2 goals for each time period. (Dreams are fine,
too.) Then answer the questions in Part 2.

> Par_t 1

Before I leave this school, I want to:
1.
2.

Before I graduate from high school, I want to:
1.
2.

By the time I turn 25, I want to:
1.
2,

» Part 2

@Describe at least 1 way becoming a teen parent would negatively affect each of
these areas of your life.

Emotions:

Social life:

Physical health:

Finances:

@ What are at least 4 ways becoming a teen parent would negatively affect your
goals? Be specific.

1.

.
3.
4.

(continued)
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My Goals & My Future

(continued)

@ How will being abstinent help you reach your goals? Be specific.

Self-Check

T |listed 2 goals for each time period.

{1 llisted at least 1 way becoming a teen parent would affect
each area of my life.

3 1described at least 4 ways becoming a teen parent would
negatively affect my goals from Part 1.

O |explained how being abstinent will help me achieve my
goals.

32 HEALTHSmar Middle School



STi Sexually HE 7. PHC 14- Explam how physscal mentallemo!conas social, andlnielieclual dlmensmns oi health are mterrela%ed
Transmitled Infection Gonorrhea
STD-Sexually Syphilis HE.7.PHC.1.3 - Explain the importance of assuming responsibility for personat and reproductive health behaviors
Transmitted Disease Trichomoniasis
Bacterial Infeclion Pubic Lice HE.7.PHC.2.7 - Explain the influence of personal values, alfiludes', andbetiefs about individual health practices and behaviors
Virial infection Genilal Herpes
Parasilic Infection Genital Warls HE.7.PHG 4.1 - Arficulate ways to request access to healthy produdts, services, and environments.
Protozoa HPV
Rape/Sexual Assault Hiv HE.7.CEH 1.1 - Investigate how physical, mentalfemotional, social, and intellectua) dimensions of community health are
Dating Victence Aids interrefated
Consent Carvicat Cancer
Refusal Skil Vaceine
Transmission Violence HEALTH SKILLS ADDRESSED
Pathogen Threats Core Concepls, Analyzing External and Intemal Influences, Goal Setling, Seli-Management, Advocacy
Advocacy fsolation
Abstinence Harassment
Heallhy Relationship Characteristic
Unheallhy Relationship
z o LESSON CONTENT L
Topic/Lesson Supporting Resource!ActtwtylAssessment
Lesson One: STD/STI Facls Belfwork: List as many diseases thal you can think of.
Students wil be able to: Lesson Resaurces and Activities: (HealthSmart - HIV, STD and Pregnancy Prevention)
+  Describe symploms of common STDs; o Lesson6: STD Facts (p. 59 - 68)
s Explain thal some STDs are + “Whalis STD?" {Stide 12)
asymplomalic; +  "How do you Get an STD?" {Stide 13)
u tExi)'aiﬁ_t?ﬂ:' common STDs are +  STD Fact Gallery Walk {Teacher Guide p. 64) - (Workbook p. 13-14)
ransitte '

Assessment; “What | Learned About STDs™ {Workbogk p. 15)
»  Explain the short and Jong term

consequences of commons STDs
»  Describe why sexual abstinence is the
safest, mos! effective way to avoid STD

Bellwork: Write three facts that you leamad about STDs.
Lesson Resources and Aclivilies: {HealthSmart — HIV, STD and Pregnancy Prevention)

Lesson Two: HIV Facts . LBSSOH 72 HiV Facts {p. 69 - 82)
Students will be able {o; HiV Handshake Card Activily {Masters 3JA-B)
s Explain how HIV is transmitted; Define HIV and AIDS {Slide 15)

“Ways HIV is Transmitled’ (Slide 16)
Revisit Handshake Card Activily — Who was af Risk...

Describe symptoms of HIV, '
* Ways to Prevent HIV Transmission — ABSTINENCE

L]
*  Explain the consequences of HIV,
»  Describe why sexual abstinence is the

safest, most effective way to avoid HIV “Ways HIV is Not Transmitied” (Stide 17)

Review Consequences of HIV {Teacher Guide p. 79)
Assessment: "What | Learned About HIV" {Workbook p. 16}

Beliwork: Pretend that you have 1o make a decision or choice about something that's important to you. Write the different
things you would do, or steps you would iake, to make thai degision.

Lesson Resources and Acfivities: { HealthSmarl - Violence and Injury Prevention)

Lesson Three: Making Safe Decislons +  Lesson 6: Making Safe Decisions {p. 53 - 62}
s Sludents will be able {o demonstrale «  “Decision-Making Steps" (Slide 6)
decision-making skills that can be used to + "Making Safe Decisions Scenarios” {Master 4)
avoid or reducs the risk of unintentional + “Making Safe Decisions” (Workbock p. 11-12)

injusies.




Bellwork: Think about e refationships of people you know or have seen on television. As you think about lhese
relationships, do you think that are healthy relationships or unheaithy? What characteristics do you think make them sither
healthy or unheatthy?
o Nearpod:’Healihy & Unhealthy Relationshipg” ~ Teachers add to fibrary from district library
e Health Smart; Qualities of Unhealthy Relationships / Qualiies of Healihy Relalionships
o Assignment: dentifving Healthy and Unhealthy Relalionships — Read and Respond
Lesson Four: Healthy vs. Unhealthy o MWentify if is a healthy or unhealthy relationship (maybe both) and explain.
Relationships o identify or list specific qualilies described,
o Describe how the relationship could be healthier in any way.
Yenn Diagram: Healthy and Unhealthy Relationships
Health Smart; Ernctional and Menlal Health fLesson 4, 5.28-37
o Student Workhook: gages 8.8
Health Smart: BIY, STD and Pregnancy Prevention ~ {Lesson 1, 0. 1-11
o Student Workbook: nages 2-3

Belftwork: What does consent mean? Why is consent imporiant when considering relationships with other pecple?
+ (DG Teen Dating Violence Prevention: Rownlgaded Fact Sheet
o (hHpsihwew cde.goviviclencepreventionfintimateparinerviolenceltsendatingviclence/fastiact.himi)
¢ Nearpod - “Tesn Dating Viclsnce” - Teachers add to bbrary from district library
Lesson Five: Teen Dating Violence *  Handout: Conseni Checklist
*  Quiz; Teen Daling Viclense Guiz
o Dating Matters Youth Handbook 70 Grade
o Health Smart: H1Y, STD and Preananoy Prevention — Reslsting Sexual Pressure {Lasson 11 p. 115-124)
«  Michigan Model for Health - Communicating Boundaries {Lesson 8, p, 125-135)




Lesson 6

STD Facts

Overview
In this lesson, students study facts about STD.
They define STD and learn how STDs are Standard 1:
transmitted. After reading more about STDs, Comprehending Concepts

h ki I . he f Performance Indicator

they work in small groups to review the facts, 1.8.1: Analyze the
including symptoms, which STDs can and relationship between
cannot by cured, and the physical, social and healthy behaviors and

personal health,
Performance Indicator
Time: 45—60 minutes 1.8:9: Examine.tr}e potential
setiousness of injury

or Hliness If engaging in
Lesson Objectives unhealthy behaviors.

emotional consequences of STD.

Students will be able to:
1. Describe symptoms of common STDs.
2. Explain that some STDs are asymptomatic.
3. Explain how common STDs are transmitted.
4. Explain the short- and long-term consequences of common STDs.
5. Summarize which STDs can be cured and which can be treated.

6. Describe why sexual abstinence is the safest, most effective way to
avoid STD.

Materials & Preparation

Prepare

» Have What Is STD? (Slide 12), How Do You Get an STD? (Slide 13)
and Group Roles (Slide 14), or make transparencies, if needed.
+ Hang 6 pieces of chart paper at different places in the classroom.
Label the papers as follows:
— What are some common STDs?
— What are the symptoms of common STDs?
— What are the health consequences of common STDs?
— What are the social and emotional consequences of STD?
— Which $TDs can be cured?
— How can people avoid STD?
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Review
« STD Facts (Student Workbook pages 13-15).

« What | Learned About STD (Student Workbook pages 16-17), What 1
Learned About STD Key, page 68, and Scoring Rubric, page 181.

Health Terms

i Review the teaching steps, slides and activity sheets for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:
* chlamydia » NGU (nongonococcal urethritis)
* condom * Tectum
¢ discharge * semen
' * genital warts * symptom
{3 + gonorrhea « syphilis
» groin * trichomoniasis
» hepatitis » vaginal fluid
* herpes

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension. Review key terms
from previous lessons that apply to this lesson.

« Further define and explain sexually transmitted diseases (STDs) and
give examples, as your school district policy and state education code
or regulations dictate,

e e T T S T M T I T e

To ensure student success with reading:

« Make a slide or transparency of the STD Facts reading sheet. Read
aloud, clarify terms and respond to students’ questions.

e Pair students with stronger reading skills or peer tutors with students
who may need help with the STD Facts reading sheet.

« Highlight students’ STD Facts activity sheets to help them focus on
key concepts or terms.
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To ensure student success with writing:

* Pair students with stronger writing skills or peer tutors with students
who may need help completing the What | Learned About STD
activity sheet. Allow students to draw or record their responses.

+ Allow students to create posters that document the answers to the
What 1 Learned About STD activity sheet.

HIV, STD & Pregnancy Prevention
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Note: The terms sexually transmitted disease (STD) and sexually
transmitted infection (STI) mean the same thing. They describe illness
caused by the transmission of pathogens (germs) from one person to
another through sexual contact, such as vaginal, oral or anal
intercourse, or genital touching. '

Get students ready for learning

Transition
On a piece of paper, list as many different diseases as you can think of.

Allow students to focus and work quietly for a minute or two. Then calf
on students to share some of the diseases they listed and make a list on
the board. If students have mentioned STD or HIV, circle it. If students
haven’t mentioned STD, add it to the list.

We'll be talking more about one kind of disease people can get in just a
minute. But first let’s talk about how the talks with your parents or
guardians went.

Debrief

How many of you were able to talk with a parent or another family
member about the challenges of being a parent? What were some of the
challenges you discussed? Did your parent or guardian suggest any
challenges you hadn’t thought of before?

Take a few minutes to follow up on students’ experiences with taking
the Time to Talk: Chalienges of Being a Parent family sheet home
and the talks they had with their parents or other family members.

Motivate

How much do you think teens worry about getting injured or getting a
disease? Do they believe they are at risk of getting sick or hurt? Or do
they tend to think “that won’t happen to me™?

Allow students to respond to the question and discuss their ideas.
{Note: Be sensitive to students who may be dealing with a chronic
disease such as asthma or diabetes.)
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People can’t always control whether they get sick or get a disease. But
often there are things you can do to help yourself stay healthy and
reduce the chances of getting a disease. Today we're going to be talking
about another possible consequence of sexual activity—diseases people
can get from having sex.

__Teaching Steps
B Define STD

‘State

An STD, or sexually transmitted disease, is an infection that is passed
from one person to another during sex.

Survey

What percent of STD infections do you think happen to teens?

Allow several students to guess the answer. -
Ask other students to raise their hands if they
agree with the guess. What Is STD?
An STD, or sexually
t itted di y 0
Prepare an infaction that s
passed from one person
Show the What Is STD? slide. I to another during sex.
i About 1 out of 4, or 25%,
of 57D infections occur
State f in teens.
[
About 1 out of 4, or 25%, of STD infections i
occur in teens. —————
Slide 12
B Teach about STD
transmission
How Do You
Prepare Get an STD?
* STDs can he passed from
Show the How Do You Get an STD? slide. one person to anather:
» Through infected semen, blood
or vaginal fluids.
3 chiamj} A, gono: 28 An
State i ;igx'al::s By:riwa’:asseghmls w:y.
STDs can be passed from one person to ? ) §§i§?§%§%ﬁ§£§im
another: g can be passed this way,
Slide 13
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« Through infected semen, blood or vaginal fluids. HIV, chlamydia,
gonorrhea and hepatitis B are passed this way.

+ By skin-to-skin contact or genital touching. Herpes, genital warts
(HPV) and syphilis can be passed this way.

Explain

Further explain and clarify transmission methods if students have
guestions or are confused.

B Small groups test their knowledge | ‘
about STD

Prepare ~ ETD
Show the Group Roles sfide. Group Roles
Time Keeper )
Review Ko remvave siays oo,
Writer
Let's see how much you already know about virtes daventho group merher
STDS' i F:::(lsist;:::sslon and mekes sere
‘? svaryone in the group particlpates.
Use the following steps to complete the Reparter
. ! Hep:‘r!s the group answers to the
activity: | I
1. put students into 6 small groups and assign e
each group to one of the chart paper Stide 14
stations.

2. Assign students in each group the following jobs:
— Time Keeper: Keeps track of time and makes sure everyone stays
focused.
__ Writer: Writes the group member responses on the chart paper.
— Facilitator: Leads discussion and makes sure everyone in the group
participates.
—- Reporter: Reports the group answers to the class.

3. Direct groups to brainstorm answers to the question on the chart
paper. The writers should record their ideas on the chart paper.

4. When groups have listed at least 1 answer to the question (allow
about 1 minute), direct them to rotate to the next piece of chart
paper. Tell them to read the question and the answer(s) from the
previous group, and add any additional answers they can think of for
that question.

64 : HEALTHS a7 Middle School




STD Facts » Lesson 6

instruct groups not to rotate until you direct them to. You may want to
use a signal such as a hand clap or ringing a bell to let the groups
know when it's time to switch. It's important to keep the groups
maoving every 1-2 minutes.

5. Have groups continue to rotate until they have written on all 6 pieces
of chart paper and are back at their original stations. Then have
students go back to their seats.

Read l STD Facts e

STD Facts

Now let’s read some facts about STD,

Direct students to turn to STD Facts on page
13 of the Student Workbook.

RN

Call on volunteers to read the information aloud
while all students follow along. Stop after each
section to summarize key points.

B Small groups review facts
about STD

Review & Share

Workbook pages 13-14

When students have finished reading, ask them to return to their small
groups and go back to their original chart paper station.

Now you're going to use what yowve learned to review and make sure
the class responses to the question on the chart paper are correct.

Direct students fo go through the responses written on the chart paper.
Have them:

* Circle correct responses.

* Cross out or correct any inaccurate responses.

* Add any missing information.

When groups have finished reviewing, have the reporter from each

group summarize the information on their chart paper for the class.
Clarify key points and correct any misinformation, as needed.

Summarize

« Common STDs include chlamydia, gonorrhea, syphilis, genital warts
(HPV), herpes, hepatitis B, HIV, NGU and trichomoniasis.
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« Common symptoms include burning or pain when urinating
(peeing), itching, swelling, flu-like feelings, and sores, bumps or
blisters on or near the sex organs. It’s also possible for a person to
have an STD without any symptoms and to pass that STD to a
partner. Many women show no signs or symptoms when they have
an STD,

* Untreated STD can lead to other illnesses, make people unable to
have children, damage other parts of the body, and be very
uncomfortable.

« Other consequences include having to tell partner(s), losing trust in a
relationship, worry and regrets.

+ Some STDs can't be cured. They stay in the person’s body even after
treatment.

» The best way to avoid STD is to be abstinent and not have sex.

@ Students demonstrate learningi

complete & Share . What I Learned Ahout STD
(e i et v e e e ]
Direct students to turn to What | Learned Gt
About STD on page 15 of the Student e st
Workbook and have them complete the activity stk
sheet individually. e et

B End the lesson

Close

Pretend you have a friend who says: “STDs
aren't a big deal. If you have symptoms, you Workbook page 15
just go see a doctor and get some medicine.”

What would you say to convince your friend that STDs are serious?
Allow as many students as possible to respond to the question. Try to
elicit the main points learned in the lesson:

s Pegople with an STD don’t always have symptoms, especially wornen.

¢ Some STDs can’t be cured.
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s A person with an STD can give it to his or her partner.

« STDs can have serious physical, social and emotional consequences.

Assess

Collect students’ What | Learned About STD activity sheets and
evaluate their work for this lesson.

Objective 1
Students described symptoms of common STDs by:
[1 Completing the What | Learned About STD activity sheet.

Objective 2
Students explained that some STDs are asymptomatic by:
[J Completing the What 1 Learned About STD activily sheet.

Objective 3
Students expiained how common STDs are transmitted by:

[ Completing the What | Learned About STD activity sheet.
Objective 4

Students explained the short- and long-term consequences of
common STDs by:

0 Completing the What | Learned About STD activity sheet.

Objective b

Students summarized which STDs can be cured and which can be
treated by:

[ Completing the What | Learned About STD activity sheet.

Objective 6

Students described why sexual abstinence is the safest, most
effective way to avoid STD by:

O Completing the What | Learned About STD activity sheet.

\ (Scoring Rubric, page 181)
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Teacher Page:

What I Learned About STD Key

Directions: Use what you learned today to answer the questions,

Describe 3 symptoms of STD. )
itching, burning or pain during urination, swelling, flu-like symptoms, sores, bumps or

blisters on or near sex organs

Can you tell by looking whether a person has an STD? Why or why not?
no, because sometimes people with an STD have no symptoms

How does a person get an STD?
through Infected semen, blood, vaginal fluids; skin-to-skin contact or genital touching

Describe 3 short-term and 3 long-term consequences of STD.

Short term Long term

uncomfortable or painful symptoms, damage to other parts of the body (liver,
embarrasstient at having to tell partners, worry, reproductive organs), loss of ability to have children,
regrets, losing trust in the relationship, cancetr, skin diseases, blindness, brain damage, heart
parther(s) must also be treated disease, death; for STDs that can't be cured, have to

tell other partners about it for the rest of thelr lives

List at least 2 STDs that can be treated and cured:
chlamydia, gonorrhea, 5vphiii5, NGU, trichomoniasis

List at least 2 STDs that can be treated but not cured:
herpes, HPY, HIY, hepatitis B

What is the safest, best way to avoid STD and why?
abstinence, because if a person does not have sex, hefshe won't come into contact

with body fluids that transmit STD

Self-Check

| described 3 signs or symptoms of STD.

I exptained why you can o cannot tell by looking
whetlher a person has an 8TD.

| explained how a person gets an STD.

i descrived 3 short-term and 3 long-term consequences
of 8TD.

IHisted at least 2 STDs that can be treated and cured.
| listed at least 2 STDs that can be treated but not cured,
| explained the safest, best way to avoid STD and why.

coo adao 00O
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What Is STD?

An STD, or sexually
transmitted disease, is
an infection that is
passed from one person
to another during sex.

About 1 out of 4, or 25%,
of STD infections occur
In teens.
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How Do You
Get an STD?

STDs can be passed from
one person to another:

e Through infected semen, blood
or vaginal fluids.

HIV, chlamydia, gonorrhea and
hepatitis B are passed this way.

e By skin-to-skin contact or
genital touching. Herpes,
genital warts (HPV) and syphilis
can be passed this way.

HIV, STD & Pregnancy Prevention




STD Facts

STD stands for sexually transmitted disease. STDs are infections that can be passed from one
person to another during sex. STDs are serious. They can cause many health problems.

Common STDs inchade:
B chlamydia (kla-MID-ee-uh)
A gonorrhea (gone-uh-REE-ah)

B genital warts or HPV (human
papilloma virus)

B herpes (HER-pees)
# hepatitis B (hep-uh-TIE-tis)

B HIV (human immunodeficiency
virus)—the virus that causes AIDS

B NGU (nongonococcal urethritis)
B gyphilis (SIF-uh-liss)

B Trichomoniasis (TRICK-uh-mo-NIE-
uh-sig), or "trich”

You can't tell by looking if someone has an
STD. Many people, especially women, can
have an STD with no signs or symptoms of
STD. They look and feel fine. But they can
still pass the STD to a sexual partner.

People who have symptoms may:

Bf notice sores, bumps or blisters near the
sex organs, mouth or rectum

¥ foel burning or pain when they urinate
(pee)

B need to urinate often

B/ itch around their sex organs

B have swelling or redness in the throat

B have flulike feelings, with fever, chills
and aches

M have swelling in the groin area around
the sex organs

HIV, STD & Pregnancy Prevention

Women often don't have any symptoms.
Those who do may also notice:

B unusual discharge or smell from
the vagina

B pain in the pelvic area—~the area
between the belly button and sex
organs

B burning or itching around the
vagina

B bleeding from the vagina that is
not a regular period

Men may notice:

B drip or discharge from the penis

Can STDs becured? = .
Many STDs can be cured. Some cannot.
But all STDs can and must be treated.

Chlamydia, gonorrhea, syphilis, NGU and
trich can be cured with antibiotics. People
are given pills or a shot. They have to be
sure to take all of their medicine, even if
they start to feel betfer.

Some STDs can't be cured. The person
can be treated, but the 8TD virus stays in
his or her body. Herpes, genital warts
(HPV), HIV and sometimes hepatitis B are
all STDs that can be freated but not
cured. Sometimes the STD symptoms
come back. These STDs can also bhe
passed to someone else, even if the
person with the 8TD no longer has
symptoms.

{continued)
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What are the health consequences
of STD? ’

If STDs aren't treated, they can lead to many
health problems:

B More serious infections. If STDs such
as chlamydia and gonorrhea aren't
treated and cured, they can cause
damage to a person's reproductive
organs. This can make it hard or even
impossible for the person to have
children.

B Damage to other parts of the body. For
example, untreated hepatitis B can lead
fo lasting liver damage, including
cancer. HIV can damage the body's
immune system and make the person
unable to fight off other diseases or
infections. Gonorrhea can cause heart
trouble, skin diseases and blindness.
Syphilis can cause heart disease, brain
damage, blindness and death. Some
types of HPV can lead to cancer.

B Uncomfortable symptoms. Itching and
burning are painful and hard to deal
with. Sores and blisters can be messy
and hurt.

Having an STD can make a person more
likely to get another one. For example, a
person who has gonorrhea is more at risk
for HIV.

What are other consequences
of STD?" ' :

STDs ¢an cause social and emotional
conseguences too:

B If a person has an STD, he or she must
tell any sexual partners. This can be
difficult or embarrassing.

B The person's partner{s) must be
checked and treated for the 5TD too.

14

B People who have an STD such as
herpes, HPV or HIV that can't be cured
will have to tell anyone they have sex
with, for the rest of their lives, about it.
Their partners have a right to know
about the risk.

B Worrying about STD can take up a lot
of time and energy. People may wonder
if they have an STD with no symptoms.
They may worry about the lasting
consequences if they don't get treated.

B STDs affect relationships, If people get
an STD from a parfner they may not be
able to trust that partner again. If they
give an STD to someone, that person
may stop trusting them.

B People may have regrets about getting
an STD and wish they had been more
careful.

How can people protect
themselves from STD’? |

The best way to avoid STD is abstinence. If
people don't have sex, they can't get an STD.

People who are sexually active need to:

B Talk to their partners about STD and
get tested before having sex.

B Use latex condoms every time they
have sex.

8 Know the signs of 5TD.
# Get regular STD checkups.

If you think you might have an STD, see a
doctor right away. Don't wait or let
embarrassment stop you. Most local health
departments have free STD clinics where you
can be tested and treated. They will keep
your information private and teach you how
to avoid STD in the future.
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What I Learned About STD

Directions: Use what you learned today to answer the questions.

@ Describe 3 symptoms of STD.

@ Can you tell by looking whether a person has an STD? Why or why not?

@ How does a person get an STD?

@ Describe 3 short-term and 3 long-term consequences of STD.
Short term Long term

@ List at least 2 STDs that can be treated and cured:

List at least 2 STDs that can be treated but not cured:

@ What is the safest, best way to avoid STD and why?

Self-Chechk

O |described 3 signs or symptoms of STD,

1 | explained why you can or cannot tell by looking
whether a person has an STD.

| explained how a person gets an STD.

| described 3 short-term and 3 long-term consequences
of STD.

O
2
£ |listed at least 2 $TDs that can be treated and cured.
a
m}

} listed at least 2 STDs that can be treated but not cured.
1 explained the safest, best way {0 avold STD and why.
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Student Journal

Lesson 6: STD Facts

Journal entry

List as many different diseases as you can think of.

How Do You Get an STD?
STDs can be passed:

Through infected semen, blood or vaginal fluids:

By skin-to-skin contact or genital touching:

{continued}
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Student Journal
Lesson 6: STD Facts (continued.)"

Class discussion notes
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Lesson 7

HIV Facts

Overview , 2
In this lesson, students learn facts about HIV. . Educat:o Stang
After learning the definition of HIV, they take Standard 1:
part in an activity designed to illustrate the Comprehending Concepts
ks of HIV .. Thev di L Performance Indicator
risks o transmission. They discuss how 1.8.1: Analyze the
HIV is transmitted and then discuss the relationship between

activity results to understand ways to help healthy behaviors and
personal health.

prevent it. The teacher clarifies that HIV can’t Performance Indicator
be transmitted by everyday activities or day-to- 1.8.9: Examine the potential
day contact, and then explains the symptoms seriousness of injury

or iliness if engaging in
and long-term health consequences of HIV.

unhealthy behaviors,

Time: 45—60 minutes

Lesson Objectives

Students will be able to:
1. Explain how HIV is transmitted.
2. Describe symptoms of HIV.
3, Explain the consequences of HIV.

4. Describe why sexual abstinence is the safest, most effective way to
avoid HIV.

5. Explain why it is safe to be a friend of someone who has HIV.

Materials & Preparation

Prepare

« Have What Is HIV? (Slide 15), Ways HIV Is Transmitted (Slide 16) and
Ways HIV Is Not Transmitted (Slide 17), or make transparencies, if
needed.

» Have 2 latex gloves. Make a small hole in the fingertip of 1 of the
gloves. (Note: Be sure that none of your students are allergic to latex.)

HIV, STD & Pregnancy Prevention
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Copy
« Make HIV Handshake Cards (Masters 3A-B). Copy Card 1 for all but
4 students, and have 2 each of Cards 2, 3 and 4.

Review

« What | Learned About HIV (Student Workbook page 16}, What |
Learned About HIV Key, page 82, and Scoring Rubric, page 182.

Health Terms

Review the teaching steps, slides, master and activity sheet for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:

» AIDS (acquired immune » injection drugs
deficiency syndrome) s lymph nodes
* condom * monogamy
* diagnosis + serial monogamy
s HIV (human immunodeficiency « virus
virus)

¢ immune system

Support for Diverse Learners

To ensure student success with comprehending concepts:

s Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension. Review key terms
from previous lessons that apply to this lesson.

« Further define and explain HIV and AIDS and give examples, as your
school district policy and state education code or regulations dictate.

« Prepare a set of lead-in prompts to help students identify key
information from discussion (e.g., People don’t get HIV from...).
To ensure student success with writing:

« Pair students with stronger writing skills or peer tutors with students
who may need help with completing the What | Learned About HIV
activity sheet. Allow students to draw or record their responses.

« Allow students to create posters to document the answers to What |
Learned About HIV activity sheet.
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HIV Facts » Lesson 7

B Get students ready for learning

Transition

On a piece of paper, write at least 3 things you learned about STD. Be
sure one of these things includes the best way to prevent STD.

Allow time for students to focus and work quietly for a minute or two.
Then allow them to share what they wrote. Be sure to reinforce being

sexually abstinent as the best way to prevent STD.

Motivate

Today you're going to learn more about a
particular STD. But let’s begin today’s class
with a handshake activity.

Distribute the HIV Handshake Cards as follows:

» Give 2 students Card 2 (representing
abstinence). Be sure they understand the
instructions on the card.

» Give 2 students Card 3 (representing
monogamy). Be sure they understand the
instructions on the card.

* Keep 1 copy of Card 4 (representing HIV infec-

o
FLIL LT lro Carrle
HIV Handshake Cards —
[ ] e
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Bk hasds wih 3paopla. [ 5Raks handswih 3 phople.
Hare sach etd i pnroied | Hauw wach oo 2750 your acd,
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s tarda v S prople | Saxa ants wah I prople,
lmmu\m.a;‘mm Haron sach ora aign yoor Gad.
L

i »
x
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Sty handy . | ke bards aih 3 prople
lnm...s.mu;nm“ Farrs tach one agn yr cad
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Masters 3A-8B

tion) for yourself. If you have more than 15 students, give an additional
copy of Card 4 to a mature student who is a leader in the class.

» Give the rest of the students Card 1 (representing participation in a
risky behavior). Be sure they understand the instructions on the card.

« Give 2 of the students who receive Card 1 a latex glove and ask them
to wear the glove on their right hand during the activity, (Note: One

glove will have a small hole in it}

We've all been given cards with some directions. We will have 3
minutes to complete the activity. Be sure to follow the directions on

your card.

Begin and model the activity by shaking 3 students’ hands and having
them sign the card. Allow time for students to circulate to shake hands
and sign cards to complete the activity. Explain that you will talk about

the results of the activity in just a little while.

HIV, STD & Pregnancy Prevention

71

ZEECHES R VTR S




i
|
!
|

Lesson 7 + HIV Facts

ching Step
E Define HIV & AIDS

Explain

In the last class you learned more about STDs. Today we're going to be
talking about a particular STD called HIV.

Prepare —
Show the What Is HIV? slide. What Is HIV?
HIV stands for human
Immunadeficloncy virus. 1t s the
State virus that causas AIDS.

AIDS stands for acgulred
fmmune deficiency syndrome,

HIV stands for human immunodeficiency HIV Tves In semen, vaglast flolds,

. . . blaod, anff breast milkofa
virus. It is the virus that causes AIDS. AIDS person with HIV. [t gan bo passed
stands for acquired immune deficiency

from one parson to another
tiwough these Infected fhuids.
syndrome.

HiV damages the body's immune
system. Qver time, the body ¢an

no longer fight off ather disease
and Infections.

HIV lives in semen, vaginal fluids, blood, and S )
breast milk of a person with HIV. It can be .

passed from one person to another through
these infected fluids.

R s g 10 Bt

Slide 18

HIV damages the body’s immune system. Over time, the body can no
longer fight off other disease and infections.

Explain

The immune system helps protect the body from illness and disease.
When a person gets sick, the immune system helps fight off the
infection, so the body can get well again. Over time, HIV weakens and
destroys a person’s immune system. A person with H1V is diagnosed
with AIDS when the immune system has become so weak that it can no
longer fight off certain common illnesses. These are illnesses that
usually don’t infect healthy people, but they take advantage of the
person with HIV’s weakened immune system to cause serious and
life-threatening harm. People may live with HIV for a very long time
before they are diagnosed with AIDS.
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B Teach about how HIV is transmitted

Explain

Because HIV lives in semen, vaginal fluids, blood, and breast milk, it
can be passed if any of these fluids from a person with HIV gets into
another person’s body. This can happen in several ways.

Prepare
Show the Ways HIV Is Transmitted slide. Ways HIV Is
Transmitted
State HiV can be transmitted:

« Puring vaginal, oral or
anal sex

HIV can be transmitted: s By sharing needles and
equipment to [nject drugs,
sterolds or vitamins

» During vaginal, oral or anal sex

« By sharing needles used for
. . .. tattoos and body plercing
+ By sharing needles and equipment to inject

drugs, steroids or vitamins

* From a mother to her baby
during pregnancy, childbirth
ar breastfeeding

Mt Arrre FACHSy St Stk

* By sharing needles used for tattoos and body e
piercing Slide 16

« From a mother to her baby during
pregnancy, childbirth or breastfeeding

(Note: clarify types of injection drugs for students if needed.)

Explain

Pregnant women with HIV can take medicines to help lower the
chances of passing HIV to the fetus in the womb or to the baby during
and after birth. The other forms of HIV transmission have to do with
people’s behavior choices around sex and sharing needles. You just
participated in an activity designed to help you understand these kinds
of HIV transmission.

Survey

What do you think the ‘handshake” in this activity represented?

Allow time for several students to share their answers.

Summarize

The handshake represented any behavior, such as having sex or sharing
needles, that would put you at risk for HIV.
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Demonstrate

Let's investigate who was at risk during the HIV handshake activity.

« 1 had Card 4. Card 4 represents someone who has HIV. (Note: If you
also gave a student Card 4, instruct that person to stand as well, )

o If your card has my name {or the name of the person who is
standing), please stand. This means that you have been exposed to
and may have been infected with HIV.

e If your card has the name of any of the people who are now standing,
please stand. Again, this means that you have been exposed to and
may have been infected with HIV.

Continue asking students to stand if their card has the name of
someone who is standing, until no more students stand. The students
with Cards 2 (abstinence) and 3 (monogamy) will still be seated.

Ask students to look around the room and note how many people are
standing. '

Ask & Discuss

What would have happened in this activity if the person or people with
Card 4 shook only 1 other person’s hand?

‘What would have happened in this activity if the person or people with
Card 4 shook the hand of 5 other people instead of just 3?

Allow students to respond to the questions and discuss their ideas.

Summarize

If a person with Card 4 had shaken only 1 other person’s hand, there
would have been fewer people exposed to HIV. If a person with Card 4
had shaken 5 people’s hands, there would have been even more people
exposed to HIV.

The more sexual partners a person has, the greater the chance that
person will be exposed to HIV. In the same way, the more people a
person shares needles with, the greater the chance the person will be
exposed to HIV. The risk of exposure to HIV can be reduced by having
fewer sexual partners and never sharing needles.
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B Teach about ways to help prevent HIV

Demonstrate

Note: Have the standing students remain standing as you explain the
meaning of Card 2.

Some people aren’t standing, Let’s find out why. Raise your hand if you
have Card 2.

Call on a student with Card 2 to read the card instructions aloud.

Not shaking anyone's hand represents not having sex or never sharing
needles. Remaining sexually abstinent and never sharing needles for
any reason is the only 100% sure way to avoid HIV.

Survey

Ask the Card 2 holders:
» Did anyone try to shake your hand?

+ What strategies did you use to resist shaking hands?

(Note: Sometimes a student with Card 2 may have given in to pressure
and shaken someone’s hand. If this happened, use the opportunity to
discuss the challenge of staying abstinent under pressure.}

Demonstrate

Note: Have the standing students continue to remain standing as you
explain the meaning of Card 3.

Raise your hand if you have Card 3. These two people are also not
standing. Let’s find out what that card means.

Call on a student with Card 3 to read the card instructions aloud.

Shaking only the hand of the other Card 3 holder represents monogamy.
Monogamy means being in a life-long or very long-term relationship in
which you have sex only with that one person, who has sex only with
you. In a monogamous relationship, both people agree not to have any
other sexual partners. As long as neither person has HIV and they
remain faithful to each other, monogamy keeps people safe from sexual
transmission of HIV. To be completely safe, both partners must never
have shared needles with anyone for any reason. Being monogamous is
a commitment that can help people avoid HIV and other STD.
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Survey

4 Ask the Card 3 holders:

« Did anyone besides the other Card 3 holder try to shake your hand?

« What strategies did you use to resist shaking hands?

(Note: Sometimes students with Card 3 will not have followed directions
and will have shaken the hand of someone besides the other Card 3

holder. If this happened, use the opportunity to discuss the risk of
“cheating” in a monogamous relationship).

Explain

Sometimes people are monogamous within their relationships, but have
a series of short-term relationships one after the other. This is called
serial monogamy. Even though they have sex only with each other while
they are going out, the fact that the relationship lasts only a few weeks
or months means they are still at risk for HIV and other STDs.
Monogamy protects people only if they are ina very long-term, even
life-long committed and exclusive relationship.

Demonstrate

Raise your hand if you're standing but have a glove on. What do you
think the glove represents?

Aliow time for students to guess. Then explain what the glove
symbolizes.

The glove represents a latex condom. A condom is a latex or plastic
cover that fits over a man's penis during sex, so that no semen can enter
his partner’s body. Condoms can help reduce the risk of HIV
transmission. But condoms may not work 100% of the time.

Ask & Discuss

What are some reasons a condom might not work or be effective at
preventing transmission of HIV?

Allow time for students to respond to the question and discuss their
ideas.
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Summarize

When condoms are used incorrectly they can break or slide off.
Condoms can also break down when they are old or exposed to heat
and this can cause them to leak or break. Sometimes people forget or
fail to use a condom every time they have sex.

Demonstrate

If you are wearing a latex glove, look closely at the fingertips. If there is
a hole in one of them, it means the condom wasn't effective in reducing
your risk of HIV, so you have to remain standing. If your glove doesn't
have a hole in it, you can sit down. You avoided HIV by using a condom
correctly and consistently.

Allow the student with the intact glove to sit down.

Summarize

All of the people who are still standing put themselves at risk and may
have been infected with HIV. Being sexually abstinent and never
sharing needles for any reason is the only 100% protection from HIV.
Monogamy can also protect people, as long as neither of them has HIV
or another STD, and they remain in an exclusive relationship. If people
are sexually active, they can help protect themselves by using latex
condoms correctly every time they have sex.

Direct all students to sit down.

H Clarify how HIV is not transmitted

Explain

The handshake activity helped illustrate how HIV can be spread and
how it can be prevented. But it's important to remember that this was
just a demonstration. People do not get HIV from shaking hands with
someone who has it. You can’t get HIV from touching someone or from
everyday activities.
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Survey

Have you heard of any ways HIV is transmitted other than the ones you
learned about earlier? Are these facts or myths?

Allow students to respond to the question.

Prepare - =
Show the Ways HIV 1s Not Transmitted slide. Ways HIV Is Not
Transmitted
Explain HIV is not transmitted by:
+ Dopating blood
Compare the students’ responses with the * Hugging, kissing or shating

food
answers on the slide. If students state any

myths not listed on the slide, discuss these
as well.

» Tefephones, tollat seals,
tovyels or eating utensils

+ Tears, saliva, swreat or urine

AR i, AR AR Bt

+ Mosquiloes or ather |

HIV is not transmitted by: :

[Ty ———

Donating blood Slide 17

» Hugging, kissing or sharing food

» Telephones, toilet seats, towels or eating utensils

e Tears, saliva, sweat or urine

* Mosquitoes or other insects

(Note: If students share other transmission myths, such as who can and
can’t get HIV, be sure to clarify that it is people’s behaviors that put

them at risk, not their gender, ethnicity or sexual orientation. Stress that
anyone who practices risky behaviors is at risk for HIV.}

Ask & Discuss

Is it safe to be friends with someone who has HIV? Why or why not?

Allow students to respond to the question and discuss their ideas.

Summarize

HIV is not transmitted by casual everyday contact. So it is very safe to
be friends with someone who has HIV.
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B Teach about symptoms and

consequences of HIV
Explain |

You can't tell if someone has HIV. People with HIV may look and feel
well for a long time. They may not even know they have HIV. The only
way to know for sure is to get tested.

People with HIV may have flu-like symptoms when they are first
infected. These may last from a few days to a few weeks. Then they may
not notice symptoms for years. Many people in the early stages of HIV
have no symptoms, and there is no way to tell by looking that a person
has HIV at this stage. But even without symptoms, a person with HIV
can pass it to others through unsafe sex or sharing needles.

The sooner people with HIV see a doctor, the healthier they will stay.
Treatment with medicines can help stop the virus from growing and
damaging the immune system, so the person stays stronger and
healthier longer. The stage of HIV without symptoms can last 10 years
or longer without treatment, or several decades with early and ongoing
treatment.

Without treatment, as HIV slowly damages more of the immune system,
people may have fever, chills, a rash, sweating at night, achy muscles, a
sore throat, swollen lymph nodes and sores in the mouth. As HIV
progresses, the person may get sick more often. A person with HIV is
diagnosed with AIDS when his or her immune system can no longer
fight off certain kinds of diseases. These diseases eventually make the
person very ill. There is no cure for HIV, which is why it is so important
for people to know how to prevent and protect themselves from it.

In addition to the health consequences, people with HIV also face
emotional and social consequences. They have to learn to live with a
chronic disease. They may Have to take medicines many times a day.

" They have to tell any potential sexual partners that they have HIV, and
be sure to always use latex or plastic condoms if they have sex. And
sometimes people with HIV still face discrimination and
misunderstanding,

Ask questions and review the main points to ensure student
understanding.

HIv, 57D & Pregnancy Prevention 79




Lesson 7 * HIV Facts

Students demonstrate learning

Complete What I Learned About HIV
i s =)
Direct students to turn to What | Learned Drarorsvms e
About HIV on page 16 of the Student e ———-
Workbook and have them complete the activity | erremmmzrmme: -
sheet individually.
CDWEM br O s, bk i 0 4050 BTV med ety ?
End the lesson
(Brweey e nate ks by tetend wieh pouspisy wha Bas VT
Close e — [
Today you learned about another serious : I
consequence of sexual activity—being exposed Workbook page 16
to HIV. What is something new you learned
about HIV?

Allow as many students as possible to respond to the question. Try to
elicit the main points learned in the lesson:

» HIV is passed in semen, vaginal fluids, blood and breastmilk.

« HIV can be passed during sex or by sharing needles for any reason. It
is not passed by everyday contact or activities.

« The more sexual partners a person has, the greater the chance that
person will be exposed to HIV.

« Sexual abstinence and never sharing needles for any reason are the
best ways to avoid HIV. Life-long monogamy with a partner who
never shares needles can also protect people.

« Latex condoms can help sexually active people protect themselves
from H1V. Condoms must be used correctly every time a person has
sex.

« HIV damages the body’s immune system. Medicines can help people
with HIV stay healthy longer. But, over time, the body can no longer
fight off other disease and infections.

Assess

Collect students’ What | Learned About HIV activity sheets and
evaluate their work for this lesson.

Se
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Objective 1
Students explained how HIV is transmitted by:

[1 Completing the What | Learned About HIV activity sheet.
Objective 2
Students described symptoms of HIV by:

[0 Completing the What | Learned About HIV activity sheet.
Ohjective 3
Students explained the consequences of HIV by:

[0 Completing the What | Learned About HIV activity sheet.
Objective 4

Students explained why sexual abstinence is the best way to avoid
HIV by:

[11 Completing the What | Learned About HIV activity sheet.
Objective b

Studenis explained why it is safe to be a friend of someone who has
HIV by:

O Completing the What | Learned About HIV activity sheet.
(Scoring Rubric, page 182)
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HIV Handshake Cards

Directions: Copy and cut apart the cards. Make a Card 1 for all but 4 students.

Shake hands with 3 people.
Have each one sign your card.

Shake hands with 3 people.
Have each one sign your card.

Shake hands with 3 people.
Have each one sign your card.

HIV, STD & Pregnancy Prevention
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Shake hands with 3 people.
Have each one sign your card.

Master 3A

Shake hands with 3 people.
Have each one sign your card.

-------------------------------------------------------------------------------------------------------

Shake hands with 3 people.
Have each one sign your card.

----------------------------------------------------

____________________________________________________

{continued)
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HIV Handshake Cards ..

Directions: Copy and cut apart the cards..

---------------------------------------------------------------------------------------------------------

Do not shake
anyone’s hand.

Shake hands with only
i 1 other person who has

| Shake hands with 3 people.
Have each one sign your card.
1.

P2

HIV, STD & Pregnancy Prevention

Do not shake
anyone’s hand.

Shake hands with only

1
[}
3

Card 3. Sign each other’s cards.%

1 other person who has

Card 3. Sign each other’s cards.!

---------------------------------------------------------------------------------------------------------

Shake hands with 3 people.
Have each one signh your card.




©ETR Associates HEALTHf__/{/_f_rg_r Middle School

\.

What Is HIV?

HIV stands for human
immunodeficiency virus. It is the
virus that causes AIDS.

AIDS stands for acquired
immune deficiency syndrome.

HIV lives in semen, vaginal fluids,
blood, and breast milk of a
person with HIV. It can be passed
from one person to another
through these infected fluids.

HIV damages the body’s immune
system. Over time, the body can
no longer fight off other disease
and infections.
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Ways HIV Is
Transmitted

HIV can be transmitted:

e During vaginal, oral or
anal sex

e By sharing needles and
equipment to inject drugs,
steroids or vitamins

e By sharing needles used for
tattoos and body piercing

e From a mother to her baby

during pregnancy, childbirth
or breastfeeding
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Ways HIV Is Not
Transmitted

HIV is not transmitted by:
e Donating blood

e Hugging, kissing or sharing
food

¢ Telephones, toilet seats,
towels or eating utensils

e Tears, saliva, sweat or urine

e Mosquitoes or other insects

.

HIV, STD & Pregnancy Prevention



What I Learned About HIV

Directions: Use what you learned today to answer the questions.

@What are the 3 ways a person can get HIV?

@ What are at least 3 symptoms of HIV?

What are the consequences of HIV? Be sure to describe what happens
to the body over time when a person has HIV.

@What is the safest, best way to avoid HIV and why?

@ Why is it safe to be friends with someone who has HIV?

Self-Check

1 ilisted 3 ways a person can get HIV.
[ |tisied at least 3 symploms of HiV,

[O | described consequences of HIV, including what happens
to the body over time,

[} I explainad the best way o avoid HIV and why.
[ 1 explained why it is safe {o be around someone with HIV.
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Student Journal

Lesson 7: HIV Facts

Journal entry

Write at least 3 things you learned about STD. Be sure one of these things
includes the best way to prevent STD.
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Ways HIV Is Not Transmitted
* Donating blood

+ Hugging, kissing or sharing food
» Telephones, toilet seats, towels or eating utensils
+ Tears, saliva, sweat or urine

e Mosquitoes or other insects
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@ & 9 & & 8 0o 8 a 8 o

2 @ 9 & » v v ¢ @& ¢4 0 B Y 2 S 9 QO 60 6 & H I OO 6 4 @ D O O G

Class discussion notes
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Student Journal

Lesson 8: STD & Responsible
Actions

Journal entry

List some things you think would happen if a person had an STD and
didn't do anything about it.

If You Had an STD

You would need to:
Get treated.

Teli your partner(s).

Make sure your partner got treated.

(continued)
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Lesson 6

Making Safe Decisions

Overview

This lesson focuses on decision-making skills.
Students briefly review the seriousness of
unintentional injury and identify ways young
people can be injured. Then they learn
decision-making steps and work in pairs to
apply the decision-making process to a variety
of risky situations.

Time: 45-60 minutes

Lesson Objective

Students will be able to:

1. Demonstrate decision-making skills that can
be used to avoid or reduce the risk of
unintentional injuries.

1

:'.Nﬁﬁ‘)hﬁlﬁﬂeal@h e

Standard 5:

Decision Making
Performance Indicator
5.8.1; |dentify circumstanc-
es that can help or hinder
healthy decision making.
Performance Indicator
5.8.2: Determine when
health-related situations
require the application of a
thoughtful decision-making
process.

Performance Indicator
5.8.3: Distinguish when
individual or collaborative
decision making is
appropriate.
Performance Indicator
5.8.4: Distinguish between

Materials & Preparation

Prepare

+ Have Decision-Making Steps (Slide 6), or
make a transparency, if needed.

Copy
» Making Safe Decisions Scenarios (Master 4),
enough for the students in each pair to have
the same scenario.

Review
+ Making Safe Decisions (Student Workbook
pages 11-12), and Scoring Rubric, page 178.

ence & Injury Prevention

healthy and unhealthy
afternatives to health-
related issues or problems.

Performance Indicator
5.8.5; Predict the potential
short-term impact of each
alternative on self and
others.

Performance Indjcator
5.8.6; Choose healthy
alternatives over unhealthy
alternatives when making a
decision.

Performance Indicator
5,8.7: Analyze the outcomes
of a health-related decision.

 Education Standards

\
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! Lesson 6 * Making Safe Decisions

Health Terms
Review the teaching steps, slide, master and activity sheet for any terms
or concepts your students may not know, and be prepared to explain

] them. Examples:

f

* consequence * evaluate

» decision making * outcome

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

« Make copies of the Decision-Making Steps slide and distribute to
students. Review the steps as they apply to the concept of injury
prevention (e.g., risk taking, dares, following safety rules).

« Allow students to refer to their notes from previous lessons on ways
young people can be injured.

e Create flash cards that have one of the decision-making steps on each
card, and have students place them in the correct order. Use the cards
to help guide students through the decision-making process for a
sample situation, having them explain an appropriate response for
each step.

To ensure student success with writing:

+ Pair students with stronger writing skills with students who may
need help completing the Making Safe Decisions activity sheet. Or
allow students to record or draw their responses.
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B Get students ready for learning

Transition

Pretend you have to make a decision or choice about something that’s
important to you. On a piece of paper, write the different things you
would do, or steps you would take, to make that decision.

Allow students to focus and work quietly for a minute or two.

We will come back to and use what you wrote later in the lesson.

Debrief

How did the talk with your parent or another family member about
taking risks go? Does anyone want to share something you learned from
the talk with your family member?

Take a few minutes to follow up on students’ experiences with taking the
Time to Talk: Dares & Risks family sheet home and the talks they had
with their parents or other family members.

Motivate

You make decisions or choices every day. Some decisions are simple,
such as what to wear, while some are more complex. Even decisions
that seem simple at first can have important consequences. For
example, choosing what to eat for one meal can be a simple decision.
But, over time, the choices you make about what food to eat can have a
big effect on your health.

Would anyone like to share a decision you made recently?

Call on a few students to briefly share their experiences. If the decision
named lends itself to further discussion, follow up by asking how the
student made the decision—What kinds of things did he or she think
about? Did someone help?—and what the outcome was—Would he or
she make the same decision again?

Today you're going to learn about making decisions that can help keep
you safe.
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B Review ways injury can happen

Review & Discuss
What are some situations or ways people your age get injured?

Allow students to respond to the question and discuss their ideas.

Summarize

Young people can be injured in many situations. Areas to think about
include:

+ Motor vehicles Firearms
» Water Being a pedestrian
+ Fire o Falls

» Recreation

Severe weather

Explain

Sometimes when people have been injured in these situations, they feel
like it “just happened.” But, if you look closely, they made choices that
led to taking a risk. Today, you're going to learn steps that will help you
make safe decisions and avoid or prevent injuries in these situations.

E Teach about decision making

Prepare e
Show the Decision-Making Steps sfide. Dec'sgggﬂsakmg
1, Doan a dachalonnesd to be mada?
Explain R
::&hg:mcmmbvmlwﬁ
These steps can help you make the best & Do you pssheg it i drclon

¥ha candielpl

4. Whal cholces do you have?

decision in any situation.

5. What are the povsble outcomes for
wach of theaw cholces?

« The first step is to recognize that a decision
needs to be made.

&, YWhats the heatthy and 2alo cheolos for
youl? Why?

R e sty e et

7. Arayou happy with the resuts of your
dectalon?

« Then you need to stop and think. What do
you need to know to make a safe decision?
Do you have the information you need? if
not, how can you find it? What can help you make 2 safe and healthy
decision? What could get in the way?

ks B ek P

Slide 6
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Making Safe Decisions + l.esson 6

* Sometimes you can make a decision on your own. Sometimes you
many need help from someone else. So the next step is to decide if
you need help, and who can help if you need it.

* Once you have the information you need and know who can help, it’s
time to look at your choices, or options. What are all the possible
choices you have in this situation?

* Then, you need to think about what the possible outcomes, or
consequences, of each choice could be. Think about what positive
things could come from this choice. Then think about what negative
or dangerous things could happen.

+ After you've thought about all the possible choices and their
outcomes, it’s time to make your decision. Use the work you've done
so far to make the best, healthiest or safest choice for you.

* Later you can evaluate your decision. Are you happy with the results?
Would you make the same choice again? What would you change the
next time?

Every situation and decision is different for each person. The key is to
stop and think it through before you act so you can avoid unsafe risks.
These steps can help.

Model

Let’s go through the decision-making steps for a sample situation.
Read the following scenario to students:

You and your good friend Sam both like to swim. Sam discovered a lake
that is not far from your house, so the two of you hike over to check it
out one sunny Saturday afternoon. When you get to the lake, the water
looks cool and inviting. There’s a rope tied to a branch of a tree that
hangs over the lake. Sam says, “It would be fun to swing out on that
rope and drop into the watexr. Come on. You go first.” What will you
decide to do?

Then show the Decision-Making Steps sfide again and go though the
steps, using the sample scenario to show students how to apply them.
1. Does a decision need to be made?
Yes, you need to decide if you're going to try the rope swing.
2, Stop and think before you act. What do you need to know to make a
safe decision?
* How deep the water is
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‘Whether there are any rocks or other hazards in the water under
the swing

if the branch holding the rope swing is strong enough to hold

your weight

+ If there is anyone else around

« How well you can swim—would you be able to swim back to shore?

3. Do you need help with this decision? Who can heip?

+ You can make the decision yourself.

* You might want to have Sam think about the decision with you, so
you can both make the safe choice.

4. What choices do you have?
* You can swing on the rope.
* You can refuse to swing on the rope.
* You can let Sam go first to see what happens.

5. What are the possible outcomes for each of these choices?

1f you swing on the rope:

« Possible positive outcomes-—1It could be fun. Sam would be happy.

» Possible negative outcomes—The rope could break. The tree
branch could break. The water could be shallow or have hazards in
it. You could be injured. You could drown.

1f you refuse to swing on the rope:

* Possible positive outcomes—You'd avoid the risk and stay safe.
Sam would respect you for being safe.

« Possible negative outcomes—Sam might make fun of you or
get mad.

If you let Sam go first:

« Possible positive outcomes—Youw'd know if it was safe. It could
be fun.

* Possible negative outcomes—Sam could be injured or drown if the
rope or branch breaks, or if the water is too shallow.

6. What’s the healthy and safe choice for you? Why?

The safest decision is to not swing on the rope. But you might choose
to go on the rope swing if you check out the situation thoroughly and
find out that the water is deep enough, the rope is in good condition,

the tree branch is sturdy and both you and Sam are good swimmers.

i
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7. Are you happy with the results of your decision? Why or why not?

You would be happy with the decision if both you and Sam stayed
safe and didn’t get hurt.

Explain

People have different skills and experiences, For example, in the rope
swing situation, if you didn’t know how to swim, it wouldn’t be safe to
go into the water at all. But if you were a good swimmer, there were
other good swimmers around, and you checked out the situation
carefully and found that the risks were low, it might be OK for you to
use the rope swing to jump into the water. This is why it’s so important
to stop and think, and to gather all the information you need, before
making a decision.

i@ Students practice decision-making skills

Practice

Now lets go through the steps again, for another sample situation. This
time, | want you to answer the decision-making questions.

Read the foliowing scenario to studentis:

Daryl is your best friend. You both play on the soccer team. One day
Daryl says, “My brother's home from college and is going to pick me up
after practice tomorrow. He can give you a ride home too.” You know
your mom is going to be busy tomorrow afternoon, so you agree.

After practice the next day, Daryl’s brother is waiting in the parking lot.
When you open the car door, you smell alcohol and there’s an open beer
can in the cup holder. Daryl climbs into the back seat. Daryl’s brother
laughs when you hesitate and tells you to get in the car.

Show the Decision-Making Steps slide. Then go through the process,
asking students to brainstorm answers to each of the questions. Use the
guide below to reinforce appropriate answers.
1. Does a decision need to be made?
Yes, you need to decide if you're going to accept the ride from Daryl’s
brother.
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it 2. Stop and think before you act. What do you need to know to make a
safe decision?

f The safety rule is NEVER to ride with a driver who has been drinking
or using other drugs.

3. Do you need help with this decision? Who can help?

You can make the decision yourself.

You may want to ask your coach or another adult for help, especially
if Daryl’s brother puts pressure on you to get in the car.

4. What choices do you have?

i ! You can get in the car and let Daryl’s brother drive you home.

i You can refuse to get in the car.
}- 5. What are the possible outcomes for each of these choices?
1f you get in the car:

+ Possible positive outcomes—Daryl and his brother won't get mad.
You might get home without a problem.

* Possible negative outcomes-—Daryls brother could lose control of
the car and get in a crash. You and Daryl could be badly injured or
even killed. Daryl’s brother might be pulled over by the police and
arrested for driving under the influence.

If you refuse to get in the car:

» Possible positive outcomes—Yowd avoid the risk and stay safe.
Daryl might get out of the car and stay safe too. Youwd feel good
about following a very important safety rule.

* Possible negative outcomes—Daryl’s brother might get mad. You
will have to find another ride home.

6. What's the healthy and safe choice for you? Why?

The only safe decision is to refuse the ride. Riding in a car with a
; driver who's been drinking is very dangerous.

7. Are you happy with the results of your decision? Why or why not?

You would be happy with the decision if both you and Daryl stayed
safe. In the future you might choose not to accept a ride home with
someone you haven’t met before. You might want to ask your mom
about it first, and that you can call her to come get you if the ride
didn’t work out. You may also want to ask your parents for advice on
what to do if you are ever in a situation like this again.
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Complete

Direct students to turn to Making Safe
Decisions on page 11 of the Student
Workbook.

Now yowll have a chance to use the decision-
making steps we just learned to help you make

a scenario. After you read the scenario, you
both need to complete the steps on the Making
Safe Decisions activity sheet.

Pair students and distribute copies of one of
the Making Safe Decisions Scenarios to each
pair. Depending on class size, some scenarios
will be completed by more than one pair.

Allow time for students to complete the activity
sheet, Circulate as pairs work to provide
guidance and feedback.

!End the lesson

Close

Read each of the Making Safe Decisions
Scenarios aloud and ask the pair who
responded to that situation to share the

came up with the same decision.

lence & Injury Prevention

a safe decision. You and a partner will be given

Making Safe Decisions * Lesson 6

B Students demonstrate learning

I ‘Maldng Safe Decislons
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decision they made in Step 6 and explain why this is a healthy and safe
decision. If more than one pair completed a scenario, ask them if they

As each pair shares, ask the class to give a thumbs-up if the decision
named was a safe decision, or a thumbs-down if it was an unsafe
decision. If any students give a thumbs down, as them to share why they
think the decision is unsafe and to suggest a safer one.
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Not all injuries can be prevented. But most can be avoided if you think
about how to avoid or reduce the risks. Stopping to ask questions and
think through the possible outcomes of different choices can help
prevent many injuries.

Assess

Collect students’ Making Safe Decisions activity sheets and evaluate
their work for this lesson.

Objective 1
Students demonstrated decision-making skilis that can be used to
avoid or reduce the risk of unintentional injuries by:

[1 Completing the Making Safe Decisions activity sheet.

(Scoring Rubric, page 178)
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\

Decision-Making
Steps

@ Does a decision need to be made?

@ Stop, think before you act. What
information do you need to help you
make a healthy and safe decision?

@ Do you need help with this decision?
Who can help?

@ What choices do you have?

What are the possible outcomes for
each of these choices?

@ What’s the healthy and safe choice
for you? Why?

@ Are you happy with the results of
your decision?

HIV, STD & Pregnancy Prevention
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Making Safe Decisions
Scenarios

Directions: Make copies of the scenarios below. Cut them into strips and give
1 to each pair. Depending on class size, you may have to give each scenario to
more than one goup. Distribute the scenarios based on the interest of your students.

Scenario 1

that there are some uncooked hamburgers in the refrigerator. Your friend asks you to light the griil to

|
I
[
i You and your friend are at your house alone after school. You are both hungry and you remember
I
I
| cook the hamburgers. What should you do?

[T ———— |

L o e et e — — _!
I 1
| |
" Scenario 2 |
[ I
: You go down into your basement looking for a hammer to finish a school project. While you are i
i searching, you open a drawer and discover a handgun. What should you do? :
I

I |
B e e e e e -
| |
! Scenario 3 i
i You are walking to a friend’s house. it’s getting dark and there are no sidewalks along the road you }
| are taking. What should you do? }
i |
L e e e e e e e ot ot e et e e £ i 2 i s 1 Bk e e et e J
[ i
|  Scenario 4 I
I I
: You and your friend are playing catch with a baseball. You try to throw the bail over the house but it ;
i gets stuck on the roof. You notice a tree right next to the house that you could climb to get on top i
} of the roof. What should you do? {
I !
e e o e e e e e e e e e e e e 4
: |
% Scenario b !
I You're at home by yourself. You notice that it is getting windy and dark outside. You hear a tornado {
E warning on the radio but it’s just about time for your favorite TV show. What should you do? :
I !
L e o e e e e et e e ot e e e et i e e e -
| |
| Scenario 6 §
: You and a friend ride bikes over to the high schoo! football stadium. Your friend dares you to take :
1 your bike to the top of the stadium and ride it down the stairs without putting on your brakes. What 1
| should you do? I
t I
L
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Making Safe Decisions

Directions: Read the scenario with your partner. Then work through the
decision-making steps by answering the questions. Make sure you come up
with at least 2 choices in Step 4.

@ Does a decision need to be made? If yes, what do you need to decide?

@ Stop, think before you act. What information do you need to make a
safe decision?

@ Do you need help with this decision? Who can help?

@ What choices do you have?

@ What are the possible outcomes for each of these choices?

Choice 1
Possible Positive Outcomes Possible Negative Outcomes
Choice 2
Possible Positive Cutcomes Possible Negative Outcomes

(continued)

Violence & Injury Prevention 11




Making Safe Decisions

{continued)

Choice 3

Possible Positive Outcomes Possible Negative Outcomes

@ What's the healthy and safe choice for you? Why?

@ How will you know if you're happy with the result of your decision?

O

0
]
in|

A

Self-Check

| stated a decision that nesded to be made.

I identified information | would need to make a safe
decision.

t decided if | needed help making the decision.

I identified at least 2 choices and identifiad 1 positive and
1 negative outcome for each.

I identified the healthy and safe choice and explained why
it is healthy and safe.

} explained how | will know I'm happy with my choice.

12
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My Decision

Directions: Think about an issue related to sexuality that you will have
to make a decision about one day. Then complete the decision-making
steps. You will not have to share your answers.

» Situation

@ Does a decision need to be made?

@ Stop and think before you act. What information do you need to help
you make a healthy and safe decision?

@ Do you need help with this decision? Who can help?

@What choices do you have? Identify at least 2.

Choice #1

Choice #2

Cheice #3

@ What are the possible outcomes for each of these choices?

Choice #1

Possible Positive Outcomes Possible Negative Outcomes

(continued)
HIV, STD & Pregnancy Prevention 21




My Decision

{continued)
Choice #2
Possible Positive OQutcomes Possible Negative Outcomes
Choice #3
Possible Positive Qutcomes Possible Negative Outcomes

@ What'’s the healthy and safe choice for you? Why?

What would help you be happy with the results of your decision?

Self-Check

7 1stated a decision that needed to bs made.

| identified information | would need to make a safe
decislon.

O

£ | decided if | needed help making the decision.

{3 lidentified at least 2 choices and identified at least 1

positive and 1 negative outcome for each.

| identified the healthy and safe choice and explained why

it is healthy and safe.

O 1explained how | would know iIf | was happy with my
choice.

O
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What relationship characteristics did you notice from
the video? Was this a healthy relationship or an
unhealthy relationship? How do you know?

A
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Could the friend of the girl in the video handled the
situation better? If you were the friend of the girl from
the video, what would you do or say in this situation?
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Healthy & Unhealthy Relationships

Assignment:

Read the examples below. Think about what qualities the relationship in the example
shows and decide if it is healthy, unhealthy or some of both. Write down your thoughts
for each relationship example on a word document or piece of paper in complete
sentences. Include the following in your responses:

« ldentify if it is a healthy or unhealthy relationship (maybe both) and explain why

you think so using 2 specific details from the paragraph
« Identify or list specific qualities described

« Describe how the relationship could be heaithier in any way providing at least
one example. explained in complete sentences.

1. When Audra got a part-time job after school, her partner Sam wasn't happy about it
because he thought Audra would flirt with the guys she met at work. Sam also can't
understand why Audra is tired on the weekends and keeps pressuring her to go out
and do things when she wants to stay home and rest. He fold her he was angry
because she was giving all her attention to some guy at work instead of him.

2. Pedro and his girlfriend Allison usually do something together on Saturdays. This
fall, Pedro joined a soccer team that has practice two nights a week and games on
Saturdays. So, they switched theirschedule to spend time together on Sundays, but
Allison still comes to most of the games to cheer himon. She also joined a dance
class that meets on the nights Pedro has soccer practice so she would have
something else to do.

3. A girl notices her boyfriend is getting a lot of attention from two different people at
school. She goes up fo each of them separately and warns them to stay away from
him, "or else.” '




Healthy & Unhealthy Relationships

. A couple has an agreement that they won't put passwords on their phones and can
check each other's’ texis and social media accounts whenever they feel like it.

. A guy walks his girlfriend toa school every moming, meets her for lunch every day,
and picks her up to walk her home at the end of each afternoon.

. A guy notices his girifriend is getting a lot more texts than usual. When he mentions
it, the girl says he's imagining things. When his girifriend goes to use the bathroom,
he checks her phone and reads her texts.

. A couple text all the time. But when they get together, whether alone or with friends,
they feel uncomfortabie talking to each other.

. One partner usually decides when, where, and what they do together. The other
partner says they don'tlike making decisions and is fine with this.




Lesson 4

Relationships

Qualities of Healthy

Overview

In this lesson, students learn about the
qualities and benefits of healthy relationships.
After identifying qualities of healthy and
unhealthy relationships, they read scenarios
and identify the healthy and unhealthy
qualities in each relationship. They discuss the
benefits of healthy relationships, then analyze
one of their own healthy relationships to
describe its qualities and benefits.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Compare and contrast healthy and
unhealthy relationships.

2. Describe characteristics of healthy relationships.
8. Describe benefits of healthy relationships.

o

Comprehending Concepts

Performance Indicator
1.8.1: Analyze the
relationship between
heaithy behaviors and
personal health.

Standard 2:
Analyzing Influences

Performance Indicator
2.8.1: Examine how the
family influsnces the health
of adolescents.

Performance Indicator
2.8.3: Describe how peers
influence healthy and
unhealthy behaviors,

Materials & Preparation

Prepare

Review

Scoring Rubric, page 155.

Emotional & Mental Health

+ Have Relationship Case Study (Slide 4) and Benefits of Healthy
Relationships (Slide 5}, or make transparencies, il needed.

+ Relationship Case Studies (Student Workbook page 6).
» My Healthy Relationships (Student Workbook pages 7-8}, and
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Health Terms

Review the teaching steps, slides and activity sheets for any terms or
concepts your students may not know, and be prepared to explain them.

Fxamples:
e acquaintance « empath

q patiy
o case study » manipulation
« companionship o relationship
» confidence + sibling

Support for Diverse Learners

To ensure student success with comprehending concepts:

« Pre-teach new concepts and terms. Write new terms on the hoard.
Frequently use verbal checks for comprehension. Clarify terms that
may have multiple definitions (e.g., acquaintance, confidence).

« Distribute copies of the Benefits of Healthy Relationships slide and
review with students, providing examples as needed.

« Be prepared to define the qualities of unhealthy relationships as
discussed in the lesson, particularly the types of abuse. Discuss how
Case Study 2 can be interpreted/perceived as a form of bullying or
intimidation.

« Consider that some students may have never experienced healthy _‘
relationships as described in the lesson. Help them to think of or v
identify healthy relationships they may have seen or read about in
books, movies or television shows, and use these examples when
responding to the My Healthy Relationships activity sheet.

To ensure student success with reading:

« Pair students with stronger reading skills or peer tutors with students
who may need help reading the stories on the Relationship Case ;
Studies activity sheet.

To ensure student success with writing:

« Prepare a checklist of healthy and unhealthy qualities that students
might refer to when completing the Relationship Case Studies
activity sheet.

« Pair students with stronger writing skills or peer tutors with students
who may need help responding to the questions on the My Healthy
Relationships activity sheet. Or allow students to respond to the
questions on the activity sheet by drawing pictures, acting out
responses or singing/rapping.
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B Get students ready for learning

Transition

In the last class, you described some action steps you could take to
improve your emotional health. On a piece of paper, write a sentence or
two about what happened when you tried these steps. How did it work?
Is there something else you want to try? If you haven't tried the steps
yet, write about when and where you will try them and what you expect
to happen.

Allow students to focus and work quietly for a minute or two.

Motivate

How would you define the word relationship?

Call on students to share their definitions, and make a list of key points
on the board.

Think of a relationship you have that you consider a good relationship.
You don’t have to share the person’s name. What do you like about this
relationship? How does it make you feel? '

Allow time for students to share what they like and how they feel about
their relationships.

B Discuss qualities of healthy relationships

Explain

The relationships you have with other people have a big effect on your
emotional and social health.

People begin to form relationships with parents and siblings as soon as
they are born. As you get older, school and neighborhood friends
become important. You also begin to have relationships with adults
outside the home, such as teachers and coaches.

Some people have many different relationships with a wide circle of
friends and acquaintances (people they know but not as well as friends).
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Others prefer to have only a few close friends. Some relationships are
with people you talk to or see every day. You may also have
relationships with people you talk to or see only once in a while.

You shared a little about a good relationship in your life. Think about
the qualities or things about that relationship that make it a good or
healthy relationship for you.

Ask & Discuss

What are some qualities of healthy relationships?

Allow students to respond to the question and discuss their ideas, Make
a list of qualities on the board.

Make sure the following qualities aré fncluded.

* Kindness

s Trust

* Clear communication

* Keeping confidences

» Listening

* Being honest

* Respect for each other

* Seeing the other person’s point of view (empathy)
» Working out differences

* People can be themselves

* Having fun together

| Discuss qualities of unhealthy
relationships

Explain

Relationships arent always healthy. Sometimes connections with others
can be unhealthy or hurtful. It's important to be able to recognize both
healthy and unhealthy qualities of relationships so you can choose
healthy connections with others or work to improve the unhealthy
things about a relationship.

HEALTHS #ary  Middle School




Qualities of Healthy Relationships * Lesson 4

Ask & Discuss

‘What are some qualities of unhealthy relationships?

Allow students to respond to the question and discuss their ideas. Make
a list of qualities on the board.

Make sure the following qualities are included:

e [ack of trust

e Jealousy

s Unfair fights

« The other person tries to change you

s lying

« Manipulation (tricking the other person into doing things for you}
e [ ack of understanding

* Lack of respect

» Poor communication

» Abuse (physical, emotional, sexual)

Students analyze example relationships

Explain

Relationships aren’t just one thing. Sometimes they have both healthy
and unhealthy qualities. Few relationships are perfect. People in healthy
relationships may have times when they disagree or have problems with
each other, and unhealthy qualities can exist even in a mostly healthy
relationship. 1t's important to be able to identily unhealthy qualities in
your relationships so that you can work on

improving them. Yow're going to have a chance -
to read about some relationships and identify Relationship
the healthy and unhealthy qualities in each Cif:ﬂfi:‘dy
one. et gitieds s

'

Pre are him £ Goereh Svat 2har sl ko glay vided pantes.

p Barik txtad bazk that ba had b Bk soma
hemewark, BiA Dars wht huady baving bls e

Iads ovac. Dar fe bacd bt biieg 1o Masan. Hy
\derutardy thal Wason baa & harder e making
Faw Hande. 5o L rark day ha miked Masan ta
e hi il Bl nare et ahtor sohood 19 lay
bavibal,

Show the Relationship Case Study sfide. Read
or have students read the case study aloud.

Haalthy Qualites Ve althy Gualites

A1 i WPt e b

Slide 4
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\ Model

Now let’s look at the healthy and unhealthy qualities in this
L) relationship.

Help students analyze the case study to identify both healthy and
i unhealthy qualities in the relationship. Make sure the following qualities
are named.

:f*‘ * Healthy qualities-—Derik and Mason enjoy hanging out together. Derik
' has empathy for Mason. Derik compromises and invites Mason over to
1 meet his new friends.

i  ‘Unhealthy qualities—Derik lies to Mason. Mason may be depending
on Derik to be his only friend.

Complete & Share Relationship Case Studies

] 1 _ Pair students or put them in groups of 3 and ,C.,.E:a,::;mm- }

b direct them to turn to Relationship Case SEommmae =T
Studies on page 6 of the Student Workbook. R e
’ Read these 2 case studies and list the healthy
il Feum o
b i and unhealthy qualities you see in each pEmmssmmsm
1 relationship. You can use the lists of qualities T
i on the board to help you complete the activity — =
. sheet.

| Allow time for students to complete the activity

Workbook page 6
sheet. Then discuss each of the case studies.

I What are the qualities of Shelly and Maria’s relationship?

Allow students to respond to the question. Make sure the following
qualities are named:

» Healthy qualities—Maria stands up for herself and refuses to do
Shelly’s homework for her. Shelly apologizes to Maria and respects
her decision.

s Unhealthy qualities—Shelly tries to manipulate Maria into doing her
homework. Maria thinks Shelly won't be her friend if she doesn’t do
Shelly’s homework.

A | What are the qualities of Jess and TJ’s relationship?

Alfow students to respond to the question. Make sure the following
qualities are named:
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e Healthy qualities—dJess and TJ both like something about the other
person.

+ Unhealthy qualities—TJ teases and doesn’t show respect for Jess.
Jess feels scared to stop being friends with Td.

Review

Which of the 3 case study relationships—Derik and Mason, Shelly and
Maria, Jess and TJ—are more healthy than unhealthy?

1s any of the case study relationships unhealthy enough that one of the
people should end the connection?

Allow students to respond to the questions and discuss their ideas. Be
sure to note that the relationships in the example case study from the
slide and Case Study 1 on the activity sheet are worth working on
because both people want the relationship and are willing to
compromise and reach out to each other. Explain that Case Study 2 is
mainly unhealthy. Because T.J isn’t willing to see Jess’s point of view or
change, Jess might be better off not being in this relationship.

Identify benefits of healthy relationships

Ask & Discuss

What are the benefits, or things you get, froma healthy relationship?

Allow students to respond to the question and discuss their ideas. Make
a list of benefits on the board.

Prepare : -
Show the Benefits of Healthy Relationships Benefits of Healthy
. Relationships
slide.
» Companionship
. + Love and affection
Expla‘n + Trust

« Knowing someone is there
for you

Some of the benefits of healthy relationships

. + Having fun
include:

« Sharing hopes and dreams

» Suppert in tough times

KPR ooy Sty b et

+ Companionship

« Love and affection

» ‘Trust Slide 5

« Knowing someone is there for you
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Lesson 4 * Qualities of Healthy Relationships

* Having fun

* Sharing hopes and dreams

* Support in tough times

‘ Compare the benefits on the slide to those the students listed and add
| f? any that weren’t already mentioned to the fist on the board.

Ask & Discuss

5 How can your healthy relationships with family and friends have a
positive effect on your emotional health?

Allow students to respond to the question and discuss their ideas.

Summarize

e The healthy relationships you have with family and friends help give
p you a feeling of belonging. When you have a healthy relationship with
someone, you support each other and help each other stay healthy.
Healthy relationships with family and friends give you people to talk to
when you need help with woublesome feelings, and people who will
encourage you to make good choices about your health.

B Students demonstrate learning

complete I My Heajthy:_ﬂelauonshlpl
Direct students to turn to My Healthy ',:_":'f“""”“"'““"""‘i”; "
L Relationships on page 7 of the Student B =
o Now you’ll have a chance to use what i
L you've learned today to. think about some T —
E of your own healthy relationships. —— =
Review the directions with students and
alfow time for them to complete the activity _ =
'.2‘ sheet, R - ,
:3 Workbook pages 7-8
:
i
.
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B End the lesson

Close

Almost every relationship has healthy qualities, as well as things that
need some attention or even some hard work. Paying attention to these
qualities in all of your relationships can make you a better friend.

What do you think is the most important quality of a heaithy
relationship and why?

Allow students to share their ideas. Reinforce the healthy qualities they
name and explain that different people may value certain healthy
qualities more than others, but all of these qualities help make
relationships healthy and worth working on.

Assess

Collect students’ My Healthy Relationships activity sheets and evaluate
their work for this lesson.

Objective 1

Students compared and contrasted healthy and unhealthy
relationships by:

[J Completing the My Healthy Relationships activity sheet.

Ohjective 2
Students described characteristics of healthy relationships by:
0 Completing the My Healthy Relationships activity sheet.
Objective 3
Students described benefits of healthy relationships by:
{1 Completing the My Heatthy Relationships activity sheet.

(Scoring Rubric, page 155)

Emotional & Mental Health
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Relationship Case Studies

Directions: Read each case study. Then list the healthy and unhealthy
qualities in each relationship.

Shelly has always been very popular. Maria was glad when Shelly asked if she'd come over
and help her with some homework. Since then, Shelly has asked Maria for help on a lot of
homework assignments. Yesterday, Shelly asked Maria to do her homework for her. Maria
really likes Shelly and is scared that if she doesn't do Sheily’s homework, Shellj,r won't be
friends with her anymore, But Maria also doesn’t want to cheat. So Maria told Shelly she
would be happy to help with homework, but she won’t do it for her. Shelly got mad and asked
Maria to leave. But the next day at school, Shelly told Maria that she was wrong. Shelly said
she was sorry and still wanted to be friends. -

Healthy Qualities Unhealthy Qualities

Jess and TJ met on the track team. Jess admired how good TJ was at sports, and TJ enjoyed
Jess's sense of humor, so they became friends. But lately Jess isn’t having as much fun with
1. TJ teages Jess all the time about not being as fast or strong as other members of the team.
One day after track practice, TJ hid Jess’s clothes in the locker room when Jess was in the
shower. When Jess got upset, TJ just laughed and told Jess not to be such a baby. The next
day, TJ acted like nothing had happened. Jess is scared to stop being friends with TJ, because
Jess has seen TJ be really mean to other kids on the team who TJ doesn’t like.

Healthy Qualities Unhealthy Qualities
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My Healthy Relationships

Then answer the questions.

Directions: Think about what you've learned today about relationships.

unhealthy relationship.

Healthy Relationship:

ow do people commuricate?. " e

Explain how each of these things would be different in a healthy versus an

Unhealthy Relationship:

Healthy Relationship:

Unhealthy Relationship:

Healthy Relationship:

Unhealthy Relationship:

Emotional & Mental Health
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My Healthy Relatlonshlps

{continued)

@ Think about a healthy relationship you have in your own life (or one you
have seen or read about). Describe at least 3 qualities this relationship has,
and describe at least 2 benefits you get from this relationship and other
healthy relationships in your life. Be specific.

Self-Check

[J | explained the qualities of healthy and unhealthy
refationships.

O [ described at least 3 quailtles of a heatthy relationship.
03 1described at least 2 benefils of healthy relationships.

HEALTHSmarr  Middle School




Lesson 1
Healthy Romantic
Relationships

Overview

In this lesson, students learn about healthy
romantic relationships. They list words that
describe a good relationship in their lives, then
learn about and discuss qualities of healthy and
unhealthy relationships. After practice in
identifying healthy and unhealthy qualities in

some relationship scenarios, they discuss ways
to build healthy romantic relationships. They

can develop healthy relationships.

Time: 4560 minutes

Lesson Objectives
Students will be able to:

7

Standard 1:
Comprehending Concepts
Performance Indicator
1.8.1: Analyze the
relationship between healthy
behaviors and personal
health.

complete an activity sheet to identify qualities of healthy relationships,
explain why these qualities are important and think about how they

1. Explain the qualities of a healthy romantic relationship.
2, Differentiate healthy and unhealthy romantic relationships.
3. Describe strategies for building healthy romantic relationships.

Materials & Preparation

Prepare

prior to teaching this unit.

transparencies, if needed.

HIV, STD & Pregnancy Prevention

* Review school district guidelines and policies on sexuality education
prior to teaching this unit and make adaptations as needed.

¢ Be sure to send the Family Letter (Master 1) home with students

» Have Qualities of Healthy Romantic Relationships (Slide 1) and
Qualities of Unhealthy Romantic Relationships (Slide 2), or make




Lesson 1 + Healthy Romantic Relationships

Review

Building Healthy Romantic Relationships (Student Workbook pages
2-3), and Scoring Rubric, page 177.

Health Terms

Review the teaching steps, slides and activity sheet for any terms or
concepts your students may not know, and be prepared to explain them.

Examples:

* abuse « jealousy

¢ balance + overdependence
* control * partner

o flexibility » romantic

Support for Diverse Learners

To ensure student success with comprehending concepts:

Assess students’ knowledge and understanding of sexual health and
relationships prior to instruction.

Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

Review and clarify terms and idioms that may have the potential for
multiple interpretations (e.g., romantic, balance, relationship,
affection, abuse). Provide concrete examples, analogies,
interpretations or experiences related to sexual health and
relationships.

Ask students to complete prompts to provide examples to facilitate
the discussion of relationship qualities (e.g., a person shows a lack of
respect when she..., a person shows trust in another person when

he...).

Create a “relationship pizza.” Give each student a “wedge” or piece of
pizza (cut from plain paper). Have them draw their favorite pizza
toppings on it, and then draw or describe a positive or healthy quality
they bring to their relationships. Have students put together healthy
relationship pizzas from the various pieces. This can help the teacher
learn which qualities the students value most.

Create a handout with the relationship story example students
practice analyzing in class. Allow students to read the story and
answer the questions about relationship qualities in pairs. Pair
stronger readers with students who may need help.
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To ensure student success with group activities and communicating about

sexual health issues:

« Be aware of family and cultural beliefs and values around what is
appropriate and acceptable in relationships. For example, physical
displays of affection in public may be considered inappropriate, or
differences of control between partners may be customary or
acceptable in some cultures. Respect these differences when asking
students to discuss qualities of healthy and unhealthy relationships.

« Consider the cultural, personal and family beliefs that may underlie
any discussion of sexuality-related topics and issues of a personal
nature. Incorporate students’ understandings and cultures into class
discussions.

» Review the Tips for Answering Questions About Sexuality teacher
page from Lesson 2 prior to instruction.

o Consider a private discussion with students who appear reticent or
reluctant to discuss sexual health issues with peers in class or with an
adult family member. Some students may have family rules that
prohibit such discussions. Those students should be given the same
respect by peers as other students who are willing to openly
communicate about sexual health issues in class discussions.

« Modify large-group discussions by allowing students to start the
activity in pairs. Then, when they feel more comfortable, move into
larger groups of 4 students to continue sharing and discussing.

To ensure student success with reading:

« Distribute copies of the Qualities of Healthy Romantic Relationships
and Qualities of Unheaithy Romantic Relationships slides.

To ensure student success with writing:

« Allow students to create icons or illustrate the qualities of healthy
and unhealthy romantic relationships. Check for understanding and
match of icons or drawings to concepts.

« Pair students with stronger writing skills or peer tutors with students
who may need help responding to the Building Healthy Relationships
activity sheet, or allow students to complete the activity sheet as
homework.

- HIV, STD & Pregnancy Prevention 3
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B Get students ready for learning

Transition

Think about your best [riend or someone close to you with whom you
would say you have a healthy relationship. On a piece of paper, write
some words that describe your relationship with that person.

Allow students to focus and work quietly for a minute or two. Then ask
students to share the words they wrote, Help them frame these words as
qualities of their friendships.

Motivate

These are all important qualities of friendships. They are qualities that
make the relationship a healthy or good one that benefits both people.
All relationships can have healthy or unhealthy aspects. Think of some
friendships yow've read about or seen on TV, in movies or between
people you know.

1f the relationship shown was a good one, what things did the
characters or people say or do that made the relationship seem healthy?

Under the heading “Healthy Qualities,” write the healthy qualities on the
board as students name them. Point out any that were also named
earlier.

If the relationship was a bad one, what did the characters or people say
or do that made the relationship less healthy, hurtful or dangerous?

Under the heading “Unhealthy Qualities,” write the unhealthy qualities
on a separate list on the board. Keep the lists on the board for later
review.

Today you're going 1o be learning more about the characteristics, or
qualities, of healthy and unhealthy romantic relationships.
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Teaching Steps

H Define romantic relationships

Ask & Discuss

What do you think of when you hear the term romantic relationship?

Allow students to respond to the question and discuss their ideas.

Summarize

Having a romantic relationship implies that people are attracted to or
like each other as more than friends. People in a romantic relationship
want to be close to each other emotionally and physically. Romantic
relationships often begin with attraction and develop emotional
closeness as the two people share their thoughts and feelings with each
other. It’s also possible for romantic relationships to grow out of
friendships, when two people who are already close begin to feel
attracted to each other in a romantic way. The feeling of “falling in love”
is often part of a romantic relationship.

Just like friendships and other relationships, romantic relationships can
have healthy or unhealthy qualities.

B Examine qualities of healthy romantic
relationships

Explain

There are many qualities that make a romantic relationship healthy.
Many of these are similar to the ones you listed

at the beginning of class to describe your _ =
relationship with your friend. Qualities of
Healthy Romantic
Prep are Relationships
* Balance
Show the Qualities of Healthy Romantic * Respongibitity for seif
+ Flexibility

Relationships slide.
= Trust

1

i

§ * Respect
I * Communication
£

[Ty ———

Slide 1

HIV, STD & Pregnancy Prevention 5



Lesson 1 * Healthy Romantic Relationships

Explain

Discuss the qualities one at a time, asking students how they would
explain each one before you clarify:

Healthy romantic relationships have these qualities:

Batance. Both partners give something to the relationship and both of
them get something from it. The sharing feels fair and equal.

Responsibility for self. Each partner takes responsibility for his or her
actions and behavior in the relationship.

Fiexibility. Both partners are able to bend, or change, if needed. They
allow their relationship to change, grow and develop over time.

Trust. Partners are honest with each other. They know they can
believe and count on the other person.

Respect. Each partner thinks about the other’s needs and feelings.
They treat each other well. They don’t pressure the other person to do
things he or she doesn’t want to do.

Communication. The partners communicate openly and honestly.
They talk about things and listen to each other. They are willing to
work out disagreements.

Review

Now look at the things you listed that make a relationship good, and
let’s see how those things fit into these categories.

Review the list on the board under the heading “Healthy Qualities,” and
help students relate the list to the qualities of healthy romantic
relationships. For example, ask, “which of these are an example of
bafance in a relationship?” '

B Examine qualities of unhealthy romantic
relationships

Explain

An unhealthy romantic relationship has certain traits, too. When a
relationship is unhealthy, one or both of the partners are likely to feel
unhappy, stressed, scared or bad about himself or herself.
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Prepare
HH i Qualities of
Show.the Q‘uaiitlles of Unhealthy Romantic Unhenlihe Ramantic
Relationships slide. Relationships
« Jealousy
Explain - * Overdependence
i Selfishness
Discuss the qualities one at a time, asking 11 + contral
students how they would explain each one ? * Lack of respect
before you clarify. 1 * Abuse
Unhealthy romantic relationships often have e —
these qualities: Siide 2

+ Jealousy. One partner fears losing the
affection of the other and becomes suspicious and controlling,

+ Overdependence. One partner relies on the other to meet all of his or
her emotional, physical or social needs.

+ Selfishness. One partner has little or no concern for the needs of the
other.

« Control. One partner tries to have power over the relationship and the
other person’s actions.

» Lack of respect. Partners don't think about the other’s needs and
feelings. They may treat each other badly, or one may pressure the
other to do things he or she doesn't want to do.

+ Abuse. One partner physically or emotionally mistreats the other.
Abuse can be verbal-—put-downs or criticism of a person’s
personality, abilities or behaviors. It can be physical—hurting or
threatening to harm the other person’s body.

Review

Now look at the things you listed that make a relationship unhealthy,
hurtful or even dangerous, and let’s see how these things fit into these
categories.

Review the list on the board under the heading “Unhealthy Qualities,”
and help students relate the list to the qualities of unhealthy romantic
refationships, For example, ask, “Which of these are an example of
jealousy?”

: IV, STD & Pregnancy Prevention 7




Lesson 1 « Healthy Romantic Relationships

B Students practice differentiating healthy
and unhealthy romantic relationships

NModel

Here’s something someone in a healthy romantic relationship might say.
Listen, and then tell me what qualities are being described.

“ know my boyfriend will always be there for me if 1 have a problem
and need to talk about it. He really listens to me.” (trust, respect,
communication) -

Here's something someone in an unhealthy romantic relationship might
say. Listen, and then tell me what qualities are being described.

“] want to try playing the drums. I told some friends [ was going to sign
up for a class, and my girlfriend said I shouldn't bother because I had a
terrible sense of thythm and would never be any good at it. (lack of
respect, verbal abuse)

Practice

Now listen to two more examples. Think about what qualities the
relationship in the example shows and decide if it is a healthy or an
unhealthy relationship.

Allow students to respond to each example and discuss their ideas.

When Audra got a part-time job after school, her partner Sam wasn’t
happy about it because he thought Audra would flirt with the guys she
met at work. Sam also can’t understand why Audra is tired on the
weekends and keeps pressuring her to go out and do things when she
wants to stay home and rest. He told her he was angry because she was
giving all her attention to some guy at work instead of him. (Unhealthy:
Sam shows jealousy, selfishness, control, lack of respect.)

Pedro and his girlfriend Alison usually do something together on
Saturdays. This fall, Pedro joined a soccer team that has practice two
nights a week and games on Saturdays. So they switched their schedule
to spend time together on Sundays, but Alison still comes to most of the
games to cheer him on. She also joined a dance class that meets on one
of the nights Pedro has soccer practice so she would have something
else to do. (Healthy: Alison shows balance, responsibility for self, and
flexibility.)
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B Teach about building healthy romantic
relationships

Ask & Discuss

Partners share the responsibility for building a healthy romantic
relationship. What are some things you could do to help build a healthy
romantic relationship with someone?

Allow students to respond to the question and discuss their ideas. Write
their suggestions on the board. ’

Summarize

Strategies to help build a healthy relationship can include:

» Showing self-respect and respect for a partner.

Being willing to adapt and change.

Supporting each other’s goals and giving your pariner time to do
things without you.

Being trustworthy.

Sharing your thoughts and feelings and listening to your partners.

Taking steps to change unhealthy qualities when you notice them.

E Examine reasons toend a relationship

‘Explain

No relationship is perfect, and even healthy relationships may have
some difficult moments. Often, people are able to work together to
create a healthier relationship. But people can't always change the
qualities of a relationship. If a relationship keeps showing more
unhealthy qualities than healthy ones, sometimes it’s best for that
relationship to end.

Ask & Discuss

‘What do you think would indicate that a relationship should end?

Allow students to respond to the question and discuss their ideas. Show
the Qualities of Unhealthy Romantic Relationships slide again to help
facilitate the discussion.

IV, STD & Pregnancy Prevention | 9




Lesson 1 « Healthy Romantic Relationships

Summarize

1f these unhealthy qualities are always present in the relationship, and
especially if one person is abusing the other verbally, emotionally or
physically, the healthiest thing is to end the relationship.

_Assessment & Closure

E Students demonstrate learning

Complete

Relationships

Building Henlthy Romantic
Relatlonships

Now you will have a chance to put what you
know into practice. You'll describe 2 qualities
you think are important in a healthy romantic
relationship—as well as one that could be a
problem—and strategies you could use to build
a healthy romantic relationship.

Direct students to turn to Building Healthy
Romantic Relaticnships on page 2 of the
Student Workbook. '

Bullding Healthy Rormantic

HIE

LT

=1

[

amiEit vaass namt

Have students work individually to complete
the activity sheet.

E End the lesson

Close

Workbook pages 2-3

Look at the lists of qualities on the board one more time. Which one do
you think is most important in a romantic relationship?

Go around the room and allow students to name a qualily and explain
why it's important. Ask for a show of hands from those who would also
choose this guality and allow those students to give their reasons.
Continue until all the students have had a chance to share which quality
they consider most important.

Assess

Collect students’ Building Healthy Romantic Relationships activity
sheets and evaluate their work for this lesson.
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Objective 1
Students explained the qualities of a healthy romantic relationship by:
O Completing the Building Healthy Romantic Relationships
activity sheet.
Objective 2

Students differentiated heaithy and unheaithy romantic relationships
by:

[F Completing the Building Healthy Romantic Relationships
activity sheet.
Objective 3

Students described strategies for building healthy romantic
relationships by:

[0 Completing the Building Healthy Romantic Relationships
activity sheet.

(Scoring Rubric, page 177)
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Building Healthy Romantic
Relationships

Directions: Name 2 qualities of a healthy romantic relationship and
explain why you think each one is important. Describe 3 ways you can build
a healthy romantic refationship. Then name 1 guality of an unhealthy
romantic relationship and explain why you think it would be a problem. Then
answer the last question.

Quality 1:

Why is this quality important?

Quality 2:
Why ig this quality important?

Describe 3 ways you can build a healthy romantic relationship:
1. .

(continued)
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- Building Healthy Romantic
Relationships

{continued)

ealthy Relationships . .o

Quality:
Why is this quality a problem?

What are at least 3 differences between a healthy and an unhealthy
romantic relationship? Be specific and give at least 1 example.

Self-Check

{7 | named 2 qualities of healthy romantic refationships and
explained why each is important.

1 Idescribed 3 ways | can build a healthy romantic
relationship,

[} | named 1 quality of unhealthy romantic relationships and
explained why it is a problem. ’

{1 {described at least 3 differences beiween a healthy and
an unheaithy romantic relationship and gave at least 1
axample.
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Student Journal

Lesson 1: Healthy Romantic
Relationships

Journal entry

Think about your best friend or someone close to you with whom you would
say you have a healthy relationship. Write some words that describe your
relationship with that person.

Qualities of Healthy Romantic Relationships

Balance:

Responsibility for seif:

Flexibility:

Trust:

Respect:

Communication:

{continued)
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Student Journal
Lesson 1: Healthy Romantic Relationships

{continued)

Qualities of Unhealthy Romantic Relationships
Jealousy:

Overdependence:

Selfishness:

Control:

{ ack of respect:

Abuse;

Class discussion notes
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Lesson: Teen Dating Violence




Reflecting back to the statistics you saw in the last slide,
are you surprised by the data or is it what you would
expect? Think about relationships you have witnessed
or been around, have any of those relationships
included violence or abuse? What do you think you can
do to prevent this violence in your own life?

s
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A few things to know about Teen Dating Viclence...
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You may have heard some of the words below used
1o describe teen dating violence.
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I have been going out with my boyfriend for a few weeks. We got into a
disagreement about what we were going to do on Friday night, but we talked
through it and were nice to each other even though we did not agree.
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I got into my first argument with my boyfriend. It was about what movie to
watch. I called him a Jerk and then apologized.
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I saw my girlfriend going through my text messages.
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My boyfriend and I love hanging out together, but we do not like the same
kind of music.
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My boyfriend threatened to kill himself if we ever broke up.

i 5
s
e
o e
e
e ;g.z'f-"'

Lesson: Teen Dating Violence

=
i

TR
b

o
L

= —j—;éz‘g e




Every time I wear shorts, my boyfriend yells at me, calls me fat and tells me
to change into pants. I stopped wearing shorts because I am afraid of that
my boyfriend will yell at me again

o
e
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When | was with my girlfriend, | let her take a “sexy” picture of me. When we broke up,
she sent it to her friends. That picture was supposed to just stay between us.

e

o

o
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Consent Checllist

Instructions: Read the following three scenarios and think about whether the 4 C's of Consent (Clear, Continuous, Free of Coercion, and Conscious) are met.

Andre and Jayla have been dating a few weeks. One day when they are out af the park, they are holding hands—something they both
agreed lo. Andre then grabs Jayla's buit and kisses her. He thinks thal she Is prohably okay with these things since she did kiss him on the
first date—so she’s clearly into him. Plus, they were already hoiding hands.

DidAndre havethe 4 C's of Consent?

What could Jaylado now?

Zach knows that Ella has had a crush on him for a long time, but he does not like her in that way. One night they were hanging out with a
bunch of people at a friend’s house (the fiend’s parents were ouf of town). Ella offered Zach some beer and he decided to drink it. For the
rest of the night, Elfa kept giving Zach more alcohol. She said it was to “loosen him up” and so that he would have a betler fime. That night,
Efla grabbed Zach and started kissing him.

Did Efla have the 4 C's of Consent?

Whatcould Elfado now?

Sofia and Alejandro have been going out for a few weeks. When they were out fo see a movie, Alefandro leaned over to Sofia and sald,

“see, the girl in the movie shows that she likes the guy by kissing him and having sex—aren't you into me? You never do anything and | do

not want to have lo tell everyone that you are stich a prude. But I will.” Alegjandro then put his hand on Sofia’s thigh. She froze. She was foo
scared and nervous to say anything.

Did Alejandrohavethe 4 C'sof Consent?

What could Alejandro donow?
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Teen Dating Violence sz

"This is a preview of the published version of the quiz
Started: Jan 12 at 10:23am

Quiz Instructions

Instructions: Read each statement below and mark whether or not you think the statement is True
or False.

Dating violence does not happen to teenagers very often It is more of an adult problem

Group of answer choices
r

True
[

False

Flag this Question

Question 21 pts SRRt SRR R
Teenage boys are rarely the victims of datmg wolence
Group of answer choices

"

True
'

False

Flag this Question

Question 31.pts e R . Criaama
Dating violence can happen in all klnds of re1at|onsh|ps notjust Iong term or serious
ones.

Group of answer choices
[

True

CE

False

Flag this Question




Question 41 pts

Being insulted over and over by someone you are datmg is not that big of a deai as
long as there is no physical violence.

Group of answer choices
-

True

False

Flag this Question o
Question 51pts - L 2
Most victims of sexual wolence do not know thelr abuser(s)

Group of answer choices
o

True
'
False

Flag this Question
Question 61 pts

Physical violence happens in same-sex relattonshlps as often as tt happens in opposrte
sex dating relationships.

Group of answer choices
&

True

False

Flag this Question
Question 71 pts -

Teens who see \no|ence in thelr home such as between thelr parents are more ||kely to
be invoived in dating violence,
either as a victim or as the abuser.

Group of answer choices

True
-

False




Lesson 11
Resisting Sexual
Pressure

Overview

This lesson introduces refusal skills.‘Students :
- work in small groups to suggest lines they Standard 4:

might hear if someone is pressuring them to Communication

h After 1 , b fecti d Performance Indicators

ave sex. After learning about effective words 4.8.1: Apply effective

and actions for resisting sexual pressure, verbal and nonverbal
groups write responses to the pressure lines Zﬁ;“;:é‘g'gz:ﬁ;‘ skills to
another group created. Students then work in § ' J
pairs to practice resisting pressure to have sex
using the refusals their groups created. They take home a family sheet
to help them talk with their parents or another adult family member

about responsible sexual behaviors.

Time: 45-60 minutes

Lesson Objectives

Students will be able to:

1. Describe techniques used to pressure someone to engage in sexual
behaviors.

2. Identify effective words and actions to resist sexual pressure.

Materials & Preparation

Prepare

* Have Saying NO to Sexual Pressure (Slide 22), or make transparency,
if needed.

* Have the Group Roles slide or transparency (Slide 14).

* Hang enough pieces of chart paper around the classroom for each
group of 4 students to have one. Draw a line down the middle of each
piece of chart paper to create 2 columns, Label the columns; Pressure
Lines and Resisting Lines.
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Lesson 11 * Resisting Sexual Pressure

Copy
+ Time to Talk: Responsible Sexual Behavior (Master 5) for each
student.

Health Terms

Review the teaching steps, slides, master and activity sheet for any
terms or concepts your students may not know, and be prepared to
explain them. Examples:

* alternative o effective
* body language » pressure line

Support for Diverse Learners

To ensure student success with comprehending concepts:

+ Pre-teach new concepts and terms. Write new terms on the board.
Frequently use verbal checks for comprehension.

s Create a list of pressure lines someone might use to push a person’s
limits or convince someone to have sex. Copy and distribute the
list, then review with students. Respond to questions and clarify
misconceptions or interpretations of terms and idioms.

o Ask students questions to prompt discussion of pressure lines: e.g,,
What are some situations in which you might have to
communicate your choice to stay sexually abstinent? What are
some things someone might say to push a person’ limits or try to
get him or her to have sex?

To ensure student success with reading:

» Distribute copies of the Saying NO to Sexual Pressure slide, read
aloud and allow students to ask questions.

¢ Have students write or draw icons depicting the ways to resist
sexual pressure, each on a different index card. Allow students to
keep the cards for reference to help them recall ways to resist
sexual pressure in future lessons and potential real-life situations.
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Resisting Sexual Pressure * Lesson 11

To ensure student success with writing:

» Allow students to work with a partner within their groups, pairing
students with stronger writing skills with those who may need
help, to develop the list of pressure lines and responses.

* For the Exit Ticket, allow students to verbally explain or record 3
ways to resist pressure that would work. Have them practice with a
friend to develop effective responses. Allow students to complete
the assignment as homework, if needed.

To ensure student success with family activities:

*+ Review the Time to Talk: Responsible Sexual Behavior family sheet
with students, so they will be familiar with the information being
shared with family members. Consider sending the family sheet
home prior to beginning the unit.

Hp
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B Get students ready for learning

Transition

Have you ever been in a situation where you were being pressured to do
something you didn't want to do? On a piece of paper, write a short
description or draw a picture or cartoon that tells how that felt and
what you did in response.

Allow students to focus and work quietly for a minute or two.

Motivate

Imagine your younger brother or sister keeps asking to borrow
something of yours that is really important to you. There is no way you
will let him or her borrow it. What do you say and do the first time?
The second time? The third time?

Allow several students to share their responses. As students share, ask
i for a thumbs-up if the response is convincing and a thumbs-down if it

|

o is not,

o Most of you can be firm and serious when you really want to say NO to
¢ someone. Today you're going to practice being just as firm when you
! want to say NO to sexual pressure.

B Examine pressure lines

Uy Explain

You've been learning how to make decisions that will protect your

o sexual health. It is always best to plan ahead to keep yourself healthy

§ and safe. But sometimes you might find yourself in a situation where
yowll need to think on your feet and resist pressure to be sexually
active. If yow've made the choice to protect your sexual health by being
abstinent and not having sex, you'll need to know how to communicate
your thoughts and feelings so you can stick to your choice.
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Resisting Sexual Pressure * Lesson 11

Survey

What's an example of a pressure line someone might use to push a
person’s limits or try to get him or her to have sex?

Call on a few students to provide examples. If students are having
trouble coming up with a pressure line, share this one with them: “If you
loved me you would show me.” Write the lines students suggest on the
board.

Explain

There are many different techniques people might use to pressure
another person to have sex. They might use their relationship with the
person they're pressuring in some way. They might suggest that
everyone has sex so its not a big deal, or that the person who’s refusing
is missing out on something. They might talk about how sex will feel,
or suggest that there’s something wrong with the person who doesn't
want to have sex. There are as many different ways to pressure someone’
as there are different people and relationships.

Complete

Let’s look at these examples and identify what kind of pressure
technique each one is using.

Review the example lines written on the board and help students identify
the pressure techniques being used in each one. For example, "You
would if you loved me” suggests that sex is the only way to show love,
and implies that the person being pressured doesn’t love the partner
enough.

E Small groups create pressure lines
Create & Share

Now you're going to work in groups to think of pressure lines people
might use to try to get someone to have sex with them. Think of as
many different ways or techniques someone might use as you can.

Use the following steps to complete the activity.

* Divide students into groups of 4 and assign each group to one of the
chart paper stations.
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Lesson 11 * Resisting Sexual Pressure

i » Assign the following jobs to each sl‘udem‘.1
: t Show the Group Roles slide as you review
the jobs.

—Time Keeper: Keeps track of time and
' il makes sure everyone stays focused.

- Writer: Writes the group member responses
on chart paper.

Group Roles

Time Kesper
Kesps track of Ume #rd makes
aure averycna siays foeused.
Writer
Wiites dowin the group membar
Féspontes.
Facllitator

1.eads discussion and makes sure
avaryone in the group participates.

Reportor

Feports the group ansvrera to the
clans,

— Facilitator: Leads discussion and makes
sure everyone in the group participates.

LTS e Ay Ll ot

T —

—Reporter: Reports the group answers to the

class. Slide 14

{Note: If there are fewer than 4 students in a group, assign group
members more than one rofe.)

» Toll students to brainstorm pressure lines that people their age might
use to try to get someone to have sex. Explain that they are to
brainstorm only the pressure lines, not the responses. Suggest that
they think about different ways, angles or techniques someone might
incorporate into a pressure line. Give students 3 minutes to brainstorm.

« After all groups have listed at least 4 pressure lines, allow reporters to
share the sample pressure lines their groups wrote.

Ask & Discuss

Which of these pressure lines do you think would be the hardest to
resist? Why?

Allow students to respond to the question and discuss their ideas.

Summarize

Pressure from peers can be hard to resist, especially if the person is
someone you like and are attracted to. The best way to protect your
choice to be sexually abstinent is to learn ways to say NO that will be
effective, or work well.

B Teach effective ways to resist pressure
Ask & Discuss

Does a person have the right to choose not to have sex or refuse sexual
activity?

120
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Resisting Sexual Pressure * Lesson 11

Allow students to respond to the question and discuss their ideas. Probe
student thinking if any students suggest that someone doesn’t have the
right to say NO to sex, and stress that it is wrong and illegal to force
sexual contact on another person,

Summarize

Sexual activity should always be a matter of choice. Every person has
the right to choose sexual abstinence and to say NO to sex. This is true
both for people who have never had sex and for people who have had
sex before. A person always has the right to choose abstinence. And
nobody has the right to pressure or force someone else to have sex.

Prepare -

Show the Saying NO to Sexual Pressure slide. Saying NO to
Sexual Pressure

* Say NO. se the word, Say ftIna firm

Explain tone of voice.
» Use attions and body langusge that
. . suppartthe HO message.
These steps will help you say NO in ways that + Repeal. You may need 10 2y NO more
than once.
WOI‘k. + Suggest mn attemative, Offer

something that 1= safe and healthy to
do Insiead, W this Is sorneone you sl
want a relationship with.

* The first step is to say NO. Use the word in
your response, and say it in a firm tone of
voice.

* Ba sure your wards and actions ars
reul fos the aituztion and would work
with the paople you know.

[y S ———

e

* You also want to use actions or body
language that support and reinforce the NO
message. These are ways to say NO without words.

Slide 22

* Repeat the NO message if the pressure continues. Often, you may
have to say NO to the pressure more than once.

¢ If the person pressuring you is someone you still want to have a
relationship with, you can suggest an alternative. This is something
realistic and safe that won't put your sexual health at risk that you
can do instead.

* Finally, the words and actions you use to say NO need to be real for
the situation, believable and ones that would work with the people
you know.

Model

Demonstrate examples of various ways to say NO.
* No, I don’t want to.

* 1could get pregnant. So, no, I'm not going to risk it.
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* No, I'm not going to have sex with you.
* No, and if you don’t stop pressuring me, I'm going to go home.

¢ Idon’t want to do that. Let's go see a movie instead.

Explain

You can also say NO without words. What you say with your body is
called bedy language. Your face, body movements and actions all help
someone who is pressuring you see. that you mean what you say.

What body language can you use to say NO to pressure to have sex?

Model

Demonstrate examples of a few actions, such as crossing your arms and
turning away, shaking your head, and standing up tall and making eye
contact as you say NO firmly.

B Small groups respond to pressure lines
Create & Share

Now you’ll have a chance to come up with some responses to the sexual
pressure lines you wrote earlier in your groups.

Use the following steps to complete the activity:

f . * Direct students to return to their original groups. Assign each group
P to a different chart paper station from the one on which they wrote
their pressure lines.

s . * Tell students to write a response for each of the pressure lines listed
. on the chart paper, using techniques they’ve learned about.

1 * After all groups have finished, allow reporters to share the group’s
i lines that could be used to resist the pressure.

Ask & Discuss

i Which lines to resist pressure do you think would be the most effective?
0l Why?

| ‘ What body language could reinforce the NO message?

il Allow students to respond to the questions and discuss their ideas.
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B Students practice resisting pressure

Practice

Now you'll have a chance to practice resisting sexual pressure. You'll
work with a partner to practice some of the words and actions you can
use to resist pressure to have sex. The first person should say one of the
pressure lines from the first column on one of the group chart papers.
The second person should use one of the responses to say NO and resist
the pressure using that response and appropriate body language. Then
switch roles, so you both get a chance to practice.

Pair students or allow them to select partners and allow time for
practice. Emphasize that it doesn’t matter if students have a partner of
the same or opposite gender. They are simply practicing the skill of
resisting pressure,

Reinforce

Circulate around the room to offer corrective feedback and
reinforcement as students practice.

After all students have had an opportunity to practice, ask for volunteers
to demonstrate their pressure and resistance lines. After each pair has
demonstrated their lines, use the Saying NO Sexual Pressure slide to
review which techniques were used to resist the sexual pressure.

 Students demonstrate learning

Exit Ticket

Write down 3 ways to resist sexual pressure that you think would work
for you. Include both words and actions in each of your responses. Be
sure to put your name on your paper and hand it in before you leave
class.

Write the criteria for completing the Exit Ticket on the board and allow
time for students to complete the assignment.
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K
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E End the lesson

Send Home

Distribute a Time to Talk: Responsible Sexual
Behavior family sheet to each student. Explain
that they are to take this sheet home and talk to
a parent or older family member about
responsible sexual behavior.

Close

Let’s practice words and actions for saying NO
one more time. When I say “Words,” and point
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Master 5

to you, say NO using some of the ways we've practiced. When 1 say
“Actions,” everyone can show an action or some body language you can

use to reinforce your NO.

Do a few rounds, calling out, “Words,” and pointing to several students,
then calfing out, “Actions,” and allowing students to respond all at once
by demonstrating refusals body language. Monitor responses and

provide corrective feedback, as needed.

Assess

Collect students’ group lists and Exit Tickets, and evaluate their work for
this lesson,

Objective 1
in sexual behaviors by:

Objective 2

pressure by:

{7 Completing the Exit Ticket.
(Scoring Rubrics, page 184)

L.

Students described techniques used to pressure someone to engage

B Working in small groups to create a list of pressure lines,

Students identified effective words and actions to resist sexual

L] Writing responses to pressure lines in their small groups.
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Communicati
Our Boqndz-a es

Lesson Synopsis

Connect this lesson on communicating plans for staying within safe behavioral _
boundaries with the previous lesson on setting goals for living free of HIV and other STlis
and planning how to stay within the safe behavioral boundaries. Review and practice, in
pairs, verbal and nonverbal communication skills for telling others personal boundaries

for safe behavior. Summarize how and what to communicate when sharing boundarles
with others. Assign homework of asking two trusted adults for communication ideas.

2minules | + None

10 minutes | Teacher Manual Resources

s Slide Master: "What to Communicate”

+» Slide Master: “How to Communicate”

+ Appendix S: “School Personnel Guide for Reporting Suspected Child Abuse
and Neglect: You Are a Mandated Reporter”

Supplied by the Teacher
= Writing paper

« Pens or pencils

+ Slides

s Projector

30 minutes | Teacher Manual Resources

+ Student Worksheet, “Communicating Boundaries”

» Teacher Key: "Communicating Boundaries”

«  Slide Master: "Time to Communicate”

« Teacher Reference-Assessment: “Assessment Rubric: Communicating
Boundaries”

+ Student Self-Assessmant Rubric: “Communicating Boundaries™

¢+ Student Self-Assessment Checklist: “Communicating Boundaries”

+ Peer Assessment Checklist; "Communicating Boundaries”

Supplied by the Teacher
+ Slide

* Projector

+ Pens or pencils
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3 minutes | Supplied by the Teacher
»  Student folders from Lesson 1

45 minutes

Preparation

Prior to the Lesson  « Determine which version of the lesson has been approved by your Board of Education
to be taught in your class, abstinence-based or abstinence-only.

+ Decide if you want to assess student progress. A rubric is provided for your use at ihe
and of this lesson, "Assessment Rubric: Communicating Boundaries.”

« Dacide if you want students to assess their own progress, Duplicate the rubric,
"Gommunicating Boundaries,” for students if you plan to have them use it. There are also
two checklists you can duplicate for students fo use. One is a self-assessment checklist
and the other is designed for peer assessment. They are both titled, "Communicating
Boundaries.”

+ Read appendix S, "School Personnel Guide for Reporting Suspected Child Abuse and
Neglect You Are a Mandated Reponer

For Input « Decide how to have the students farm pa[rs to practice skﬂ!s
« Prepare slides of the slide masters, "What to Communicate” and "How to
Communicate.”
For Application + Prepare a slide of the slide master, “Time to Communicate."

. Duphcate the student worksheet "Commumcatzng Boundaﬂes, for each student,

LESSON PROCEDURE

Introduction: Connect this lesson on communicating plans for staying within safe behavioral
boundaries with the previous lesson on setling goals for living free of HIV and other STls and

planning how to stay within the safe behavioral boundaries.
2 minutes

“ v} What steps might a person take in order fo protect himself or herself from HIV
i1 and other STis?

Possible Answers:

-1 + Go out with a group of kids rather than going alone with someone you like,

Talk to each other about boundaries and what you wili and won'’t do prior lo going
out.

Go to a girifriend/boyfriend’s house only when an adult is home 1o supervise.
Hold hands, but do not kiss a boyfriend or girlfriend.

Abstain from sex,
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Abstinence-Based Addition:

Answers:

+ Before having sex, talk fo your partner about being in a long- term commltted _
relationship, for example marriage; make sure you and your partner get
tested; and have intimate sexual contact with only one person. who is not
infected and is also committed to that relationship.

Use a latex or polyurethane condom consistently and correctly to reduee lhe :
risk of infection.

Having a plan helps you avoid behaviors that could place you at risk for gelting HIV
and other STis. Once you have decided on your plan, you need to be prepared

fo communicate to others what you will do and what you will not do, Part of being

| prepared is practicing how to communicate your boundaries before you are in a risky
situation.

WA

This lesson provides you with the opportunity to discuss how these skills are
also useful in other potentially risky situations, such as situations involving
alcohol and other drugs.

Today, we wifl learn how to communicate our boundaries to others. We will also learn

how to identify situations that might fead to frouble. These skills will help you avoid risky |
sexual situations, and can also be used to avoid situations that might involve drugs or |
viclence.

v Input: Identify verbal and nonverbat communication skiils for telling others about personal

boundaries for safe behavior. .
10 minutes

Divide the class into pairs of students. Assign the group roles: recorder and
spokesperson, Have each pair get out paper and a pen or pencil.

We have learned that having a goal for our fulure and a plan for how we will behave
can help protect us. However, we have fo be able to communicale our plan to others so
that they understand we wiff not change our minds. We want o let people know what
we wilf and won't do in a firm and respeciful way—and in a way that will let us continue
the refationship if we want fo.

| am going to ask a couple questions lo review what we already know about
communication skills. Working in your pairs, your recorder will have one minute to
record your ideas. in a moment, | will call on spokespersons to share Ideas.

How should our voices sound to show that we mean what we say?

Pause for one minute to allow recorders time o record ideas. Then, call on several
spokespersons to share ideas. Record the students’ ideas on the board.

What kind of body language, or nonverbal communication, shows that we mean
what we say?

i Pause for ane minute to allow recorders time to record ideas. Then, call on several
) spokespersons to share ideas. Record the students’ ideas on the board.

| MIIVL © Copyright 2016 Stale of Michigan __ Growing Up and Slaying Healthy  Grades 7-8 . Lessons - Page 127




e M rm e e Em e e A B M SR e MY M WS AN RN G mm e mE Rm e mm e A Em W R Me e e e b ke b e e W4 A B s s e

Display the slide, "How to Communicate,” and supplement the students’ lists as

needed.

Be sensitive t¢ culiural differences regarding nonverbal communication, such
as eye contact. If you are working with students from a variety of cultural
backgrounds, you may want to discuss the various ways nonverbal gestures
are interpreted.

Doscribe what 10 say.

s Ifinterrupted, continue from where you were interrupted.

Display the slide, "What to Communicate.”

To communicate your plan for your personal boundaries, you need to know what o

communicate. The first thing to do Is simply share information.

+ Address the persoh by hame.

« Stale your plan clearly and simply: Say what you will do. Say what you won't do.
Use cne sentence each.

That may be enough. However, there may be times when your listener doesn't seem

to be listening or hearing what you said, Then, you may need fo use the three steps for
making sure you are heard,

»  Repeat your message.

» Say something that shows you are serious.

«{ + The person might fry to exploit you for his or her own happiness.

| and support their limit. If you don’t hear someone say “yes,” that means “no.”

Of course you want people to listen to you when you communicate your boundarles
and respect them.

If another person didn’t listen or tried to push you outside your boundaries,
what kind of relationship might this be?

Answers:
¢« This would be disrespectful,
+ The other person would be frying to abuse their power over you.

« This could resull in sexual harassment or sexual assault.
« This could mean the other person doesn't really care aboul you,

Just as you want others to listen and respect your boundaries, it is important that you
do the same for them, If someone tells you “no” or communicales a boundary, listen

Refer to appendix S, “School Personnel Guide for Reporting Suspected Child
Abuse and Neglect: You Are a Mandated Reporter,” to review your responsibility

to report abuse if students disclose situations that cause you to suspect abuse.
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Application: Practice communication skills for telling others personal boundaries for safe behavior.

30 minutes ‘

Yol have several assessment tools available at the end of the lesson If you want
to assess students’ progress, You may choose from the teacher assessment

rubric, student self-assessment rubric, student self-assessment checklist, and/or
peer assessment checkiist,

Now you will have a chance fo use these skills in fwo hypothetical situations. Individually,
record what you would say in each situation on the worksheet. Follow the steps on the
sifde. You will have five minutes. | will call on a few of you to hear your Ideas.

After five minutes, gather examples from two or three students,

Take a minute to add to your worksheet if you got any new ideas. In a minute, you will
practice your responses with your pariner.

1 Pause another minute to alfow students to add new ideas.

Nexi, each of you will have a chance fo practice what you would say In one of the
scenarios. This is not a role-play because no one will play the pressurer in the situation,
However, you will each read one scenario and then practice what you would say as if

you were in the situation,

The person who isn't practicing should walch and listen to his or her pariner so that
he or she can explain what was said or done that was effective and what could be

improved. Try lo help each other communicate what you will and won't do in as clear
and firm a manner as possible.

When | give the signal, the second pariner will read the second scenario and praclice
what he or she would say.

Assign who will communicate first and review the directions by displaying the slide,
“Time to Communicate.”

Signal the first person in each pair to go first.

Provide time for the pairs to practice and talk about how the message was delivered
and how it could be impraved.

Conduct two rounds, giving each student a chance to practice and get feedback.

This seems pretly easy. What makes it hard to do this in real life?

Answers:

» You care for the person,

+  You want to be liked and accepted.
« You don't want to look stupid, etc.

You don't want your boyfriend or girlfriend to be mad at you.
You don't want the persen to break up with you or not date you.
You don't want others to find out about your personal fife.

We need (o practice these skills, because it is harder in real life. However,
communicating your plan for what you will and won’t do is one way to protect yourself. §
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Closure: Summarlze how and what to communicate when sharing boundaries with others.
Assign homework of asking two trusted adults for communication ideas.
3 minutes

How should you verbally and nonverbally communicate your personal
boundaries to others?

Answers
Face the person,
Maintain eye contact.
Stand or sit straight and tall.
Speak slowly.
Speak clearly.
Use a firm volce without yelling.

What should you say when you communicate your personal boundaries?

Answers:
« Address the person by name.
»  State your plan clearly and simply.
— Say what you will do.
—~ Say what you won't do.
~ Use one sentence each,
Repeat your message.
Say something that shows you are serious.
if interrupted, continue from where you were interrupted.

What effective communication skills did you see during our practice situations?

Call on a few students to describe effective sirategies, Their answers will vary.

-_Assign homework usmg "1 Parents and other trusted adults have years of experience with communicating
“the student worksheet -1 boundaries,

"“Commumcatlng

Boundanes R ;-‘ 1 Take your student worksheel, “Communicating Boundaries,"” home with you.

- R For your homework assignment, discuss the situations and possible responses with
two frusted adulls. One adult may be a parent or guardian, but the other should be
someone who is hot your parent or guardian. Ask each adult what they would say and
racord their ideas. When finished, have each adult sign the worksheet. Bring it fo class
and show it to me to eamn credit. | will not keep the worksheet, but | do want lo see
that you completed the assignment. it is due by (Insert due dale},

Ask students to turn in their homework assighments from Lesson 2, involving
1 interviewing a parent or other adult, and L.esson 4, involving reviewing goals and tasks
I with a parent or other adull.

Show me your signed workshsets lo receive credit for your homework assignments.
Then, place them in your folders.

During our next health lesson, we will practice idenfifying situations that may lead to
frouble.
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" =/ slide Master

K Speak clearly.
« Speak slowly.

« Use a firm voice
\_  Wwithout yelling.

Nonverba

I Communication

. Stand or sit straight and tall.
o Look the person in the eye.
- Face the person. |
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" %) slide Master

Share information:

» Address the person by name.
e State your plan clearly and simply:

— Say what you will do.

— Say what you won't do.
— Use one sentence each.

Be sure you are heard:

« Repeat your message.

» Say something that shows
yOu are serious.

o |f interrupted, continue from
where you were interrupted.

Page 132 “:lesson5 . Grades 7-8 Growing Up and Staying Healthy — © Copyright 2016 State of Michigan INTIVL |




37 Slide Master

Communicator will be the partner
who is shorter.
— Read Anthony’s situation to your partner.
— Communicate your boundaries as if

you were Anthony.

o Listener will be the partner who is taller.

— Listen and watch as your partner reads
the situation and sets boundaries,

— Tell your partner what was effective

and one idea for improvement.

Switch roles and use David’s situation.
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Student Worksheet

Name

Anthony really likes Kim. They live in the same
neighborhood, so they are able to spend a lot

of time together after school and on weekends.
L.ast week, Anthony and Kim started kissing at
Anthony's when no one else was home. Tonight,
Kim invited Anthony to come over, so they could
be alone. Anthony has decided that it Isn't a
good idea for them to be alone. Anthony wants to
spend time with Kim, but not if they are alone. If
you were Anthony, how would you communicate
what you will and won't do? What would you say?

Kim tries to convince Anthony to come over.
Kim insists on Anthony being there at 7:00.
What three things can Anthony say to be heard?

Homework Assignment:

+ Discuss the situations and possible responses
with two trusted adults. One adult may be
a parent or guardian; the other should be
someone other than a parent or guardian.

» Ask each adult what they would say and
record their ideas,
Have each adult sign the worksheet.
Bring the signed workshest to class to
earn credit.

David and his teammates have been getting
together to give each other piercings. One
teammate has experience with piercing and has
supplies, so they go to his house. David’s friends
say that it is his turn next time, and they have invited
him to a plercing party tonight. He knows that it

is not safe to get a piercing, because sometimes
needles are shared or aren't clean. David wants to
go to the party, but doesn’'t want to get a piercing. If
you were Davld, how would you communicate what
you will and won't do? What would you say?

David's friends interrupt and start {o laugh at him.
What three things can he say to make sure he
is heard?

o —
e At g
help the young The goa of s inlerview
Gommuhi‘categ Person condueting the int v
Knowing w'hat??irj?n.a’, boundaries op béﬁg\c?w
Provide him o hink about these Issues v;?l;

- or with 3 -
and will help pi, orvﬂ;h valuable informafion,

e | ln r Cofimy
Ndarieg which wil keep him ‘;If ?;er ab?ut
. ( safe,

1. Parent or Other Trusted Adult Signature

2, Other Trusted Adult Signature
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Teacher Key

Anthony really likes Kim. They live in the same
neighborhood, so they are able to spend a lot

of time together after school and on weekends.
Last week, Anthony and Kim started kissing at
Anthony's when no one else was home. Tonight,
Kim invited Anthony to come over, so they could
be alone. Anthony has decided thatitisn'ta
good Idea for them to be alone. Anthony wants to
spend time with Kim, but not if they are alone. If
you were Anthony, how would you communicate
what you will and won't do? What would you say?

“Even though I like you, | don’t want to
come over unless your parents are there.”

Kim tries to convince Anthony to come over.
Kim insists on Anthony being there at 7:00,
What three things can Anthony say to be heard?

“Kim, seriously, [ want to be with you,
and I'd love fo come over, but only if
somebody is there. | don't like the idea
of us being by ourselves.”

Homework Assignment:

¢ Discuss the situations and possible responses
with two trusted adults. One adult may be
a parent or guardian; the other should be
someone other than a parent or guardian,

o Ask each adult what they would say and
record their ideas,
Have each adult sign the worksheet.

e Bring the signed workshest to class to
earn credit,

David and his teammates have been getting
together to give each other piercings. One
teammate has experience with piercing and has
supplies, so they go to his house. David's friends
say that it is his turn next time, and they have invited
him to a piercing party tonight. He knows that it

is not safe to get a piercing, because sometimes
needles are shared or aren't clean. David wants to
go to the party, but doesn't want to get a piercing. If
you were David, how would you communicate what
you will and won't do? What would you say?

I will go to the party, but I'm not gelling a
piercing.”

David’s friends interrupt and start to iaugh at him.
What three things can he say to make sure he
is heard?

“Look. We're teammates, and I still want to
hang out. But, I'm not getting a piercing.”

1. Parent or Other Trusted Aduit Sighature

2. Other Trusted Aduit Signature
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Assessment Rubric: Communicating Boundaries
Elements in the Lesson

ndividually, record what you would say In each situation on the worksheet by answering the questions:
+  If you were the parson, how would you communicate what you will and won't do7 What would you say?
«  What three things can the person say to make sure he or she is heard?

— How to Communicate
¥ Varbal Communication:
¢ Speak clearly.
o Speak slowly.
¢ Use a firm volce.
P Nonverbal Communication:
o Stand or sit straight and tafl.
o lLook the person in the eye.
¢ Face the person.
-~  What to Communicale
» Share information:
¢ Address the persoh by name.
o State your plan clearly and simply:
- Say what you will do.
— Say what you won't do.
— Use one sentence each.
¥ Be sure you are heard:
o Repeal your message.
o Say something that shows you are serious.
¢ Kinterrupted, continue from where you were interrupled.

The following holistic rubric can be used for assessing student ability to communicate boundaries. The student has demonstrated the
etements listed above through a written assignment.

To access an analytic rubric for this assignment or a generic, holistic rubric thal can be used for any assignment, check the resources
for Lesson 5 on the flash drive that came with your manual.
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Communicating Boundaries

Directions:

+ Use the following checklist to identify whal communication strategies you used to communicate boundaries, Place an *x”

next to each strategy used.

+ Record in the "Comments” column what you did well or could do differently to communicate more effectively what your will

or will not do.

Communicating Boundaries

t did this

Comments

How 15 Gommunieate Verbally

strategy.

i spoke clearly.

1 spoke slowly.

1 used a finn voice.

How to Communicate Nonvarbally

1 staod or sat straight and tall.

| used eye contact,

| stood face-to-face.

f used a name.

i stated a plan clearly and simply including what | will
do.

| stated a plan clearly and simpiy including what | won't
do,

| stated a plan clearly and simply using one sentence
each.

Besureyou are heard

| repeated my message.

I said something that showed | was serious.

g
]
bro
[
—y
£
w

| continued from where | was interrupted.
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Communicating Boundaries

Directions:

«  Use this checklist to identify what communication strategles your partner used to communicate boundaries. Place an "x" next

to each strategy used.

«  Record in the “Comments” column what your pariner did well or could do differently to communicate more effectively what he

or she will or will not do.
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Communicating Boundaries

[ observed my
activity partner
deing this
strategy.

Comments

How to Communicate Verbally

My partner spoke clearly.

My partner spoke slowly.

My partner used a firm voice.

How tc Communicate Nonverbally

My partner stood or sat straight and tall.

My pariner used eye contact.

My partner stood face-to-face.

What to Communicate ™

My partner used a name.

My partner stated his or her plan clearly and simply
including what he or she will do.

My partner stated his or her plan clearly and simply
including what he or she won't do.

My partner stated his or her plan clearly and simply
using one sentence each.

Be sure you are heard

My pariner repeated his or her message.

My partner said something that showed he or she was
serious.

My partner continued from where he or she was
interrupted.
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